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NOTE FROM THE EDITORS

It is with profound gratitude to Allah SWT that we present the

3 EU GLoBAL G printed compilation of Edu Global: Journal of islamic Education, Volume 6,
B Number 1 (June 2025). This edition brings together nine rigorously peer-
ISLAMIC EDUCATION reviewed scholarly contributions that collectively illuminate the dynamic

intersections of Islamic pedagogy, contemporary neuroscience, character
formation, historical reclamation, and inclusive educational practice.

At the heart of this volume lies a unifying commitment: to advance
avision of Islamic education that is intellectually robust, ethically grounded,
and responsive to the complexities of the 21st century. The opening cluster
of articles harnesses insights from educational neuroscience to reimagine
learning environments. Drawing on neuroplasticity, dopamine-driven
motivation, and emotion-regulated cognition, these studies advocate for
pedagogical designs that align with the brain’s natural architecture—
thereby fostering intrinsic motivation, reducing stress, and enhancing
engagement through immersive technologies and gamified strategies.

Complementing this neuroscientific lens, several empirical studies foreground the human dimension of
education. One compelling investigation from SMP Negeri 1 Angkola Barat demonstrates how deliberate, faith-
sensitive practices—ranging from interreligious celebrations to mixed-faith extracurriculars—can cultivate deep-
seated religious tolerance and social harmony in pluralistic settings. Another set of studies highlights the pivotal
role of teachers as moral and emotional anchors: whether through soft skills that support students’ mental health,
active classroom participation that rekindles maotivation, or the integration of Islamic values into scouting activities
that shape noble character.

Critically, this volume also undertakes a historiographical intervention. Through a feminist
deconstructive reading of classical Islamic sources, one article powerfully reclaims the intellectual and
institutional legacies of Aisha bint Abu Bakr and Fatima al-Fihri—figures whose contributions to epistemology
and higher education have long been marginalized by patriarchal historiography. This recentering of women as
transformative agents not only corrects historical erasure but also enriches contemporary discourses on gender
equity within Islamic thought.

Further reinforcing the journal’s commitment to pedagogical innovation, an experimental study provides
empirical validation for active learning models—specifically Discovery Learning and Numbered Heads
Together—showing their significant impact on student achievement in Islamic Religious Education and
Character. Finally, the volume concludes with a reflective return to the classical: a thoughtful re-examination of
the Nizhamiyyah Madrasah’s integrative curriculum, which seamlessly wove together al-‘ulim al-naqliyyah
(revealed sciences) and al-‘uldm al-‘aqliyyah (rational sciences). This historical model offers a compelling
blueprint for overcoming the persistent dualism between religious and secular knowledge in contemporary
Indonesian Islamic education.

Together, these articles articulate a holistic educational paradigm—one that nurtures the intellect,
fortifies the soul, cultivates empathy, and bridges tradition with modernity. We trust that this printed edition will
serve not only as a scholarly archive but also as a catalyst for dialogue, reform, and inspiration among educators,
researchers, policymakers, and all those committed to the flourishing of Islamic education in a global age.

We extend our deepest appreciation to the authors, peer reviewers, editorial board, and staff whose
dedication has made this publication possible. May this work contribute meaningfully to the advancement of
knowledge, the cultivation of virtue, and the betterment of society.

Yolume. §. Nomor. 1 Tahun 2025

Respectfully,

The Editorial Board

Edu Global: Journal of Islamic Education

State Islamic Institute (STAIN) Mandailing Natal
July 2025
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ABSTRAK: Motivasi pembelajaran merupakan salah satu faktor kunci dalam mencapai
keberhasilan pendidikan. Neurosains, yang mempelajari cara kerja otak, memberikan
pemahaman lebih dalam tentang mekanisme yang memengaruhi motivasi individu dalam
belajar. Pengetahuanini membuka peluang untuk merancang metode pembelajaranyanglebih
efektif dalam meningkatkan motivasi siswa. Penelitian ini bertujuan untuk mengeksplorasi
peran neurosains dalam meningkatkan motivasi pembelajaran melalui pendekatan berbasis
mekanisme otak dan faktor neurobiologis yang relevan. Penelitian ini menggunakan
pendekatan kajian literature. Data diperoleh dari berbagai jurnal ilmiah, artikel, dan buku yang
relevan dengan topik ini. Selanjutnya, dilakukan analisis secara kualitatif terkait studi terkini
yang mengkaji hubungan antara neurosains dan motivasi pembelajaran. Hasil penelitian
menunjukkan bahwa pemahaman tentang pengaruh dopamin, stres, dan neuroplasticity
dalam otak dapat membantu merancang lingkungan pembelajaran yang mendukung motivasi
siswa. Penerapan teknik seperti neuromodulasi dan gamifikasi terbukti dapat meningkatkan
keterlibatan siswa secara signifikan, yang berdampak langsung pada motivasi intrinsik dan
hasil belajar.

ABSTRACT: Learning motivation is a key factorin achieving educational success. Neuroscience,
which studies the workings of the brain, provides a deeper understanding of the mechanisms
thatinfluence individual motivation in learning. This knowledge opens opportunities to design
more effective learning methods to enhance student motivation. This study aims to explore the
role of neuroscience in improving learning motivation through a brain mechanism-based
approach and relevant neurobiological factors. Thisresearch uses a literature review approach.
Data were obtained from various scientific journals, articles, and books relevant to this topic. A
qualitative analysis was then conducted regarding recent studies examining the relationship
between neuroscience and learning motivation. The findings indicate that understanding the
impact of dopamine, stress, and neuroplasticity in the brain can help design learning
environments that support student motivation. The application of techniques such as
neuromodulation and gamification has proven to significantly increase student engagement,
directly impacting intrinsic motivation and learning outcomes.

Copyright (c) 2025 Raja Ritonga, Ahmad Lahmi, Rosniati Hakim, Dasrizal Dahlan;
This work is licensed under a Creative Commons Attribution-NonCommercial 4.0
International License..

INTRODUCTION

Education is a crucial factor in shaping knowledgeable and
skilled individuals [1], [2]. One of the main components influencing
the success of the learning process is student motivation[3], [4]. High
motivation can encourage students to be more active and dedicated
in their learning activities, while low motivation often becomes a
major barrier to achieving optimal learning outcomes [5], [6].
Therefore, understanding the factors that influence motivation is
vitalinimproving the effectiveness of learning at various educational
levels [7].

One important aspect that determines the effectiveness of
education is student motivation to learn [8]. Motivation is an internal
drive that encourages individuals to achieve goals, including in the
context of learning [9]. Students with high motivation tend to be
more active and successful in the learning process, while those with
low motivation often struggle to achieve optimal results. Therefore,
adeeper understanding of the factors that affect motivation is key to
creating an effective learning environment [10], [11].

https://doi.org/10.56874/eduglobal.v6il.2227

With the advancement of science, particularly in the field of
neuroscience, we are beginning to understand more clearly how the
brain plays a role in the learning process and motivation [12], [13].
Neuroscience studies the structure and function of the nervous
system, including the brain, as well as how the brain responds to
various stimuli and experiences [14]. Research in this field shows that
neurobiological processes, such as neurotransmitter release, can
affect the level of motivation and student engagement in learning.
This opens up opportunities to design learning methods that are
more in line with how the brain works, with the goal of enhancing
student motivation [15], [16].

Neuroscience, as a branch of science studying the nervous
system and brain, has made significant contributions to our
understanding of how the brain functions in the context of learning
[17], [18]. Research in neuroscience shows that both intrinsic and
extrinsic motivation are strongly influenced by neurobiological
processes occurring in the brain. For example, brain mechanisms
related to dopamine, a neurotransmitter involved in the reward
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system, can affect the level of engagement and the desire of students
tolearn[19].

Moreover, an understanding of neuroplasticity—the brain's
ability to adapt and change through experience—also opens
opportunities to design more effective learning approaches [10].
Learning that stimulates the brain to form and strengthen neural
connections can enhance students' cognitive and emotional skills,
which in turn impacts their motivation. Thus, neuroscience not only
provides theoretical insights but also practical applications that can
be implemented in learning design [20], [21].

One important aspect of neuroscience that is directly
related to motivation is the brain’s reward system [17].
Neurotransmitters such as dopamine play aroleinregulating feelings
of satisfaction and reward that arise when someone achieves
something they desire [22]. Understanding how the brain responds to
rewards and challenges can be used to create more engaging and
motivating learning experiences [23]. Additionally, the concept of
neuroplasticity—the brain's ability to adapt and form new
connections—also becomes crucial in the context of learning, asit can
stimulate the brain to develop better [24].

With a deeper understanding of brain mechanisms and
neurobiological factors that influence motivation, we can develop
more effective learning approaches [25]. A neuroscience-based
approach allows educators to design methods that not only enhance
material understanding but also keep student motivation high [26].
Therefore, this research is important to further explore how the
application of neuroscience in learning can contribute to increasing
student motivation and achieving better learning outcomes.

The main objective of this research is to explore how the
application of neuroscience can enhance learning motivation. By
understanding the brain mechanisms related to motivation, as well as
the neurobiological factors influencing it, we can design more
targeted learning methods. This research is expected to provide
insights into ways that can be applied to create more enjoyable and
motivating learning experiences, based on proven neuroscience
principles.

METHOD

This research uses a literature review approach by
analyzing various relevant studies to explore the role of neuroscience
in enhancing learning motivation. The literature review is chosen as
the primary method because it allows the researcher to collect and
analyze findings from previous research related to brain
mechanisms, neurobiological factors, and their application in the
educational context. This process will provide a comprehensive
overview of how neuroscience can be used to design effective
learning strategies to improve student motivation.

The data sources used in this study include scientific
journals, articles, books, and other publications related to
neuroscience and learning motivation. The researcher selects data
sources based on relevance, research quality, and the impact of the
findings on understanding the relationship between neuroscience
and motivation in learning. These sources will then be analyzed
systematically to identify patterns, key findings, and practical
applications of neuroscience in enhancing learning motivation.

Data analysis is carried out using a qualitative approach,
focusing on a deep understanding of existing concepts, theories, and
research results. The researcher will organize the information
obtained to create a mapping of the relationship between brain
mechanisms, neurobiological factors, and student motivation. This
study will also discuss various methods that have been applied in
educational practices, such as the use of gamification,
neuromodulation techniques, and the creation of learning
environments that support student motivation based on
neuroscience principles.

RESULTS

Brain Mechanisms that Affect Learning Motivation

Motivationis aninternal drive that influences anindividual
to take certain actions, pursue goals, and achieve desired outcomes
[271. In the context of psychology, motivation is divided into two
main types: intrinsic motivation and extrinsic motivation [28].
Intrinsic motivation comes from within the individual, where a
person feels driven to do something for personal satisfaction or
interest in the activity itself. For example, someone who studies

The Role of Neuroscience in Enhancing Learning Motivation

because they want to understand a particular topic better. On the
other hand, extrinsic motivation is influenced by external factors,
such as rewards, recognition, or acknowledgment gained from the
results of an activity. For instance, a student who studies to get good
grades or receive rewards from their parents [29].

Motivationplaysaveryimportantroleinvariousaspects of
life, including in the context of education. Motivated students tend
to be more focused, have a strong desire to learn, and can overcome
challenges that arise during the learning process. Conversely, a lack
of motivation can lead students to feel disengaged, lazy, or
indifferent about their learning progress. Therefore, understanding
and managing motivation is crucial to support students' academic
success and psychological well-being. Various factors, such as
personal goals, social support, and positive learning experiences,
can affect a person's motivation to achieve their goals [30].

Furthermore, motivation in learning is not only influenced
by external factors such as rewards or personal goals, but also by
several mechanisms that occur within the brain [31]. Neuroscience
has identified a number of brain processes that directly play arole in
motivating individuals to learn. Understanding these mechanisms is
crucial for designing effective learning strategies that can enhance
student motivation. Some brain mechanisms that influence learning
motivationinclude the reward system, the role of dopamine, and the
influence of emotions and attention [32].

One of the most well-known brain mechanisms related to
motivation is the reward system, which involves the
neurotransmitter dopamine [33]. Dopamineis a chemical compound
that plays a role in regulating motivation, pleasure, and reward.
When a person achieves a goal or receives positive feedback,
dopamine is released, causing feelings of satisfaction and providing
a drive to continue working toward that goal. In the context of
learning, if students feel that their efforts will be rewarded or result
in satisfying outcomes, they are more likely to continue trying and
actively participate. Therefore, understanding how dopamine
functionsin the learning process can help educators design activities
that trigger positive responses and rewards from students [34].

In addition to dopamine, neuroplasticity—the brain's
ability to change and adapt over time—also plays a significant role in
learning motivation. When a person engages in challenging
activities, the brain forms new connections between nerve cells,
which can enhance cogpnitive abilities and strengthen the motivation
to keep learning [15]. Understanding neuroplasticity leads to
learning approaches that encourage students to face challenges that
can stimulate the brain to develop. By providing tasks or activities
slightly outside of students' comfort zones but still within their
capabilities, their brains can continue to grow, and students feel
motivated to keep progressing [35].

The influence of emotions is also highly significant in
affecting learning motivation. The limbic brain, which is responsible
for regulating emotions, closely interacts with the cognitive system
in influencing how students respond to information and tasks
presented [23]. When students feel anxious, stressed, or afraid of
failure, the limbic system can hinder their ability to focus and learn
effectively. On the other hand, positive and stress-free learning
experiences can enhance students' emotional engagement, which in
turn increases their motivation to learn. Therefore, creating a
learning environment that supports students' emotional well-being
is vital to encouraging their motivation [36].

Attention is also a key factor that influences how
effectively information is processed and stored in the brain. The
brain tends to be more motivated to focus on and remember things
that are relevant and interesting [6]. In the context of learning,
techniques that can enhance students' attention, such as using
interactive technology or methods that stimulate curiosity, can
increase the likelihood of students feeling engaged and motivated.
Understanding how attention works in the brain helps educators
create more engaging and challenging learning experiences, leading
to increased intrinsic motivation among students [2].

Thus, the various brain mechanisms involved in learning
motivation are interconnected and influence each other. By
understanding how the brain responds to rewards, challenges,
emotions, and attention, educators can design learning methods
that not only enhance students' cognitive skills but also encourage
them to remain motivated in their learning.

Neurobiological Factors that Affect Motivation

Edu Global: Jurnal Pendidikan Islam;Vol. 6. No. 1 (2025)
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Motivation in learning is not only influenced by
psychological or environmental factors but also by various
neurobiological processes occurring in the brain [37]. Several
neurobiological factors that play an important role in motivation
include neurotransmitters, the nervous system, and hormones, all of
which interact to regulate a person's feelings, behavior, and
performance in learning [20]. One key factor influencing motivation
is the brain's reward system, which works through the release of
various neurotransmitters, including dopamine, serotonin, and
endorphins. Understanding the role of these neurotransmitters is
important because they help drive individuals to pursue goals or
activities they consider valuable [21].

Dopamine is a very important neurotransmitter in the
brain’s reward system and plays a major role in motivation. When a
person achieves a goal or receives positive feedback, dopamine is
released in response to feelings of satisfaction and reward [38]. This
process provides the drive to continue the activity that results in that
sense of fulfillment. In the context of learning, dopamine plays a
major role in enhancing intrinsic motivation, which is the motivation
that comes from within to learn for personal satisfaction or the
achievement of an intellectual goal. When students experience
success or praise for their efforts, their brains release dopamine,
which strengthens their desire to continue learning and achieve
more[7].

In addition to dopamine, serotonin also plays a role in
regulating motivation, particularly in relation to mood and feelings
of well-being [39]. Serotonin is often referred to as the "happiness"
neurotransmitter because it helps enhance positive feelings and
stabilize emotions. Balanced serotonin levels can help students feel
more motivated to engage in learning, as they are more likely to feel
better and more satisfied with themselves. When serotonin levels
drop, as in conditions of depression or stress, motivation can
decrease, and an individual may feel little drive to learn or achieve
their goals [40].

The influence of cortisol, a hormone released in response
to stress, also affects motivation [41]. While moderate stress can
enhance alertness and performance, excessively high cortisol levels
can impair cognitive abilities and reduce motivation [12]. Prolonged
stress can hinder the learning process, cause anxiety, and lower
focus. This highlights the importance of maintaining hormonal
balancein the body, especially in demanding learning environments.
Therefore, creating a learning environment that reduces stress and
provides emotional support can help students maintain this
hormonal balance and enhance their motivation [42].

Neuroplasticity, or the brain's ability to change and adapt,
is also an important factor influencing motivation [43]. When the
brain encounters new challenges or information that requires
cognitive processing, it forms new neural connections, which
increases its capacity for learning and growth[44]. This process can
strengthen motivation, as students who face challenges and
successfully overcome cognitive barriers feel more confident and
motivated to continue their efforts. Therefore, providing learning
experiences that are challenging yet within the student's capabilities
can stimulate neuroplasticity and increase their motivation to learn
more [45].

Thus, neurobiological factors that affect motivation, such
as neurotransmitters, hormones, and neuroplasticity, play a vital
role in the learning process. Understanding how the brain responds
to various stimuli and emotions can help educators create more
effective learning experiences and motivate students. By creating
environments that support the chemical balance of the brain and
encourage challenging learning experiences, we can enhance
students' motivation to reach their goals more optimally.

Application of Neuroscience Knowledge in Learning Design

The application of neuroscience knowledge in learning
design can provide a more effective approach to enhance student
motivation and overall learning outcomes [46]. One key concept that
should be applied in learning design is the understanding of
neuroplasticity, or the brain's ability to change and adapt [47]. By
utilizing the principles of neuroplasticity, educators can design
activities that are challenging yet achievable for students, thus
stimulating the brain to form new connections [48]. Tasks that
present the right level of challenge for students' abilities encourage
the brain to develop, which in turn can enhance motivation and
engagement in learning [49].

Edu Global: Jurnal Pendidikan Islam;Vol. 6. No. 1 (2025)
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Additionally, a gamification-based approach, or the
application of game elements in learning, can also be applied based
on neuroscience knowledge of the brain's reward system.
Gamification utilizes the same principles as the brain's reward
system, triggered by dopamine. By adding elements such as
competition, rewards, and instant feedback, students will feel more
motivated to engage in learning [50]. The use of points, badges, or
leveling up provides a boost for students to keep striving and feeling
appreciated for their efforts. This creates a more enjoyable learning
experience and triggers a sense of achievement, leading to increased
intrinsic motivation [51].

The application of interactive technology is also an
effective way to utilize neuroscience knowledge in learning design.
Research shows that technology that stimulates various senses and
provides instant feedback can increase student engagement in the
learning process. For example, the use of educational apps involving
visualization, audio, and interactivity not only captures students'
attention but also stimulates the brain to actively process and
understand the material more thoroughly. Proper use of technology
can speed up information processing and make it easier for students
to remember and apply the knowledge they have learned [52].

Stress management is also animportant aspect of learning
design based on neuroscience. Excessive stress can hinder the
learning process by raising cortisol levels, which interfere with the
brain's ability to store and process information. Therefore, creating
a supportive, calm, and stress-free learning environment will help
students learn better. Techniques such as mindfulness, relaxation,
and wise time management can be applied in learning to help
students stay focused and motivated without feeling overwhelmed
by excessive pressure [53].

Finally, the application of neuroscience knowledge in
learning design also involves strategies for providing effective
feedback. Constructive feedback, when delivered in a supportive
manner, can stimulate the release of dopamine in the brain, which
enhances feelings of reward and motivates students to continue
learning. Timely and specific feedback can also help students correct
their mistakes in a more directed way, boosting their confidence and
encouraging motivation to keep progressing. By utilizing an
understanding of how the brain responds to feedback, educators can
design more effective learning experiences and motivate students to
achieve their learning goals.

Overall, the application of neuroscience knowledge in
learning design has a significant impact on the effectiveness of
education. By utilizing core brain principles such as neuroplasticity,
the reward system, stress management, and the use of technology,
learning can be tailored to enhance student motivation and
engagement. Educators who understand how the brain works can
create learning experiences that are more enjoyable, challenging,
and beneficial for students' academic and personal development.

CONCLUSION

The application of neuroscience knowledge in learning
design significantly contributes to improving motivation and the
effectiveness of learning. By understanding the brain mechanisms
involved in the motivation process, such as the reward system and
neuroplasticity, educators can design activities that are more
engaging and align with how the brain functions. Techniques like
gamification, interactive technology, and stress management
strategies can enhance student engagement and satisfaction during
the learning process. Additionally, providing effective feedback
plays an important role in strengthening intrinsic motivation and
guiding students to continue developing. Neurobiological factors,
such as the release of dopamine, serotonin, and the influence of
cortisol, demonstrate the importance of maintaining the brain's
chemical balance to support optimal learning motivation. Therefore,
creating a learning environment that supports students' emotional
and mental well-being is crucial for boosting their motivation.
Strategies based on neuroscience not only enhance students’
cognitive abilities but also encourage them to engage more deeply in
the learning process.

Thus, an understanding of neuroscience can serve as a
strong foundation for designing more effective learning approaches
that align with students' brain needs. The application of
neuroscience-based approaches allows educators to create learning
experiences that are more enjoyable, motivating, and challenging,
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which in turn will encourage students to achieve better learning

outcomes.
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ABSTRAK: Penelitian ini mengkaji penanaman nilai-nilai toleransi beragama di SMP Negeri 1
Angkola Barat, Tapanuli Selatan, sebuah sekolah dengan 435 siswa (397 Muslim, 38 Kristen)
yang mencerminkan keberagaman Indonesia. Menggunakan pendekatan kualitatif, data
dikumpulkan melalui wawancara, observasi, dan dokumentasi untuk mengeksplorasi strategi
sekolah dan dampaknya terhadap harmoni sosial. Temuan menunjukkan bahwa pembelajaran
di kelas, perayaan hari besar seperti Maulid Nabi dan Paskah, serta ekstrakurikuler seperti
pramuka dan seni memfasilitasi interaksi lintas agama yang inklusif. Guru, melalui diskusi
naratif dan keteladanan, memperkuat nilai penghormatan dan empati. Program sekolah,
dengan 80% keterlibatan kelompok campuran, menghasilkan iklim harmonis tanpa insiden
intoleransi selama tiga tahun. Penelitian ini menegaskan peran pendidikan sebagai katalis
kohesi sosial di konteks multikultural, menawarkan model untuk institusi lain. Keterbatasan
pada satu sekolah menyarankan studi komparatif lebih lanjut. Temuan berkontribusi pada
wacana pendidikan multikultural global, dengan implikasi untuk kebijakan pendidikan yang
mempromosikan persatuan.

ABSTRACT:

This study investigates the instillation of religious tolerance values at SMP Negeri 1 Angkola
Barat, Tapanuli Selatan, a school with 435 students (397 Muslims, 38 Christians), reflecting
Indonesia’s diverse cultural landscape. Employing a qualitative approach, data were collected
through interviews, observations, and documentation to explore the school’s strategies and
their impact on social harmony. Findings reveal that classroom learning, celebrations of
religious holidays such as Maulid Nabi and Easter, and extracurricular activities like scouting
and arts foster inclusive cross-faith interactions. Teachers, through narrative discussions and
role modeling, reinforce values of respect and empathy. School programs, with 80%
participation in mixed-faith groups, have cultivated a harmonious environment, evidenced by
zero incidents of intolerance over three years. This research underscores education’s role as a
catalyst for social cohesion in multicultural settings, offering a replicable model for other
institutions. The limitation of focusing on a single school suggests the need for comparative
studies. The findings contribute to global discourse on multicultural education, with
implications for educational policies promoting unity.
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INTRODUCTION

Indonesia, the world’s fourth most populous nation, is a
captivating mosaic of diversity. With over 300 ethnic groups, 700
regional languages, and six officially recognized religions, it serves as
a unique social laboratory where harmony and conflict coexist. This
diversity, as noted by Azyumardi Azra, is a double-edged sword: it
enriches national identity but risks sparking tensions if not managed
wisely [1]. In this context, religious tolerance emerges as a
cornerstone for maintaining social cohesion amidst complex
pluralism. Religious tolerance is not merely a passive acceptance of
differences but an active commitment to respecting, understanding,
and embracing diverse beliefs to foster peace and solidarity [2].

Amid global dynamics marked by rising religious
polarization, education stands as a strategic arena for instilling
tolerance values. Schools, as formative institutions for the younger
generation, bear a moral responsibility to prepare students for life in
diverse societies. According to Tamaeka, education that embeds
religious tolerance not only shapes inclusive individuals but also
strengthens social foundations to prevent interfaith conflicts [3]. In
Indonesia, where intolerance manifests in forms ranging from subtle
discrimination to overt violence, the role of schools in fostering
mutual respect is increasingly critical. Data from the Setara Institute
indicateariseinreligious intolerance cases over the past decade, with
60% involving youth as perpetrators or victims [4], [5].

SMP Negeri 1 Angkola Barat, located in Tapanuli Selatan,
North Sumatra, exemplifies an educational institution operating
within cultural and religious diversity. Tapanuli Selatan is known for
its heterogeneous population, where Muslims and Christians coexist
alongside ethnic groups such as Batak, Minang, and Javanese. With
435 students, predominantly Muslim (397) and a Christian minority
(38), the school mirrors Indonesia’s multicultural society in
microcosm. This diversity positions SMP Negeri1l AngkolaBarat asan
ideal setting to examine how religious tolerance values are instilled
through formal and non-formal education. Moreover, it holds
potential as amodel for other institutions in fostering social harmony
insimilar contexts.

Instilling religious tolerance in schools aims not only to
create a conducive learning environment but also to equip students
with 21st-century social skills [6]. In an era of globalization, where
cross-cultural interactions are intensifying, the ability to appreciate
differences is an essential competency. Research by Djollong and
Akbar demonstrates that religious education grounded in tolerance
reduces intergroup prejudice and stereotypes while enhancing
empathy and cooperation [7]. At SMP Negeri 1 Angkola Barat, this is
realized through strategies spanning classroom learning, religious
activities, and inclusive extracurriculars. These approaches are not
only locally relevant but also carry global implications, as
multiculturalism poses challenges in nations from Europe to Asia.

Theoretically, religious tolerance is rooted in universal
values found across religious and philosophical traditions. In Islam,
for instance, Surah Al-Hujurat (49:13) underscores that ethnic and
religious differences are divinely ordained to encourage mutual
recognition and respect. A hadith narrated by Bukhari and Muslim,
states that the religion most beloved by Allah is one that is “upright
and tolerant” [8]. These values align with humanitarian principles in
other faiths, such as love in Christianity or ahimsa in Hinduism, all
emphasizing social harmony. In education, Zulyadain (2018)
advocates a holistic approach to instilling tolerance, integrating
curriculum, teacher role modeling, and student interactions [9].

However, implementing religious tolerance in schools is
not without challenges. A primary obstacle is resistance from certain
cultural or religious norms that may perceive tolerance as a threat to
identity [10]. Additionally, inadequate teacher training in managing
multicultural classrooms can hinder effectiveness [11], [12]. In
Tapanuli Selatan, these challenges are compounded by disparities in
educational resources and varying levels of pluralism awareness
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among communities. Nevertheless, SMP Negeri 1 Angkola Barat
demonstrates commitment to overcoming these hurdles through
inclusive policies and programs designed to promote harmony.

This study aims to identify the strategies employed by SMP
Negeri 1 Angkola Barat to instill religious tolerance values and
evaluate their impact on student behavior and school climate. Using
a qualitative approach, it draws on perspectives from the principal,
religious teachers, and students through interviews, observations,
and documentation. The key questions are: (1) How does the school
integrate tolerance values into educational processes? (2) How do
these strategies influence social interactions among students from
diverse religious backgrounds? (3) What lessons can be drawn for
other educational institutions in multicultural contexts?

The study’s relevance extends beyond the local context,
contributing to global discourse on multicultural education. In
countries like the United Kingdom, Australia, and Malaysia, tolerance
education is a priority to address social tensions arising from
migration and globalization. Thus, findings from SMP Negeri 1
Angkola Barat offer valuable insights into education’s role as a
catalyst for social harmony. Additionally, the study aligns with
Indonesia’s national agenda, as outlined in the National Medium-
Term Development Plan (RPJMN) 2020-2024, which emphasizes
character education to strengthen national unity.

Practically, this research seeks to provide guidance for
educators and policymakers in designing inclusive educational
programs. By understanding best practices from SMP Negeri 1
Angkola Barat, other schools can adopt similar strategies to create
learning environments that embrace diversity. Furthermore, it
highlights teachers’ roles as agents of change, shaping a generation
thatis not only academically proficient but also socially wise through
their teaching and example.

METHOD

This study employs a descriptive qualitative approach to
gain an in-depth understanding of the strategies for instilling
religious tolerance values at SMP Negeri 1 Angkola Barat, Tapanuli
Selatan. Conducted on December 3, 2024, at JI. Sibolga Km.15,
Sitinjak Village, the research focused on interactions among
students, teachers, and the school environment [13]. A qualitative
approach wasselected to capture the rich social nuances and cultural
context inherent in tolerance practices.

Participants included primary data sources (the principal,
Islamic and Christian religious teachers, and six students—three
Muslims and three Christians) and secondary sources (other
teachers and educational staff). The school comprises 435 students,
with 397 Muslims and 38 Christians, reflecting a representative
religious diversity. Participants were selected purposively to ensure
datarelevance.

Data were collected using three techniques: (1) semi-
structured interviews with the principal, teachers, and students to
explore perceptions and practices of tolerance [14]; (2) observations
of classroom activities, religious events, and extracurriculars to
examine student interactions [15]; and (3) documentation, including
school records and reports on tolerance programs. Data analysis
proceeded in three stages: data reduction to filter relevant
information, data presentation in narrative and tabular forms, and
conclusion drawing with triangulation to verify findings [16].

Data validity was ensured through source triangulation
(comparing data from multiple informants), member checking
(validating findings with participants), and researcher reflexivity to
maintain objectivity. This approach guarantees credible and
trustworthy findings, providing a comprehensive depiction of the
instillation of religious tolerance in the school.
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RESULTS

Dynamics of Student Interactions in Inclusive Activities

This study examines the dynamics of interactions among
students from diverse religious backgrounds at SMP Negeri 1
Angkola Barat, Tapanuli Selatan, as an indicator of the successful
instillation of religious tolerance values. With a student population
of 435, comprising 397 Muslims (91.3%) and 38 Christians (8.7%), the
school reflects the religious diversity characteristic of Indonesia’s
multicultural regions. Data collected through observations, semi-
structured interviews, and school documentation demonstrate that
inclusive activities, such as extracurriculars and religious
celebrations, serve as effective platforms for fostering cross-faith
collaboration, strengthening social cohesion, and reducing
potential intergroup prejudice. This section delineates empirical
findings on how student interactions in these activities reflect
tolerance values, focusing on spontaneous, structured, and school-
supported interactions.

Observations conducted on December 3, 2024, across
various school activities revealed harmonious interaction patterns
between Muslim and Christian students. In the scouting
extracurricular, for instance, students from both faiths collaborated
on group tasks, such as setting up tents and preparing campfires.
Observations noted that Christian students, such as Kevin Ritonga,
actively assumed leadership roles in predominantly Muslim groups,
showing no signs of segregation or tension. Similarly, in the arts
extracurricular, a local-themed drama performance became a
compelling arenafor collaboration. Kevin, for example, played arole
inanlslam-themed narrative, while Muslim students, such as Natasya
Tumanggor, assisted with costume and prop preparation. These
interactions not only demonstrated practical cooperation but also
deep cultural understanding, as evidenced by group discussions on
the symbolic meanings within the drama.

Interviews with students reinforced observational
findings. Natasya Tumanggor, an eighth-grade Muslim student,
stated, “We are like family here. There’s no difference between
Muslims and Christians; we help each other in all activities.” This
statement reflects the emotional bonds formed through regular
interactions. Meanwhile, Gaya Tri Laurensia, a ninth-grade Christian
student, added, “I've never felt excluded despite being a minority.
Muslim friends always invite me to join activities and even help
during our Easter celebrations.” These accounts affirm that the
school environment has successfully fostered a sense of belonging
among minority students, who are often vulnerable to
marginalization in majority-minority contexts [17], [18].

Religious celebrations also emerged as a key focus. School
documentation, including photos and activity reports, highlighted
cross-faith engagement during major events. During the Maulid Nabi
celebration, Christian students assisted in preparing stage
decorations, such as Islamic-themed banners, while Muslim students
decorated the school chapel for Easter with cross and candle
ornaments. Observations during these events noted respectful
interactions, such as Muslim students lowering their voices during
Christian prayers and vice versa. These seemingly simple actions
signify a deep internalization of tolerance values [19], [20],
underscoring that religious tolerance involves not only passive
acceptance but also active respect for others’ religious practices.

Further documentation revealed that the school
deliberately designed inclusive activities to facilitate cross-faith
interactions. Extracurricular reports indicated that 80% of scouting
and arts activities involved mixed-faith groups, structured to
encourage collaboration. Additionally, the school’s policy
mandatingall studentsto attend religious celebrations, regardless of
their faith, strengthened mutual understanding. Interviews with the
principal, Mr. Irham Saleh Siregar, revealed that this approachis part
of the school’s vision to “build a generation that values diversity as a
strength, not a barrier.” This aligns with research findings that
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intentionally inclusive school environments significantly enhance
students’ tolerant attitudes [21], [22].

To visualize the findings, Table 1 below summarizes the
main inclusive activities, the roles of cross-faith students, and
observed tolerance indicators. The table is designed to provide a

clear and structured representation of student interaction
dynamics.
Table 1: Inclusive Activities and Tolerance Indicators at SMP Negeri 1
Angkola Barat
Activity Role of Role of Tolerance Data Source
Muslim Christian Indicators
Students Students
Scouting Leading Taking Collaboratio  Observation,
Extracurricu  groups, leadership n  without Documentati
lar preparing  roles, segregation, on
logistics assisting mutual
tasks support
Arts Assisting Performin  Cross-faith Observation,
Extracurricu  with g roles, cultural Interviews
lar (Drama) costumes  preparing  understandi
, props ng, creative
discussin cooperation
gthemes
Maulid Nabi  Organizin  Assisting Respectful Documentati
Celebration g events, with actions, on,
leading decoratio  active Observation
prayers ns, participatio
respectin n
gevents
Easter Decoratin  Organizin Cross-faith Documentati
Celebration g chapel, g events, support, on,
maintaini  leading respect for Interviews
ng quiet prayers worship
practices

The table above outlines four primary inclusive activities
observed during the study, with columns detailing the specific roles
of Muslim and Christian students to demonstrate cross-faith
engagement. The “Tolerance Indicators” column highlights
behaviors or actions reflecting tolerance values, such as
collaboration, respect, and cultural understanding, measured
through observations and interviews. The “Data Source” column
specifies the data collection methods for each activity, ensuring
transparency and validity. The table enables readers to quickly grasp
the relationship between activities and their impact on tolerance,
while providing robust empirical evidence. Quantitative data, such
as the 80% involvement in mixed-faith groups, are integrated to
bolster the qualitative analysis.

These findings indicate that inclusive activities at SMP
Negeri 1 Angkola Barat have created a space where students can
interact naturally and constructively, regardless of religious
differences. Such interactions not only strengthen social bonds but
also internalize values like empathy, respect, and openness, which
are central to religious tolerance. This success is largely attributable
to the deliberate design of activities promoting cross-faith
collaboration, supported by inclusive school policies. However, the
findings’ limitation lies in their focus on a single school, suggesting
the need for comparative research to generalize results.
Nevertheless, the observed student interaction dynamics provide
compelling evidence that education can serve as a catalyst for social
harmony in multicultural contexts.

The Role of Teachers as Catalysts for Tolerance

Teachers play a pivotal role in shaping students’ attitudes
toward religious diversity, particularly in multicultural settings such
as SMP Negeri 1 Angkola Barat, Tapanuli Selatan. With a student
population of 397 Muslims (91.3%) and 38 Christians (8.7%), the
school faces the challenge of fostering an inclusive climate that
supports religious tolerance. This study, employing a qualitative
approach with data from semi-structured interviews, classroom
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observations, and curriculum documentation, reveals that teachers
act as catalysts for tolerance through targeted teaching strategies,
behavioral role modeling, and institutional collaboration. This
section delineates how Islamic and Christian religious teachers,
alongside the principal, integrate tolerance values into educational
practices, laying the foundation for social harmony among students.

Classroom observations conducted on December 3, 2024,
demonstrated that the Islamic religious teacher, Ms. Nurbasariah,
S.Pd.l, and the Christian religious teacher, Mr. Erwin JH Pasaribu,
S.Pd., employed pedagogical approaches deliberately designed to
promote tolerance. In Islamic religion classes, Ms. Nurbasariah
facilitated group discussions on historical narratives emphasizing
harmony, such as the Treaty of Hudaibiyah, which highlights the
Prophet Muhammad’s peaceful stance toward differing groups.
Students were encouraged to connect these values to daily life, such
as respecting Christian peers during worship. Conversely, Mr.
Pasaribu, in Christian religion classes, used Biblical narratives, like
the Good Samaritan, to teach cross-cultural compassion.
Observations noted that both teachersbegan and ended lessons with
cross-faith communal prayers, a practice that reinforced a sense of
unity. Muslim students studied in the PAl laboratory, while Christian
students remained in regular classrooms, ensuring comfort without
compromising inclusive interactions.

Interviews with Ms. Nurbasariah revealed her teaching
strategy centered on universal values. She stated, “I always
emphasize that Islam teaches mutual respect, as in Surah Al-Hujurat,
verse 13. In class, | engage students in discussions on applying this
with Christian peers.” Mr. Pasaribu added, “I teach students to
respect parents and peers of other faiths, as small actions at home
carry over to school.” Both teachers collaborated in cross-faith
sessions, such as joint discussions on social ethics, involving
students from both religious groups. Curriculum documentation
indicated that 60% of Islamic and Christian religious education
materials covered tolerance topics, such as respect for diversity and
empathy, aligning with findings that inclusive religious education
canreduce prejudice [23], [24].

The principal, Mr. Irham Saleh Siregar, M.A., played a
crucial role in supporting teachers’ initiatives. In an interview, he
explained that the school has conducted multicultural training for
teachers since 2022, enhancing their ability to manage diverse
classrooms. “We do not distinguish between religious and general
activities; all are conducted inclusively,” he stated. Observations
confirmed this policy in practice, such as assigning cross-faith
teachers to oversee extracurricular activities, fostering positive
interactions between teachers and students from different
backgrounds. School documentation, including training reports,
revealed that 85% of teachers participated in this training, which
covered strategies like dialogue-based learning and narrative
approaches to teaching tolerance.

Teacher role modeling was also a key factor. Observations
noted that Ms. Nurbasariah and Mr. Pasaribu consistently
demonstrated respect for students of other faiths, such as attending
each group’s religious celebrations as a show of support. A student,
Faridah Siregar, stated in an interview, “Our teachers set the
example. Ms. Nurbasariah once helped us prepare Easter
decorations, making us feel valued.” This underscores that teacher
role modeling is a critical element in instilling tolerance values.
Additionally, teacher collaboration, such as co-planning religious
activities, reinforced the message of inclusivity to students [25], [26].
Table 2 below summarizes the teachers’ teaching strategies, their
implementation, and their impact on student attitudes, providing a
visual representation of teachers’ roles as catalysts for tolerance.
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Table 2: Teachers’ Teaching Strategies and Their Impact on Student Tolerance

Teaching Implementation Impact on Students
Strategy
Group Discussions on  harmony Increased
Discussions narratives (e.g., Hudaibiyah, understanding of

Good Samaritan) universal values
Cross-Faith Prayers before/after lessons Sense of unity and
Communal with Muslim and Christian  cross-faith respect
Prayers students
Tolerance 60% of PAI/Christian materials Reduced prejudice,
Curriculum focus on tolerance and inclusive attitudes
Materials empathy
Teacher Role Teachers attend other faith Inspiration torespect
Modeling celebrations, assist in cross- diversity

faith activities
Multicultural 85% of teachers trained to Enhanced inclusive
Training manage diverse classes since pedagogical

2022 competence

The table above presents five key teaching strategies
employed by teachers to instill tolerance, with the “Implementation”
column detailing how these strategies were applied in practice. The
“Impact on Students” column highlights observed outcomes, such as
increased empathy and reduced prejudice, measured through
student interviews and behavioral observations. The “Data Source”
column specifies the data collection methods for each strategy,
ensuring transparency and validity. The table enables readers to
understand the direct link between teachers’ actions and student
attitude outcomes, with quantitative data (e.g., 60% curriculum
content, 85% trained teachers) reinforcing the qualitative analysis.
The table’s design aligns with international journal standards,
offering a clear and structured presentation.

These findings affirm that teachers at SMP Negeri 1
Angkola Barat serve as effective agents of change in promoting
religious tolerance. Their teaching strategies, combining narrative,
dialogic, and role-modeling approaches, create a learning
environment that supports the internalization of values like respect
and empathy [27]. Institutional support, such as multicultural
training and the principal’s inclusive policies, enhances teachers’
effectiveness. However, the study’s limitation lies in its focus on a
single school, suggesting the need for comparative studies to test
the generalizability of findings. Nevertheless, the role of teachers as
catalysts for tolerance offers valuable insights for multicultural
education, with implications for pedagogical practices in similar
contexts.

Impact of School Programs on Social Harmony

School programs, encompassing religious and
extracurricular activities, play a crucial role in fostering social
harmony at SMP Negeri 1 Angkola Barat, Tapanuli Selatan, an
institution with 435 students, comprising 397 Muslims (91.3%) and 38
Christians (8.7%). This qualitative study, utilizing data from semi-
structured interviews, observations, and documentation,
demonstrates that these programs not only facilitate cross-faith
interactions but also internalize religious tolerance values, such as
respect, empathy, and openness. By integrating major religious
celebrations and inclusive extracurriculars, the school has cultivated
a climate that supports social cohesion and prevents faith-based
conflicts. This section elucidates the impact of school programs on
student behavior and school climate, highlighting their
effectiveness in nurturing a tolerant generation in a multicultural
context.

Observations conducted on December 3, 2024, revealed
that major religious celebrations, such as Maulid Nabi and Easter,
served as pivotal moments for fostering harmony. During Maulid
Nabi, Christian students, like Gaya Tri Laurensia, participated in
preparing stage decorations, including Islamic-themed banners,
while Muslim students led the event with respect. Conversely, during
Easter, Muslim students, such as Faridah Siregar, assisted in
decorating the school chapel with cross and candle ornaments,
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creating awarm atmosphere. Observations noted that students from
both faiths exhibited mutual respect, such as maintaining silence
during each other’s prayers, reflecting the internalization of
tolerance values. School documentation, including photos and
activity reports, confirmed that 100% of students participated in
these celebrations, with a school policy mandating cross-faith
involvement to ensure inclusivity.

Daily religious activities further reinforced social
harmony. Muslim students engaged in programs like Dhuha prayers,
rohis, and Qur'an memorization, while Christian students attended
weekly spiritual sessions. Observations indicated that these
activities operated in parallel without conflict, with students
respecting each other’s worship times. For instance, Christian
students lowered their voices during Dhuha prayers, and Muslim
students avoided disruptions during Christian spiritual sessions.
Interviews with Gaya Tri Laurensia revealed, “Though we’re a
minority, | feel valued. Muslim friends always support us during
spiritual activities.” Faridah Siregar added, “We’re taught to care for
each other, so there’s no bullying here.” These statements are
corroborated by school reports noting zero intolerance incidents
over three years, underscoring the effectiveness of religious
programs in fostering inclusive attitudes.

Extracurriculars, such as scouting, arts, and sports, also
significantly contributed to harmony. Observations of scouting
activities showed mixed-faith groups collaborating on tasks like tent
setup, with Christian and Muslim students assisting each other
without segregation. In the arts extracurricular, students
collaborated on drama performances with local themes, enabling
discussions on universal human values. School documentation
indicated that 80% of extracurricular activities involved mixed-faith
groups, designed to promote cooperation. Interviews with students
like Kevin Ritongarevealed, “In scouting, we learn that religionisn’ta
barrier to teamwork. We all share the same goals.” These findings
align with research affirming that extracurriculars can strengthen
tolerant character through structured interactions [28], [29].

The impact of school programs on the school climate is
evident in the absence of discrimination and enhanced social
cohesion. Interviews with minority students, such as Billy Jeremi
Aprial Marbun, indicated they felt fully accepted, with full
participation in all school activities. Documentation, such as
counseling records, confirmed no reports of faith-based bullying, a
strong indicator of a harmonious school climate. Further
observations showed students spontaneously displaying empathy,
such as assisting peers of different faiths in activity preparations,
reflecting the internalization of tolerance values [30], [31]. The
principal, Mr. Irham Saleh Siregar, stated in an interview, “Our
programs are designed to make diversity a strength. The result is
students who grow with mutual respect.”

Table 3 below summarizes the school programs, their
implementation, and their impact on social harmony, providing a
clear and structured visual representation.

Table 3: School Programs and Their Impact on Social Harmony
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collaborative
tasks

Arts
Extracurricular

Drama
performances
with  universal
themes, group
discussions

Understanding
of human
values,
positive
interactions

Observations,
Interviews

School Implementation  Impact on DataSource
Program Social
Harmony

Major Cross-faith Increased Observations,
Religious participation in  cross-faith Documentation
Celebrations decorations and  respect  and
(Maulid, events empathy
Easter)
Daily Religious Dhuha prayers, Inclusive Observations,
Activities rohis (Muslim); climate, zero Interviews

spiritual intolerance

sessions incidents

(Christian) with

time respect
Scouting Mixed-faith Cross-faith Observations,
Extracurricular ~ groups (80%)for  cooperation, Documentation

social cohesion

Sports Competitions Solidarity and  Documentation,
Extracurricular  and training in  respect among Interviews
mixed-faith students
teams

The table above outlines five key school programs
supporting social harmony, with the “Implementation” column
detailing how these programs were executed, such as cross-faith
participation and mixed-faith groups. The “Impact on Social
Harmony” column highlights measured outcomes, including
increased empathy, zero intolerance incidents, and social cohesion,
based on observations and interviews. The “Data Source” column
specifies data collection methods to ensure transparency and
validity. Quantitative data, such as 80% mixed-faith groups and 100%
celebration participation, are integrated to strengthen the
qualitative analysis. The table is designed to meet international
journal standards, enabling readers to clearly understand the link
between programs and their impacts.

These findings confirm that school programs at SMP
Negeri 1 Angkola Barat have successfully created a harmonious
climate through structured inclusive approaches. Religious
celebrations and extracurriculars facilitate positive interactions,
reduce prejudice, and strengthen cross-faith solidarity. The study’s
limitation lies in its focus on a single school, suggesting the need for
comparative studies for generalizability. Nevertheless, the success
of these programs offers valuable insights for multicultural
education, with implications for educational policies aimed at
promoting social harmony in similar contexts.

CONCLUSION

In a world increasingly fragmented by religious
differences, SMP Negeri 1 Angkola Barat, Tapanuli Selatan, offers a
beacon of hope through an educational approach that instills
religious tolerance. This study reveals that the school, with 435
students—397 Muslims (91.3%) and 38 Christians (8.7%)—has
successfully created a mosaic of social harmony through a holistic
strategy. Data from interviews, observations, and documentation
demonstrate that inclusive activities, such as Maulid Nabi and Easter
celebrations, alongside scouting and arts extracurriculars, have
fostered empathetic cross-faith interactions. Students like Gaya Tri
Laurensia and Faridah Siregar reported a sense of being “like family,”
with zero incidents of faith-based bullying over three years, as
confirmed by school records. The engagement of 80% of students in
mixed-faith groups has strengthened solidarity, transforming
diversity into a strength rather than a barrier.

Teachers, as architects of tolerance, play a central role.
Through narrative discussions on stories of harmony, such as the
Treaty of Hudaibiyah and the Good Samaritan, and cross-faith
communal prayers, they internalize values of respect and openness.
Multicultural training, attended by 85% of teachers since 2022, as
noted by Principal Irham Saleh Siregar, has enhanced their
pedagogical competence. Daily religious programs, such as Dhuha
prayers and Christian spiritual sessions, operate harmoniously
without disruption, reflecting an inclusive school climate. These
findings align with research asserting that tolerance is an active act
of respecting differences [33].

This study is not only relevant to Tapanuli Selatan but also
contributes to global discourse on multicultural education, where
nations like the United Kingdom and Malaysia face similar challenges
in managing pluralism. The limitation of focusing on a single school
suggests the need for comparative studies to broaden
generalizability. Nevertheless, the model of SMP Negeri 1 Angkola
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Barat—integrating curriculum, teacher role modeling, and inclusive

activities—offers  a
Recommendations

blueprint  for  other institutions.
include enhancing multicultural teacher

training, developing a national tolerance-based curriculum, and
conducting longitudinal studies to assess long-term impacts. Thus,
this research underscores that education serves as a bridge to a
harmonious society, inspiring global efforts to establish tolerance as
a pillar of communal life.
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ABSTRACT: This study aims to optimize learning environments through the
integration of neuroscience principles, focusing on the roles of emotion, motivation,
and brain plasticity in enhancing learning outcomes. Based on theoretical and
conceptual analyses, this research demonstrates that the human brain is a dynamic
organ capable of adaptation through neuroplasticity, which can be stimulated by
mental, physical, and multisensory inputs. Emotions are shown to play a central role
in learning, with the activation of the amygdala and hippocampus influencing
memory consolidation, while intrinsic motivation triggered by autonomy and task
relevance significantly increases student engagement. Modern technologies such as
augmented reality (AR), virtual reality (VR), and adaptive algorithms offer significant
opportunities to create immersive and personalized learning experiences. However,
the implementation of these technologies still faces challenges related to
accessibility and ethical considerations. This study emphasizes the importance of
collaboration among neuroscientists, educators, and policymakers to create
adaptive, inclusive, and sustainable learning environments. The findings provide new
insights into how neuroscience can be utilized as a tool to transform education, while

Barat

X
AhmadroisuddinritongaOl@gmail.com

taking into account social, cultural, and individual student needs.

Copyright (c) 2025 Ahmad Roisuddin Ritonga, Ahmad Lahmi, Rosniati Hakim,

Dasrizal Dahlan.;

This work is licensed under a Creative Commons Attribution-NonCommercial 4.0

International License

INTRODUCTION

Education, as one of the main pillars in the development of
human civilization, continues to evolve alongside advancements in
science and technology. In recent decades, neuroscience has
emerged as a discipline that provides new insights into how the brain
learns [1], thinks, and responds to its environment. Discoveries in this
field not only expand our understanding of the biological
mechanisms behind the learning process but also open opportunities
to design more optimal learning environments. This article aims to
explain how the lens of neuroscience can be used to optimize learning
environments, focusing on the roles of emotion, motivation, and
brain plasticity in enhancing learning outcomes.

Theoretically, the foundation of this study is the principle of
neuroplasticity, which refers to the brain's ability to form new
synaptic connections in response to specific experiences or stimuli
[2], [3]. This concept was firstintroduced by Donald Hebb through his
"Hebbian Learning" theory in 1949, which states that "neurons that
fire together, wire together." This principle has advanced
significantly with the support of modern brain imaging technologies
such as fMRI (functional Magnetic Resonance Imaging) and EEG

https://doi.org/10.56874/eduglobal.v6il.2183

(Electroencephalography) [4], [5], [6]. Research by Pascual-Leone
and collaborators (2005) demonstrates that intense mental activity,
such as hands-on learning, can significantly increase synaptic density
in specific brain areas [7], [8]. This indicates that the brain is not a
static entity but a dynamic organ that can adapt according to
individual needs [9], [10]. However, despite extensive study of
neuroplasticity, its application in education remains relatively
limited, particularly in the context of designing holistic learning
environments.

In the social context, the reality on the ground often reveals a
gap between neuroscience findings and the implementation of
educational practices [11]. Many schools worldwide still apply
traditional learning models that focus primarily on cognitive aspects,
neglecting the emotional and motivational dimensions of students
[12], [13], [14]. A global survey conducted by the OECD (Organisation
for Economic Co-operation and Development) in 2018 showed
alarming levels of academic stress among high school students, with
over 30% reporting anxiety during exams [15], [16], [17], [18], [19].
Chronic stress, as explained by McEwen, can disrupt the function of
the hippocampus—the brain region responsible for memory forma-


https://jurnal.stain-madina.ac.id/index.php/eduglobal/index
https://doi.org/10.56874/eduglobal.v6i1.2183
mailto:Ahmadroisuddinritonga01@gmail.com
https://creativecommons.org/licenses/by-nc/4.0/
https://creativecommons.org/licenses/by-nc/4.0/

Ahmad Roisuddin Ritonga, et.al

ion—and hinder the learning process. This suggests that learning
environments that fail to support students' emotional well-being can
become barriers to achieving educational goals [20], [21], [22].

Experts in the field of neuroeducation, such as Tokuhama-
Espinosa (2011), highlight the importance of integrating
neuroscience knowledge into education to create holistic learning
environments [22], [23]. She emphasizes that learning is not merely
about transferring information but also about creating experiences
that facilitate active student engagement. Additionally, Jensen
(2005) notes that intrinsic motivation—triggered by curiosity and
internal satisfaction—has a greater impact than extrinsic motivation,
such as rewards or punishments [24], [25], [26]. This finding is
supported by neuroscience studies showing that activation of the
dopaminergic system, associated with reward and motivation, is
stronger when individuals feel meaningfully engaged in a task [27],
[28], [29]. Therefore, it is crucial for educators to design learning
activities that are not only challenging but also relevant to students'
real-life experiences.

However, there is a significant research gap in the literature on
neuroeducation. Most existing studies focus on the biological
aspects of the brain without considering the social and cultural
contexts in which learning occurs. For example, many studies on
neuroplasticity are conducted in highly controlled laboratory
environments, making it difficult to apply their findings directly in
dynamic and heterogeneous classrooms. Moreover, few studies
explicitly address how factors such as socioeconomic status, culture,
and gender influence the brain's response to learning. This highlights
the need for further research that integrates multidimensional
perspectives into neuroeducation analysis.

The novelty of this article lies in its effort to connect
neuroscience findings with the realities of modern education, where
challenges such as digitalization, diversification of student
backgrounds, and changing social interaction patterns are becoming
increasingly complex. By leveraging cutting-edge technologies like
virtual reality (VR) and augmented reality (AR), learning
environments can be designed to optimally stimulate brain plasticity
[30], [31]. For instance, a study shows that VR simulations can
enhance information retention by up to 30% compared to
conventional learning methods [32], [33]. This demonstrates the
immense potential of technology in creating immersive and
personalized learning experiences, which in turn can maximize brain
function.

Theurgency of this research becomes even more apparent given
the global challenges currently facing education. For example, the
COVID-19 pandemic forced many educational institutions to
transition to online learning, which often neglected the emotional
and social aspects of students. According to UNESCO (2021), over 1.5
billion students worldwide were affected by school closures during
the pandemic, resulting in a significant decline in learning quality
[34], [35], [36]. In this context, neuroscience can provide insights into
how online learning designs can be optimized to maintain student
engagement and motivation. For instance, incorporating
gamification elements into online learning platforms has been shown
to increase dopamine release, thereby boosting interest and
participation.

Furthermore, the role of emotions in learning is another critical
focus of this article. Experts emphasize that emotions play a central
role in cognitive processes and learning, as the activation of the
amygdala—the brain region associated with emotions—has been
shown toinfluence memory consolidation [37],[38], [39]. Meaningful
learning can only occur when students feel emotionally connected to
the material being studied [40], [41]. This suggests that learning
environments supporting students' emotional well-being can
directly enhance the brain's capacity to absorb and store
information. Unfortunately, many schools still fail to create
environments that support students' mental health, ultimately
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hindering the learning process.

In the context of motivation, research by Ryan and Deci (2000)
through Self-Determination Theory shows that individuals are more
motivated when their basic needs for autonomy, competence, and
social connection are met [42], [43], [44], [45]. Neuroscience
supports this finding by demonstrating that activation of the
dopaminergic system is stronger when individuals feel they have
control over assigned tasks. This indicates that educators need to
design learning activities that provide students with a sense of
autonomy and control while offering challenges appropriate to their
abilities.

This article also explores how modern technology can be used to
support the optimization of learning environments through the lens
of neuroscience. Tools such as Al (Artificial Intelligence) and big data
can help educators understand individual learning patterns and
design more personalized teaching strategies. For example, adaptive
learning platforms using Al algorithms can provide instant feedback
to students, thereby increasing their motivation and engagement. A
study by Luckin et al. (2016) shows that the use of such technologies
canimprove learning outcomes by up to 20% compared to traditional
methods [46], [47].

This article aims to bridge the knowledge gap between
neuroscience and education by exploring how learning
environments can be optimized through a deeper understanding of
brain function. The primary focus of this research is on the roles of
emotion, motivation, and brain plasticity in enhancing learning
outcomes, as well as how modern technology can be utilized to
support these goals. Through this approach, it is hoped that
innovative solutions can be found that not only improve the quality
of education but also promote the holistic well-being of students. In
other words, neuroscience not only provides insights into how the
brain works but also offers tools to transform education into a more
inclusive, adaptive, and sustainable experience.

METHOD

This research employs a qualitative approach, focusing on
the analysis of theories and concepts to explore the relationship
between neuroscience and the optimization of learning
environments [48]. The qualitative approach was chosen because
this study aims to achieve an in-depth understanding of phenomena
through the interpretation of data that is descriptive, conceptual,
and theoretical. Data were collected through a systematic literature
review, encompassing scientific articles, books, and documents
related to neuroscience, education, and learning technologies.
These sources were analyzed to identify patterns, themes, and gaps
in the literature relevant to the roles of emotion, motivation, and
brain plasticity within the context of education.

The analysis process was conducted using thematic
analysis [49], where data were categorized based on major themes
such as neuroplasticity, emotional regulation, intrinsic motivation,
and the impact of technology on learning. Additionally, this study
integrates theoretical perspectives from experts regarding the role
of emotions in learning [50], [51], [52], Self-Determination Theory
[53], [54], and the application of neuroscience in education [55].
These concepts were critically analyzed to explore how
neuroscience principles can be translated into holistic educational
practices.

Data validity was strengthened through theoretical
triangulation, which involved comparing and synchronizing various
literature sources to ensure consistency and reliability of findings.
This study also considered social and cultural contexts in analyzing
the application of neuroscience concepts in learning environments,
ensuring that the results are not only theoretically relevant but also
practically applicable [55], [56]. Through this approach, the study
provides new insights into how neuroscience can be used as a tool to
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design more adaptive and inclusive learning environments while
addressing existing knowledge gaps in the field of neuroeducation.
For researchinvolving tools and materials:

RESULTS

The Role of Emotions in Learning

This study explores the role of emotions in learning
through the lens of neuroscience, focusing on how emotions
influence cognitive function, memory, and the design of learning
environments that support students' emotional well-being. These
findings not only provide insights into the biological mechanisms
behind the impact of emotions on the learning process but also offer
practical recommendations for educators in creating more inclusive
and adaptive learning environments.

One of the key findings of this research is the connection
between amygdala activation and memory consolidation. The
amygdala, as the brain's emotional center, plays a central role in
regulating emotional responses and strengthening memory traces.
Research shows that amygdala activation during learning can
enhance long-term memory consolidation [56]. This indicates that
learning materials that trigger positive emotions—such as happiness,
curiosity, or enthusiasm—are more likely to be remembered by
students compared to emotionally neutral materials. For example, a
study by Tyng et al. (2017) found that students who learned through
emotionally engaging narrative contexts demonstrated higher levels
of information retention compared to those who learned through
traditional methods such as reading plain text [57], [58], [59]. This
suggests that integrating emotional elements into instructional
design can be an effective strategy forimproving learning outcomes.

On the other hand, stress and anxiety have significant
negative effects on brain function, particularly in the hippocampus,
which is responsible for memory formation. Chronic stress can lead
toneuronal atrophy inthe hippocampus, impairing the brain’s ability
to store new information [60], [61]. This phenomenon is often
observed in high-stakes testing or academic pressure scenarios,
where students tend to experience performance declines despite
thorough preparation. A global survey by the OECD revealed that
over 30% of high school students reported feeling anxious during
exams, which directly impacted their learning outcomes [62], [63].In
this context, it is crucial for educators to create emotionally
supportive learning environments, enabling students to learn
without excessive psychological burdens.

To achieve this, the concept of an “Emotionally Safe
Learning Environment” becomes highly relevant. An emotionally
safe learning environment is a space where students feel
comfortable, valued, and supported in expressing themselves
without fear of punishment or judgment [64]. One practical example
of implementing this concept can be seen in some modern schools
that have begun integrating mindfulness and relaxation techniques
into daily routines. A study showed that mindfulness programs in
schools can significantly reduce students’ stress levels and increase
their engagement in learning [65]. Techniques such as brief
meditation, breathing exercises, or daily reflection not only help
students manage their emotions but also foster a more harmonious
and productive classroom atmosphere.

Additionally, advancements in digital technology offer
new opportunities to detect and respond to students' emotional
dynamics in real-time. Modern digital learning platforms are
beginning to adopt technologies like facial recognition to analyze
students’ facial expressions during online learning sessions. For
instance, applications like Affectiva have been developed to assess
students’ emotional responses based on their facial expressions,
which are then used to adapt learning content to better suit
individual needs [66]. A case study at a U.S. middle school
demonstrated that the use of such technology increased student
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engagement by up to 25%, as the learning material was dynamically
adjusted to align with their emotional states. However, it is
important to note that the implementation of such technologies
must be approached carefully, considering privacy and ethical
concerns.

The importance of educators understanding students’
emotional dynamics is also highlighted in this study. Non-verbal
observations, such as body language, facial expressions, or tone of
voice, can provide valuable insights into students’ emotional states.
Educators who can interpret these signals can design appropriate
interventions to support students experiencing emotional
difficulties. Furthermore, integrating elements of art, music, and
storytelling into the curriculum can serve as effective tools for
stimulating positive emotions [67]. For example, research by
Kirschner and Tomasello (2010) showed that instrumental music
played during learning sessions can improve students’ moods and
facilitate the learning process. Narrative storytelling, on the other
hand, can help students emotionally connect with the learning
material, thereby enhancing their conceptual understanding [68].

Overall, this study demonstrates that emotions are not
merely secondary factors in learning but core elements that
influence how the brain processes information. By understanding
the neurobiological mechanisms behind the impact of emotions and
applying practical strategies to support students’ emotional well-
being, educators can create more optimal learning environments.
This not only improves students’ learning outcomes but also
promotes their holistic well-being. In today’s challenging era, this
approach becomes increasingly relevant to ensure that education
focuses not only on academic achievement but also on the
development of balanced and competitive individuals.

Motivation as the Primary Driver of Learning

Motivation is one of the key elements that determine the
success of the learning process. In the context of neuroscience,
motivation is not merely understood as a psychological drive but
also as a biological phenomenon involving specific brain activity.
One of the main mechanisms supporting motivation is the
dopaminergic system, which plays a central role in regulating
rewards, motivation, and decision-making. Activation of this system
occurs when an individual experiences rewards, whether intrinsic or
extrinsic. Intrinsic rewards, such as a sense of achievement or
internal satisfaction, have been shown to trigger stronger dopamine
release compared to extrinsic rewards, such as grades or material
rewards. This is explained by numerous studies indicating that
intrinsic rewards tend to create more meaningful connections
between actions and outcomes, thereby enhancing long-term
motivation [69], [70].

In the human brain, the nucleus accumbens and prefrontal
cortex are two primary areas involved in processing motivation [71],
[72]. The nucleus accumbens, part of the limbic system, is
responsible for responding to rewards and pleasure. This area
becomes highly active when individuals experience intrinsic
rewards, such as successfully completing a challenging task or
feeling satisfied with their hard work. On the other hand, the
prefrontal cortex is involved in decision-making and emotional
regulation, enabling individuals to maintain focus on long-term
goals despite challenges. Research shows that the interaction
between the nucleus accumbens and the prefrontal cortex creates a
positive feedback loop that reinforces motivation and the ability to
sustain effort in complex tasks. This suggests that designing learning
environments capable of stimulating both brain regions can
significantly enhance student motivation.

The application of Self-Determination Theory provides a
useful framework for understanding how motivation can be
optimized in education. This theory emphasizes the importance of
fulfilling three basic human needs: autonomy, competence, and
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relatedness. Autonomy refers to the need for individuals to feel they
have control over their actions; competence relates to the need to
feel effective in facing challenges; and relatedness involves the need
to feel connected to others. In the context of learning, these
principles can be applied through activities that give students room
to make their own decisions, offer challenges appropriate to their
skill levels, and provide constructive and meaningful feedback. For
example, project-based learning has proven effective in meeting
students' autonomy needs. In this model, students are given the
freedomtochoosetopics relevantto their interests, design their own
steps for completion, and evaluate their final results. This not only
enhances intrinsic motivation but also helps students develop
problem-solving and collaboration skills.

In the digital era, gamification has emerged as a promising
tool for increasing motivation in online learning. Gamification refers
to the use of game-like elements, such as badges, leaderboards, and
virtual rewards, to create a more engaging and interactive learning
experience [73]. A study showed that incorporating gamification
into online learning platforms can increase student engagement by
up to 30%. This is due to the activation of the dopaminergic system
that occurs when students achieve specific targets or receive
recognition for their accomplishments. However, it is important to
note that the effectiveness of gamification depends heavily on its
design. If gamification elements are designed solely to provide
extrinsic rewards without considering their meaning or relevance to
students, their impact on long-term motivation may be limited.
Therefore, educators must ensure that gamification focuses not only
on competitive aspects but also on developing meaningful skills and
understanding.

Although intrinsic motivation has a greater impact than
extrinsic motivation, external factors such as academic pressure or
parental expectations often hinder the development of intrinsic
motivation. Excessive academic pressure, for instance, can cause
students to feel anxious or stressed, which in turn disrupts the
activation of the dopaminergic system [74], [75]. Chronic stress can
impair the function of the prefrontal cortex, reducing an individual's
ability to maintain motivation and focus on long-term goals.
Additionally, unrealistic parental expectations can create
psychological burdens that make students feel their efforts are
inadequate, ultimately hindering the development of competence
and autonomy. To address these challenges, personalized learning
approaches are becoming increasingly relevant. By leveraging
technologies like artificial intelligence (Al), educators can detect
individual motivation patterns and design learning strategies
tailored to each student’s unique needs. For example, adaptive
learning platforms can recommend materials aligned with a
student’s skill level and interests, creating a more meaningful and
motivating learning experience.

Furthermore, it is crucial to consider social and cultural
contexts in managing student motivation. Factors such as
socioeconomic status, cultural background, and gender can
influence how individuals respond to rewards and challenges. For
example, students from low socioeconomic backgrounds may be
more vulnerable to external pressures due to a lack of resource
support, while students from collectivist cultures may be more
motivated by social relationships than individual achievements.
Therefore, educators need to understand the socio-cultural
dynamics of their students to design inclusive and sensitive
motivational strategies.

Motivation is a complex yet essential element in learning.
By understanding the neurobiological mechanisms underlying
motivation and applying principles such as Self-Determination
Theory and gamification, educators can create learning
environments that support the development of students’ intrinsic
motivation. However, challenges such as academic pressure and
socio-cultural differences must be addressed through personalized
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and adaptive approaches. Through the integration of neuroscience
knowledge and educational practices, innovative solutions are
expected to emerge that not only enhance student motivation but
also promote holistic and sustainable learning.

Brain Plasticity as the Foundation for Optimizing Learning
Environments

This study reveals that brain plasticity, or the brain's ability
to form new synaptic connections in response to mental and physical
stimulation, is a critical foundation for optimizing learning
environments. These findings are based on the fundamental
principle of neuroplasticity firstintroduced by Donald Hebb through
his "Hebbian Learning" theory, which states that neurons that fire
together wire together more strongly [76]. This principle has
advanced significantly with the support of modern brain imaging
technologies such as fMRI (functional Magnetic Resonance Imaging)
and EEG (Electroencephalography), enabling researchers to observe
structural and functional changes in the brain in real-time [77], [78].
Research shows that intense mental activity, such as hands-on
learning, can significantly increase synaptic density in specific brain
areas. Thisindicates that the brain is not a static entity but adynamic
organ capable of adapting to individual needs.

Recent findings in neuroscience literature demonstrate
that learning environments rich in multisensory stimulation have a
significant impact on enhancing brain plasticity. For instance, a
study found that integrating visual, auditory, and kinesthetic
stimulation in learning can trigger simultaneous activation in
multiple brain regions [79], [80], thereby strengthening the
formation of long-term memory. This suggests that learning
environments designed to provide multisensory experiences not
only enhance students’ conceptual understanding but also facilitate
better information retention. Additionally, research by Diamond
(2001) highlights that environments supporting sensory
exploration—such as classrooms incorporating natural elements,
bright colors, and manipulative materials—can stimulate the
development of the prefrontal cortex, the brain region responsible
for executive functions like problem-solving and decision-making.

Modern technology has opened new opportunities to
stimulate brain plasticity in educational contexts. The use of
augmented reality (AR) and virtual reality (VR) has proven effective
in creating immersive learning experiences that stimulate specific
brain areas [81], [82]. For example, researchers found that VR
simulations can increase information retention by up to 30%
compared to conventional learning methods. This is due to VR’s
ability to create realistic learning experiences, triggering the
activation of the amygdala and hippocampus—brain regions
associated with emotion and memory. Moreover, applications of VR
in training motor skills and spatial abilities, such as laboratory
simulations or scientific experiments, have been shown to improve
fine motor coordination and spatial skills. A study by Slater and
Sanchez-Vives (2016) demonstrated that using VR in medical
training can enhance students' accuracy and confidence in
performing surgical procedures [83], [84].

Additionally, the use of adaptive algorithms in online
learning platforms shows great potential in stimulating brain
plasticity. These platforms utilize Al technology to analyze students’
brain responses to learning materials and automatically adjust the
difficulty level based on individual abilities. A study found that using
this technology can improve learning outcomes by up to 20%
compared to traditional methods. This indicates that personalizing
learning through adaptive technology not only boosts student
motivation but also maximizes the brain's capacity to absorb
information.

Recommendations for integrating neuroeducation
technologies into formal curricula emerge as a key solution for
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optimizinglearning environments. The use of wearable devices, such
as portable EEGs, can monitor students' brain activity during
learning. Data collected from these devices can be used to analyze
students' cognitive and emotional patterns, enabling educators to
design more personalized and effective teaching strategies.
Furthermore, the importance of collaboration among
neuroscientists, educators, and policymakers cannot be overlooked.
Such collaboration is essential to create adaptive and inclusive
learning environments that cater not only to students with average
abilities but also to those with special needs [85], [86].

Future projections about the potential of neurofeedback
technology offer intriguing insights into how students with special
needs, such as ADHD or dyslexia, can optimize their learning
capacity [87]. Neurofeedback is a technique that allows individuals
to monitor their brain activity in real-time and learn to control it
through practice. A study found that neurofeedback can
significantly improve concentration and impulse control in students
with ADHD, demonstrating its potential to help students with special
needs overcome learning challenges [88].

Thus, brain plasticity serves not only as a basis for
understanding learning mechanisms but also as a foundation for
designing optimal learning environments. Modern technologies
such as AR, VR, and Al offer powerful tools to stimulate brain
plasticity and enhance learning outcomes. However, implementing
these technologies requires interdisciplinary collaboration to
ensure that the learning environments created are not only
innovative but also inclusive and sustainable. Through this
approach, itis hoped that innovative solutions can be found that not
only improve the quality of education but also promote the holistic
well-being of students.

CONCLUSION

This study confirms that the integration of neuroscience
into education through the lens of brain plasticity, emotion, and
motivation holds significant potential to transform learning
environmentsinto more optimal spaces. However, despite providing
deepinsightsinto the biological mechanisms underlyinglearning, its
implementation in educational practice still faces substantial
challenges. One major critique of this approach is the gap between
laboratory-based neuroscience theories and the dynamic realities of
classroom settings. Many schools continue to operate with
traditional learning models that tend to overlook the emotional and
motivational dimensions of students, while technologies such as AR,
VR, and Al-which promise to stimulate brain plasticity—are not yet
equally accessible worldwide. This indicates that educational
innovation requires not only scientific knowledge but also political
and economic commitment to ensure equitable distribution of these
technologies.

Argumentatively, this study highlights the urgency of
viewing education as a holistic system that focuses not only on
information transfer but also on the comprehensive development of
brain capacity. For instance, emotions are no longer secondary
elements in learning; the activation of the amygdala and
hippocampus has been shown to influence memory consolidation,
making emotionally supportive learning environments a
prerequisite for maximizing learning outcomes. Similarly, intrinsic
motivation triggered by autonomy and task relevance has proven
more effective than extrinsic rewards, as demonstrated by the
activation of the dopaminergic system in the brain. Nevertheless,
educators often remain trapped in outdated paradigms that
emphasize standardization and outcome-based evaluations, which
can hinder students' intrinsic motivation.

Another critique lies in the assumption that modern
technology is a universal solution. While tools like neurofeedback
and adaptive platforms offer great opportunities, they also carry
ethical risks, such as data privacy concerns and the potential for
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algorithmic bias. Therefore, collaboration among neuroscientists,
educators, and policymakers becomes crucial to ensure that
technology is used responsibly. Overall, this study demonstrates
that optimizing learning environments through neuroscience
represents a significant step forward, but its implementation
requires a critical, inclusive, and sustainable approach to ensure that
all students, without exception, can benefit from these innovations.
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ABSTRAK: Historiografi Islam klasik telah lama didominasi oleh narasi maskulin yang
menyisihkan perempuan dari peran sentral dalam sejarah. Penelitian ini mendekonstruksi bias
tersebut dengan meneliti representasi Aisyah binti Abu Bakar dan Fatima al-Fihri dalam teks-
teks seperti Tarikh al-Tabari dan al-Kamil fi al-Tarikh. Analisis mengungkap bahwa Aisyah,
otoritas hadis dan hukum, direduksi ke ranah domestik, sementara Fatima al-Fihri, pendiri
Universitas al-Qarawiyyin, dihapus dari narasi meskipun kontribusinya monumental. Melalui
reinterpretasi, keduanya diposisikan sebagai agen transformatif: Aisyah membentuk
epistemologi Islam awal, dan Fatima merevolusi pendidikan tinggi. Penelitian ini mengusulkan
rekonstruksi narasi inklusif yang menantang hegemoni patriarkal, menawarkan implikasi
akademik dan sosial—dari memperkaya sejarah hingga mendukung kesetaraan gender dalam
Islam modern. Temuan menegaskan bahwa bias maskulin bukanlah kebetulan, tetapi
konstruksi ideologis yang memiskinkan pemahaman peradaban Islam. Dengan menempatkan
perempuan sebagai subjek historis, studi ini tidak hanya mengoreksi distorsi masa lalu, tetapi
juga membuka jalan bagi wacana Islam yang lebih adil dan holistik.

ABSTRACT: Classical Islamic historiography has long been dominated by masculine narratives
that marginalize women from central roles in history. This study deconstructs such bias by
examining t he representation of Aisha bint Abu Bakr and Fatima al-Fihri in texts such as Tarikh
al-Tabari and al-Kamil fi al-Tarikh. The analysis reveals that Aisha, an authority on hadith and
jurisprudence, is reduced to the domestic sphere, while Fatima al-Fihri, the founder of Al-
Qarawiyyin University, is erased from narratives despite her monumental contributions.
Through reinterpretation, both are positioned as transformative agents: Aisha shaped early
Islamic epistemology, and Fatima revolutionized higher education. This study proposes a
reconstruction of inclusive narratives that challenge patriarchal hegemony, offering academic
and social implications—from enriching historical understanding to supporting gender
equality in modern Islam. The findings affirm that masculine bias is not incidental but an
ideological construct that impoverishes the understanding of Islamic civilization. By situating
women as historical subjects, this study not only corrects past distortions but also paves the
way for a more equitable and holistic Islamic discourse.
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INTRODUCTION

Classical Islamic historiography, as a reflection of a rich
intellectual civilization, has long been a domain dominated by
masculine narratives [1], [2]. Within the framework of historical
writing centered on male figures—whether as caliphs, scholars, or
warriors—the roles of women are frequently marginalized, relegated
to footnotes, or entirely overlooked. The presence of female figures
such as Aisha bint Abu Bakr, the wife of Prophet Muhammad and a
renowned hadith narrator [3], [4], and Fatima al-Fihri, the founder of
Al-Qarawiyyin University in the 9th century, challenges the
assumption that Islamic history can only be understood through a
patriarchal lens [5], [6]. This study aims to deconstruct the
entrenched masculine narratives in classical Islamic historiography
by offering a reinterpretation of women'’s contributions, which are
not only historically significant but also transformative in shaping
Islamic epistemology and scholarly institutions. Far from merely
filling narrative gaps, this study contests the methodological and
ideological foundations that have long perpetuated masculine
dominance in Islamic historical writing.

The theoretical foundation of this study is grounded in
feminist approaches to historiography, as developed by scholars
such as Gerda Lerner and Joan Wallach Scott. Lerner, in The Creation
of Patriarchy, argues that patriarchy operates not only as a social
structure but also as an epistemological framework that shapes how
history is written and understood [7], [8]. Similarly, Scott (1988), in
Gender and the Politics of History, expands this argument by
emphasizing that gender is not merely a social category but a critical
analytical tool for understanding power and knowledge [9], [10], [11].
In the Islamic context, this approach is enriched by Leila Ahmed’s
Women and Gender in Islam, which highlights how women’s
narratives in Islamic history are often sidelined due to patriarchal
biases embedded in interpretive and historiographical traditions
[12], [13], [14]. By adopting this framework, this study seeks to
uncover the layers of marginalization that have obscured women’s
roles while repositioning them as active agents in the intellectual and
social dynamics of classical Islam.

The social realities underscoring the urgency of this study
are evident in the gender disparities within classical Islamic
historiographical sources. Historical texts such as Tarikh al-Tabari by
Abu Ja’far al-Tabari or al-Bidayah wa al-Nihayah by Ibn Kathir, while
rich in chronological detail, tend to place women in subordinate or
secondary roles [15], [16]. For instance, Aisha, despite being
recognized as Umm al-Mu’minin and a primary source of hadith, is
often depicted solely in domestic capacities or as a companion of the
Prophet, rather than as an intellectual who shaped early Islamic
scholarly traditions [17]. Yet, historical records indicate that Aisha
narrated over 2,000 hadiths and served as a reference for
companions on matters of law and theology after the Prophet’s death
[18], [19], [20]. Similarly, Fatima al-Fihri, who established Al-
Qarawiyyin University in Fez, Morocco, in 859 CE, rarely receives
attention commensurate with her male contemporaries in classical
literature, despite her institution being one of the oldest centers of
learninginthe world [5], [6], [21]. This disparity is not coincidental but
a reflection of social constructs that place intellectual and historical
authority within the masculine domain.

Contemporary scholars have long critiqued gender bias in
Islamic historiography. Fatima Mernissi (1991), in The Veil and the
Male Elite, argues that the marginalization of women in Islamic
narratives is not a product of the religion itself but of patriarchal
interpretations by male elites in the formative periods of Islam [12],
[22], [23]. Mernissi cites Aisha’s extraordinary intellectual capacity,
often diminished in historical narratives to reinforce male supremacy
in public spaces. Similarly, Amina Wadud (1999), in Qur’an and
Woman, asserts that the Qur'an does not inherently discriminate
against women, but historical and interpretive traditions have
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sidelined their contributions to maintain masculine hegemony [24],
[25]. This study extends these arguments by not only critiquing
marginalization but also proposing a narrative reconstruction that
positions women as equal historical subjects.

The novelty of this study lies in its systematic
deconstructive approach to classical Islamic historiography,
focusing on two representative yet rarely compared female figures:
Aisha and Fatima al-Fihri. While previous studies have explored
women’s roles individually or in specific contexts—such as Aisha’s
contributions to hadith or Fatima al-Fihri’s role in education—this
study integrates both to demonstrate the continuity of women’s
contributions across generations and geographies. This approach
enables a more holistic analysis of how women not only participated
in but also shaped the intellectual and institutional landscape of
classical Islam. Furthermore, by leveraging Western feminist theories
adapted to the Islamic context, this study offers an innovative
methodological synthesis, which has been underutilized in
traditional Islamic historiographical studies [26], [27], [28], [29].

However, a significant research gap exists in the study of
classical Islamic historiography concerning gender representation.
Most contemporary studies on women in Islamic history focus on
textual analyses of the Qur’an and hadith or on modern periods, such
as 20th-century Islamic feminism [30], [31], [32], [33]. Classical
historiography, as a primary corpus shaping the collective Muslim
understanding of the past, is rarely examined through a critical
gender lens. When women are discussed, the treatment is often
descriptive, lacking in-depth efforts to deconstruct existing
narratives or connect them to broader power structures [34]. Yet,
classical historiography is not merely a record of events but an
ideological tool reflecting the social and political dynamics of its
time. This study addresses this gap by offering a critical analysis that
links women’s marginalization in historical texts to enduring
patriarchal constructs.

The urgency of this study is particularly evident in the
contemporary context, where discourses on women'’s roles in Islam
remain a battleground of ideological contestation. On one hand,
traditionalist narratives continue to confine women to domestic
roles; on the other, progressive movements seek to reclaim women’s
agency through reinterpretation of Islamic sources. In this struggle,
classical historiography is a crucial arena, as it shapes perceptions of
the past while providing legitimacy for the present and future. By
deconstructing masculine narratives in Islamic history, this study
holds both academic and profound social relevance, offering a
historical foundation for building a more inclusive understanding of
Islam, where women are no longer positioned as mere auxiliaries but
as architects of civilization.

Moreover, this study is relevant in the context of globalized
knowledge production, where classical Islamic history is increasingly
a subject of interdisciplinary study. Gender imbalances in historical
narratives not only impoverish the understanding of Islam but also
hinder cross-civilizational dialogues that demand fair and accurate
representation. Figures like Fatima al-Fihri, whose institution
predates European universities and stands as a testament to
knowledge production, demonstrate that women in Islam have the
capacity to pioneer fields traditionally dominated by men. Thus,
deconstructing masculine narratives is not merely an academic
critique but a strategic step toward restoring the historical dignity of
women in global discourse.

This study aims not only to highlight the contributions of
Aisha and Fatima al-Fihri but also to challenge the paradigms of
classical Islamic historiography long confined within a masculine
framework. By combining theoretical analysis, historical facts, and
critique of gender bias, this study paves the way for a richer and more
balanced understanding of Islamic history. In doing so, it affirms that
women, far from being mere shadows in male narratives, are
indispensable pillars in the construction of classical Islamic
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civilization.

METHOD

This study employs a qualitative approach using textual
and historical analysis methods grounded in deconstruction [35], as
developed by Jacques Derrida, but adapted to the context of classical
Islamic historiography [36], [37]. This approach was chosen to
uncover implicit patriarchal assumptions within historical texts
while enabling a reinterpretation of the roles of women marginalized
in dominant narratives. Primary data were sourced from classical
historiographical works, such as Tarikh al-Tabari by Abu Ja’far al-
Tabari, al-Kamil fi al-Tarikh by Ibn al-Athir, and Siyar A‘lam al-Nubala
by al-Dhahabi, selected for their representativeness in early Islamic
historical writing traditions. Additionally, biographical sources on
Aisha and Fatima al-Fihri, including hadith narrations in Sahih
Bukhari and Sahih Muslim as well as historical documents regarding
the establishment of Al-Qarawiyyin University, were analyzed to
unearth often-overlooked historical facts.

Data collection was conducted through a systematic
literature review [38], [39], focusing on identifying narrative
patterns that either highlight or obscure women’s roles. The analysis
involved three stages: first, textual analysis to identify gender bias in
language and narrative structure; second, historical analysis to
contextualize the contributions of Aisha and Fatima al-Fihri within
the social and intellectual dynamics of their eras; and third,
deconstruction to dismantle embedded gender hierarchies in the
texts and propose alternative narratives. This approach was
enriched by the historical feminist framework of Gerda Lerner and
Leila Ahmed, enabling the study not only to describe but also to
critique the masculine constructs within historiography [8], [14].

The validity of the findings was strengthened through
source triangulation, comparing classical texts, contemporary
secondary literature, and insights from scholars such as Fatima
Mernissi and Amina Wadud. The study also accounted for limitations
in accessing original Arabic sources, which were addressed by using
credible translations and consulting experts in Islamic philology.

RESULTS

Deconstructing Masculine Bias in Classical Historiography:
Narrative Patterns and the Marginalization of Women

Classical Islamic historiography, as a reflection of a
brilliant intellectual civilization, harbors a fundamental flaw: the
dominance of masculine narratives, which is not merely a habit but
an epistemological strategy to exclude women from the historical
canon [34], [40]. When Tarikh al-Tabari by Abu Ja’far al-Tabari, a
monumental work in the Islamic historical writing tradition, is
examined through a critical lens, a striking pattern emerges. Aisha
bint Abu Bakr, documented in Sahih Bukhari and Sahih Muslim as the
narrator of over 2,000 hadiths and a theological reference for senior
companions, does not appear as an independent intellectual in this
text [18], [20]. Instead, al-Tabari frames her within narratives fixated
on domestic drama, such as the Hadith al-Ifk—the slander accusing
her of adultery. The episode is recounted in exhaustive detail: Aisha’s
tears, the Prophet’s emotional response, and the divine revelation
that ultimately exonerates her [41], [42]. Yet, her capacity as a jurist
who corrected companions like Umar ibn al-Khattab or as areference
in post-Prophetic jurisprudential debates? Silence. This omission is
not mere oversight—it is deliberate marginalization, a maneuver to
confine Aisha to the private sphere, far from the male-dominated
public authority [43].

A similar pattern resonates in al-Kamil fi al-Tarikh by Ibn al-
Athir, which meticulously chronicles major events but fails to
capture the historical essence of Fatima al-Fihri. Al-Qarawiyyin
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University, founded in 859 CE in Fez, Morocco, is hailed as a
magnificent center of knowledge [44], [45], [46], yet Ibn al-Athir
never mentions Fatima as its mastermind. This institution, later
recognized as one of the world’s oldest universities, is reduced to an
agentless artifact, as if it emerged without the vision of the woman
who funded and designed it from her personal inheritance. Fatima’s
absence from the narrative is not a minor gap; it is systematic
erasure, reflecting masculine anxiety toward women who encroach
upon public and intellectual domains [34]. The language used in
these texts reinforces this finding: terms like ‘alim (scholar) or faqih
(jurist) are implicitly associated with men, while women, when
mentioned, are often tied to roles as companions or narrative
embellishments [29], [47], [48], [49]. In Fatima’s case, the total
silence about her suggests that even monumental achievements
were insufficient to breach the patriarchal walls erected by historians
[21].

What, then, of Siyar A‘lam al-Nubala by al-Dhahabi? Here,
Aisha receives more attention than in al-Tabari’s work, but the
framing remains problematic. Al-Dhahabi praises Aisha’s virtues as
Umm al-Mu’minin, highlighting her brilliance in hadith narration, yet
the narrative remains trapped in the glorification of her domestic
role. She is depicted as a devoted wife, a mother to the ummah, and a
living witness to the Prophet’s life—noble attributes, but never
stepping into the realm of intellectual autonomy. When al-Dhahabi
notes that Aisha taught law to companions, the details feel like an
accessory, not the core of her identity. Compare this to the treatment
of male figures like Abu Hurairah, who, despite also being a hadith
narrator, is granted narrative space to emerge as an independent
authority with expanded analysis and influence. This disparity is not
coincidental; it reflects a patriarchal logic that demands women, no
matter how influential, remain in the shadow of idealized
masculinity.

Further deconstruction reveals that masculine bias is not
only about what is written but also what is concealed. In Tarikh al-
Tabari, events like the Battle of the Camel—where Aisha led forces
against Ali ibn Abi Thalib—are narrated with an ambiguous, almost
accusatorytone[4], [50]. The focusis not on Aisha’s political strategy
or courage but onthe emotional conflict and subsequent failure. This
narrative not only diminishes her leadership capacity but also
positions her as an antithesis to the masculine harmony represented
by male caliphs. In contrast, when Ali or Umar face defeat, their losses
are framed as heroic tragedies, not character flaws. This discrepancy
demonstrates that classical historiography is not neutral; it is an
ideological battlefield designed to uphold male supremacy, even at
the expense of historical accuracy. Fatima al-Fihri, uninvolved in
political conflict, is even more invisible in these texts, as if her
peaceful achievement in education is deemed less worthy of record
than male war epics [6].

The language used to describe women is often passive or
ornamental—jamilah (beautiful), salihah (pious)—while men are
associated with action and authority, such as qaid (leader) or
mufassir (exegete) [51], [52]. In Aisha’s case, although she was clearly
amufassirin practice—interpretinglaw and guiding the ummah—this
label is never explicitly applied to her in classical historiography. For
Fatima, the complete absence of description represents an even
more extreme form of marginalization: she is given no space to be
defined, positively or negatively. This lexical imbalance is not merely
a stylistic choice; it is a tool to reinforce gender hierarchies, where
even the most influential women are confined to narratives that
never fully belong to them.
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Historiographical — Representation  Representation Identified
Source of Aisha of Fatima al- Masculine
Fihri Bias
Tarikh al-Tabari FocusonHadith Not mentioned Women
al-Ifk and atall reduced to
domestic role; private
intellectual sphere; public
authority authority
ignored reserved for
men
al-Kamil fi al- Minimal Al-Qarawiyyin Total erasure
Tarikh attention; focus  mentioned of women as
on conflicts like  without intellectual
the Battle of the  crediting agents; male-
Camel with a Fatima centered
blaming tone narrative
Sivar Alam al- PraisedasUmm Not mentioned Glorification
Nubala al-Mu’'minin, atall of
but focus on domesticity;
companion women’s
role, not authority
intellectual subordinated
to masculine
shadow
al-Bidayah wa al- Emphasis on Not mentioned Emotional
Nihayah domestic atall narrative
jealousy; legal replaces
and  political historical
roles minimized agency;
women

erased from
public sphere

These findings challenge the assumption that classical
Islamic historiography is an objective reflection of the past. Instead,
it is a highly selective construct shaped by social anxieties about
women who transcend patriarchal boundaries. Aisha, with her
intellectual prowess, and Fatima, with her revolutionary vision,
posed threats to narratives that sought to position men as the sole
architects of civilization. Their marginalization is not a result of
insufficient evidence—hadith records and historical documents
from Fez prove otherwise—but a deliberate choice to prioritize
masculine power [53], [54]. When al-Bidayah wa al-Nihayah by Ibn
Kathir mentions Aisha, the focus is again on household matters, such
as jealousy among the Prophet’s wives, rather than her role as a
political advisor or legal scholar. Fatima? Once more, she vanishes
from the record, as if the founding of Al-Qarawiyyin were a miracle
without an agent.

The implications of these patterns extend far beyond the
texts themselves. Classical historiography does not merely
document history; it shapes the collective Muslim perception of
identity and authority. By excluding women from the main narrative,
these texts create anillusion that Islamic civilization is an exclusively
masculine product—an illusion that continues to echo in
contemporary traditionalist discourses. Yet, historical truth refuses
to be fully submerged. Surviving evidence in hadiths and local
records about Al-Qarawiyyin demonstrates that women like Aisha
and Fatima were not only present but central [21], [55]. Denying their
agency is a distortion that not only harms history but also
undermines the epistemological potential of Islam as an inclusive
tradition. These masculine narratives, for all their sophistication and
elegance, are fragile—and this deconstruction is the first strike to
dismantle them.

Aisha and Fatima al-Fihri as Transformative Agents: Reinterpreting
Historical Contributions

Classical Islamic historiography, for all its grandeur, has
long turned a blind eye to an undeniable reality: women like Aisha
bint Abu Bakr and Fatima al-Fihri were not mere silent witnesses to
history but architects who shaped the intellectual and institutional
foundations of Islamic civilization. When Sahih Bukhari and Sahih
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Muslim are examined, Aisha emerges as more than a hadith narrator;
she was a critical mind who corrected errors and guided the ummah
through the complexities of law and theology [20]. A striking
moment is when she reprimanded Abu Hurairah for a misreported
hadith about prayer times, firmly stating that the Prophet never
prohibited prayer after Asr except at specific times—a correction
that not only showcased her sharp memory but also her authority to
challenge senior companions [56]. This was no isolated incident.
Records show that Umar ibn al-Khattab, the revered caliph, sought
Aisha’s clarification on inheritance law, evidence that she was not a
mere narrative accessory but an epistemological pillar upholding
early Islamic scholarly traditions. This reinterpretation shakes the
assumption that intellectual roles in Islam were exclusively male
domains—Aisha was a living testament that women could be
mujtahids, even if historians never formally bestowed that title upon
her.

While Aisha exerted her influence in Medina, centuries
later, Fatima al-Fihri left her mark in Fez, Morocco, in an equally
revolutionary way. The founding of Al-Qarawiyyin University in 859
CEwas not merely anact of philanthropy; it was awoman’s vision that
recognized education as the heartbeat of civilization. Fragmentary
local historical documents reveal that Fatima not only invested her
family’s inheritance but also oversaw construction and designed an
initial curriculum encompassing both religious and secular
sciences—mathematics, astronomy, and exegesis—a holistic
approach that predated European universities by centuries. This
institutionbecame amagnet for scholars like Ibn Khaldunand Abu al-
Hasan al-Ash’ari, yet ironically, Fatima’s name is rarely mentioned in
narratives extolling Al-Qarawiyyin’s glory. Her boldness in stepping
into the public sphere, a domain traditionally claimed by men,
demonstrates that women in classical Islam could not only survive
within patriarchal systems but also dismantle them with enduring
achievements. Reinterpreting her role proves she was not a passive
founder; she was an innovator who laid the cornerstone for the
Islamic tradition of higher education.

Aisha’s strength lay in her mastery and dissemination of
oral knowledge in a nascent society, while Fatima offered a physical
manifestation of that intellectual ambition through an institution
that endures to this day. In-depth analysis of Musnad Ahmad reveals
that Aisha did not merely narrate hadiths but provided contextual
interpretations that enriched the ummah’s understanding. For
instance, in a narration about the punishment for adultery, she
emphasized the need for empirical evidence—four witnesses—a
stance reflecting her analytical acumenin upholdingjustice. This was
not mere reporting; it was ijtihad in its purest form, requiring
profound understanding of texts and social realities. Conversely,
Fatima al-Fihri demonstrated a different strategic capacity. Records
from Moroccan historians like Ibn Abi Zar indicate she managed
resources meticulously, ensuring Al-Qarawiyyin was not just a
mosque but a sustainable center of learning. Her choice of Fez, a
thriving trade hub, reflects sharp geopolitical awareness—she
understood that knowledge must be rooted in economic and cultural
connectivity.

Viewing the two comparatively reveals a remarkable
continuity in women'’s roles as transformative agents. Aisha laid the
groundwork for Islamic epistemology through her authority in
hadith and law, an invaluable legacy in shaping the ummah’s
scholarly identity. She was not merely a transmitter; she was a filter
ensuring the integrity of the oral tradition, a role often
overshadowed by male figures like Imam Malik or al-Bukhari. Fatima,
inher ownway, immortalized that spirit in an institution that became
asymbol of Islam’s intellectual resilience. Al-Qarawiyyin was not just
a building; it was a statement that women could create permanent
spaces for knowledge, defying the gender constraints imposed by
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their society. These two figures, though separated by time and
geography, demonstrate that women’s contributions were not
sporadic—they were a consistent current flowing through the
arteries of Islamic civilization, often concealed by dominant
masculine narratives.

Yet, their greatness extends beyond individual
achievements; their impact reverberates into broader social and
political spheres. In Aisha’s case, her role in the Battle of the Camel—
though controversial—-demonstrates her courage to engage in power
dynamics during the transitional post-first caliphate period. Tarikh
al-Tabari may frame it as a failure, but modern reinterpretations see
it as evidence of extraordinary political capacity. She mobilized
forces, negotiated with companions, and took risks unmatched by
most men of her time. This was not mere personal ambition; it was an
effort to defend her vision of Islam, placing her on par with male
caliphs in courage and strategy. Fatima, though not engaged in
armed conflict, offered an equally radical transformation. By
founding Al-Qarawiyyin [21], she created a safe space for intellectual
discourse amidst a world rife with war and political instability—a
move demonstrating that women’s power could be constructive, not
merely reactive. Its social impact endured for centuries, as the
institution became a knowledge hub producing great thinkers.

This reinterpretation is not mere historical romanticism; it
isgrounded in robust evidence and challenges traditional narratives
that diminish women as secondary actors. In Sahih Muslim, Aisha is
depicted teaching a group of companions at her home, ascene rarely
highlighted in classical historiography but evidence that she was an
intellectual gravitational center of her time [4]. She did not merely
relay what she heard from the Prophet; she analyzed, compared, and
concluded—hallmarks of a true scholar. For Fatima, Fez archives
cited by historians like al-Magqrizi suggest she collaborated with
architects and scholars to design Al-Qarawiyyin, a process requiring
managerial skill and long-term vision [5], [57]. This was not a
spontaneous act; it was a carefully planned project, demonstrating
that women in classical Islam had the capacity for systemic and
strategic thinking, far beyond the domestic stereotypes imposed by
classical texts.

Thisargumentreachesits zenith when werealize that Aisha
and Fatima’s contributions were not only equal but, in some ways,
surpassed those of oft-celebrated male figures. Al-Ghazali, for
instance, is hailed as Hujjat al-Islam for his work in philosophy and
theology, yet Aisha laid the groundwork for such thought through
hadiths that served as primary sources for scholars like al-Ghazali
[58], [59]. Similarly, al-Tabari wrote monumental history, but Fatima
built an institution that produced history itself. This comparison is
not to diminish men but to show that narratives sidelining women
oversimplify the complexity of Islamic civilization. They were
transformative agents who not only participated but also altered the
course of history—and acknowledging this is the first step toward
correcting long-entrenched distortions.

Figure = Main Contribution  Historical Transformative
Evidence Impact
Aisha Narration and  Sahih Bukhari, Foundation of
analysis of hadith;  Sahih  Muslim, Islamic
authority in law  Musnad Ahmad.  epistemology
and theology; references by through hadith;
political companions like influence on early
leadership in the Umar Islamic law and
Battle of the Camel politics
Fatima Founding of Al- Fez documents, First higher
al-Fihri  Qarawiyyin Ibn Abi Zar's education
University; vision records, al-  institution in the
for inclusive  Magqrizi’s world;  knowledge
education references hub influencing
thinkers like Ibn
Khaldun
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The table above summarizes key findings in a structured
manner, but the analysis delves deeper to bolster the argument. The
Main Contribution column shows that Aisha and Fatima operated in
different realms—oral and epistemological for Aisha, physical and
institutional for Fatima—yet their impacts were complementary.
Aisha, with her mastery of hadith and law, created the knowledge
framework that underpinned early Islam, while Fatima solidified that
framework in an institution that enabled knowledge to flourish
across generations. Historical Evidence confirms their contributions
are not speculative; Sahih Bukhariand Sahih Muslim are indisputable
primary sources for Aisha, while Fez documents provide
archaeological legitimacy for Fatima. Yet, the disparity in
representation within classical historiography—such as Fatima’s
absence from mainstream texts—signals a systematic bias that
deliberately obscures them.

The Transformative Impact column is the core of this
reinterpretation. Aisha did not merely transmit hadiths; she shaped
how the ummah understood religion through corrections and
interpretations, a process that positions her as a founder of Islamic
epistemology alongside figures like al-Shafi'i. Fatima, with Al-
Qarawiyyin, surpassed her contemporaries by creating a holistic
educational model, an achievement unmatched by male caliphs or
scholars of her era. The table’s analysis reveals their impacts as
complementary: Aisha built knowledge, Fatima institutionalized it—
two sides of the same coin long separated by masculine narratives.
This table is not just a summary; it is a roadmap for understanding
how women, far from mere auxiliaries, were driving forces in
classical Islamic civilization.

Toward an Inclusive Historiography:
Reconstruction of Classical Islamic Narratives

For centuries, classical Islamic historiography has stood as
amagnificent yet flawed intellectual monument—a narrative built on
fragile masculine foundations that relegate women like Aisha and
Fatima al-Fihri to narrative obscurity. These findings are not merely
a critique of ancient texts; they are a call to dismantle those
ideological walls and rebuild a history that reflects the true
complexity of Islamic civilization. By restoring Aisha to her rightful
place as an architect of early epistemology—whose hadiths formed
the backbone of law and theology—and Fatima as a pioneer of higher
education through Al-Qarawiyyin, we do more than fill gaps; we
challenge a paradigm that has long treated women as mere
auxiliaries. This reconstruction begins with acknowledging that
Tarikh al-Tabari or al-Kamil fi al-Tarikh are not objective mirrors of
the past; they are patriarchal filters that chose toimmortalize men as
sole heroes, while women, despite their central roles, were
diminished or erased. The inclusive narrative proposed here
demands more than adding names; it requires a methodological shift
that positions gender as a critical lens, not a marginal note.

The implications of this reconstruction extend beyond
academia, striking at the heart of contemporary discourses about
Islam. In an era where Islam is often misunderstood as monolithic
and patriarchal—by external critics and internal traditionalists alike—
recognizing the transformative roles of women like Aisha and Fatima
offers a powerful counter-narrative. Aisha, with her authority in
hadith, was not merely the Prophet’s wife; she was a scholar who
shaped the scholarly discourse underpinning jurisprudential
schools. When Sahih Bukhari records her challenging other
companions’ interpretations, we see an independent thinker
unafraid to correct errors, a quality often attributed to figures like
Imam Ahmad or al-Shafi’i but rarely to women. Fatima, on the other
hand, with Al-Qarawiyyin, proved that women could create enduring
physical legacies, challenging stereotypes that women'’s
contributions are fleeting or domestic. This inclusive narrative not

Implications and
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only enriches history but also provides historical legitimacy for
gender equality movements in modern Islam, often dismissed as
Western imports despite their roots in Islam’s early centuries.

Furthermore, this reconstruction has profound
epistemological implications. Classical historiography, with its
masculine bias, has impoverished the collective understanding of
Islamic civilization’s dynamics. When Siyar A‘lam al-Nubala praises
Aisha as Umm al-Mu’minin but overlooks her role as a legal teacher,
or when al-Bidayah wa al-Nihayah omits Fatima entirely, we lose half
the story—the half that reveals Islam was not built by men alone but
through complex cross-gender collaboration. By integrating women
into the main narrative, we not only correct historical injustices but
also expand the horizons of knowledge. For instance, recognizing
Aisha as a true mufassir—evidenced by her empirical approach to
interpreting laws on adultery—reveals the Islamic exegetical
tradition as more inclusive and diverse from its inception. Similarly,
positioning Fatima as the founder of higher education highlights
that the concept of the university in Islam predated the West, not by
chance, but through a woman'’s forward-thinking vision. This is a
shift from a narrow to a holistic history.

In a global context, this inclusive narrative holds
undeniable relevance. Classical Islamic history is now a subject of
interdisciplinary study, from Western historians to anthropologists,
and gender imbalances in ancient texts are often weaponized to
stereotype Islam as a tradition that oppresses women. Highlighting
Aisha and Fatima not only refutes this narrative but also offers a
nuanced perspective for cross-civilizational dialogue. Al-
Qarawiyyin, for example, stands as proof that women in classical
Islam contributed to global knowledge production long before the
European Renaissance, a fact often lost in Eurocentric discourses.
Aisha, with her influence on hadith, demonstrates that women
shaped religious canons bridging East and West. This reconstruction
is not just an academic correction; it is an intellectual weapon to
reshape global perceptions of Islam, presenting it as a dynamic and
egalitarian tradition, not the static and patriarchal one often
portrayed.

However, this reconstruction is not without challenges.
Classical historiography is so deeply entrenched in Muslim
consciousness that changing it requires more than textual
arguments—it demands a methodological revolution. Traditional
approaches relying on chronology and male authority must be
replaced with gender-sensitive methods that view women not as
anomalies but as integral to the narrative. This means rereading
sources like Musnad Ahmad to uncover hidden evidence of Aisha as
ateacher orscouring Fez’s local archives to reconstruct Fatima’s role
behind Al-Qarawiyyin. Another challenge is resistance from
traditionalists who may perceive this effort as a threat to established
canons. Yet, herein lies its urgency: the canon itself is a human
construct, not divine revelation, and thus open to critique and
refinement. By adopting a feminist lens tailored to the Islamic
context—as proposed by Leila Ahmed or Fatima Mernissi—we can
dismantle the layers of bias that have shackled history for centuries.

The social implications of this inclusive narrative are
equally significant. In modern Muslim communities, where women
are often caught between conservative narratives that restrict and
progressive ones sometimes detached from historical roots, this
reconstruction offers a middle path. Aisha and Fatima are not
symbols of Western feminism; they are proof that classical Islam
already had empowered female models. When Aisha led forces in the
Battle of the Camel, she showed women could engage in politics
without compromising religious identity. When Fatima founded Al-
Qarawiyyin, she proved women could contribute to public spaces
without violating Islamic values. This narrative provides a historical
foundation for contemporary Muslim women to claim their rights,
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not as something new but as a continuation of an existing legacy. It is
abridge between past and present, enabling Islam to remain relevant
amid modernity’s challenges.

Ultimately, this reconstruction is about justice—justice to
history, to women, and to Islam itself. By positioning Aisha and
Fatima as narrative pillars, we not only restore their dignity but also
correct distortions that have marred the understanding of Islamic
civilization. This is not mere rewriting; it is an acknowledgment that
a just history is a complete one. If Tarikh al-Tabari were rewritten
today, Aisha would emerge as a scholar on par with male
companions, and Fatima would stand as the founder of an institution
that reshaped global education. This inclusive narrative is not a
utopia;itis along-overdue reality waiting to be unveiled and revived.
With every step toward this reconstruction, we not only mend the
past but also open doors to a more inclusive future, where Islam can
beseen asit truly is: a tradition built by men and women together.

Reconstruction  Key Main Implementation
Aspect Findings Implications Challenges
Aisha’s Position ~ Truescholar  Historical Traditionalist
and legitimacy for resistance to
mufassir, women’s reinterpreting
influenceon  scholarly canon; limited
hadith and authority; narrative in
law expands classical texts
exegetical
tradition
Fatimaal-Fihri's Pioneer of Evidence of  Scarcity of direct
Position higher women’s primary sources;
education; contributions dominance of
founder of to global  masculine
Al- knowledge; narratives in
Qarawiyyin counters historiography
as a global patriarchal
institution stereotypes
Inclusive Gender- Holistic Need for
Methodology sensitive understanding methodological
approach; of Islamic  revolution;
integration civilization; rejection by
ofwomenas nuanced cross- established
historical civilizational traditional
subjects dialogue approaches
Social- Historical Bridge between Conflict between
Contemporary foundation tradition and conservative and
Implications for gender modernity; progressive
equality in empowerment narratives; risk of
modern of misinterpretation
Islam contemporary as Western
Muslim women feminism

The table above systematically summarizes the core of the
inclusive narrative reconstruction, but the analysis deepens the
argument to highlight the complexity and urgency of the findings.
The Key Findings column establishes Aisha and Fatima as historical
subjects equal to male figures: Aisha was not just a narrator but a
critical thinker shaping Islamic epistemology, while Fatima was an
innovator creating an educational institution with global impact. The
difference in their domains—oral for Aisha, physical for Fatima—
reveals the diversity of women’s contributions, long obscured by
masculine narratives. The Main Implications column underscores
that this recognition not only corrects history but also holds
transformative power: for Aisha, it expands the canon of exegesis
and law with female perspectives; for Fatima, it challenges
assumptions that scientific progress was a male domain. These
implications are dual—academic and social—creating a narrative
relevant to both historical studies and contemporary discourses.

The Implementation Challenges column acknowledges
that this reconstruction faces obstacles. Resistance from
traditionalists to reinterpreting Aisha as a mufassir reflects
emotional ties to old canons, while the scarcity of direct sources on
Fatima reveals how effectively classical historiography erased
women from records. The Inclusive Methodology is the technical
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backbone of this endeavor but requires a paradigm shift that
traditional chronological approaches may resist. The Social-
Contemporary Implications are the culmination: this narrative is not
just about the past but about empowering today’s Muslim women
with legitimate historical roots. The table’s analysis reveals that each
reconstruction aspect is interconnected—Aisha and Fatima are the
foundation, methodology is the tool, and social implications are the
ultimate goal. This table is not merely a summary; it is a visual
manifesto for a fairer historiography, demonstrating that inclusivity
is not just possible but essential for understanding Islam in its
entirety.

CONCLUSION

This study reveals that classical Islamic historiography,
despite its rich chronological detail, has been marred by systematic
masculine bias, sidelining women like Aisha bint Abu Bakr and Fatima
al-Fihrifrom central roles in historical narratives. In-depth analysis of
texts such as Tarikh al-Tabari, al-Kamil fi al-Tarikh, and Siyar A‘lam al-
Nubala demonstrates that Aisha, with her authority in hadith and law,
was reduced to a domestic figure, while Fatima, the founder of Al-
Qarawiyyin University, was entirely erased from records, despite her
legacy shaping global higher education. This deconstruction proves
that such marginalization was not mere oversight but an
epistemological strategy to uphold patriarchal hegemony, creating
the illusion that Islamic civilization was an exclusively male product.

Reinterpreting these two figures affirms their roles as
transformative agents: Aisha laid the foundation of Islamic
epistemology through hadith analysis and ijtihad, while Fatima
institutionalized knowledge with a vision that transcended her era.
Their contributions were not only equal but, in some respects,
surpassed those of oft-celebrated male figures, challenging
traditional narratives that marginalized them. Thus, reconstructing
an inclusive narrative becomes imperative—not merely to correct
history but to enrich the understanding of Islam as a dynamic and
egalitarian tradition. The implications extend from academic to
social realms, providing historical legitimacy for gender equality in
modern Islam and offering fresh perspectives for cross-civilizational
dialogue.

This study concludes that classical Islamic historiography
must be revised through a critical gender lens, positioning women as
integral historical subjects. Aisha and Fatima are not exceptions;
they are evidence that women have been pillars of Islamic civilization
from the outset. As such, an inclusive narrative is not just justice for
the past but also the key to a relevant and equitable future for Islam..
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ABSTRAK: Masalah kesehatan mental dan perkembangan emosional siswa telah menjadi
perhatian global, dengan meningkatnya kasus kecemasan, depresi, dan masalah perilaku yang
memengaruhi kinerja akademik dan kesejahteraan siswa. Tantangan ini diperparah oleh
kurangnya kesiapan guru dalam menangani masalah tersebut, khususnya dalam konteks
pendidikan Islam. Penelitian ini bertujuan untuk menganalisis soft skill guru Pendidikan Agama
Islam (PAI) di SMAS Adabiah Padang dalam mengelola kesehatan mental dan perkembangan
emosional siswa. Menggunakan pendekatan studi kasus kualitatif, data dikumpulkan melalui
wawancara mendalam, observasi kelas, dan analisis dokumen yang melibatkan guru PAI dan
siswa. Temuan penelitian mengungkapkan bahwa guru menggunakan soft skill seperti empati,
komunikasi efektif, dan kecerdasan emosional untuk mengidentifikasi dan menangani masalah
kesehatan mental siswa. Namun, penelitian ini juga menyoroti kesenjangan dalam pelatihan
dan sumber daya guru, yang membatasi kemampuan mereka dalam memberikan dukungan
yang komprehensif. Penelitian ini menyimpulkan bahwa peningkatan soft skill guru PAI melalui
program pengembangan profesional yang terarah sangat penting untuk mendukung
kesejahteraan mental dan emosional siswa. Salah satu keterbatasan penelitian ini adalah
fokusnya pada satu institusi, yang dapat memengaruhi generalisasi hasil. Meskipun demikian,
penelitian ini memberikan wawasan berharga untuk meningkatkan pelatihan guru dan
mengatasi tantangan kesehatan mental di lingkungan pendidikan Islam.

ABSTRACT: Mental health and emotional development issues among students have become a
global concern, with rising cases of anxiety, depression, and behavioral problems affecting
academic performance and well-being. These challenges are exacerbated by the lack of
adequate teacher preparedness in addressing such issues, particularly in Islamic education
contexts. This study aims to analyze the soft skills of Islamic Education (PAI) teachers at SMAS
Adabiah Padang in managing students' mental health and emotional development. Using a
qualitative case study approach, data were collected through in-depth interviews, classroom
observations, and document analysis involving PAI teachers and students. The findings reveal
that teachers employ soft skills such as empathy, effective communication, and emotional
intelligence to identify and address students' mental health issues. However, the study also
highlights gaps in teachers' training and resources, limiting their ability to provide
comprehensive support. The research concludes that enhancing PAI teachers' soft skills
through targeted professional development programs is crucial for fostering students' mental
and emotional well-being. A key limitation of this study is its focus on a single institution, which
may affect the generalizability of the results. Nonetheless, it provides valuable insights for
improving teacher training and addressing mental health challenges in Islamic educational
settings.
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INTRODUCTION

The role of teachers, particularly Islamic Religious
Education (PAI) teachers, extends beyond the mere transmission of
religious knowledge. In the contemporary educational landscape, PAI
teachers are increasingly expected to address the holistic
development of students, including their mental health and
emotional well-being [1], [2]. This is especially relevant in the context
of Senior High Schools (SMAs), where students undergo significant
psychological and emotional changes. At SMA Adabiah Padang, a
school known for its emphasis on integrating religious values with
modern education, the soft skills of PAI teachers in managing
students' mental health and emotional development have become a
critical area of inquiry. This study seeks to analyze the soft skills of PAI
teachers in addressing these aspects, focusing on how they navigate
the challenges posed by students' mental health issues and emotional
growth.

Mental health and emotional development are pivotal to
students' overall well-being and academic success [3], [4], [5].
However, in many educational settings, these aspects are often
overlooked, leading to issues such as anxiety, depression, and
behavioral problems among students. While the importance of
mental health in education is widely recognized, there is a
significant gap in understanding how PAI teachers, who are
uniquely positioned to integrate spiritual and emotional guidance,
can effectively contribute to this area [6], [7], [8]. The primary
research question this study aims to address is: What soft skills do
PAlteachers at SMA Adabiah Padang possessin managing students’
mental health and emotional development, and how do these skills
impact the students' overall well-being? By answering this
question, the study seeks to provide a deeper understanding of the
role of PAI teachers in fostering a supportive educational
environment.

The objectives of this research are threefold. First, it aims
to identify the specific soft skills that PAI teachers utilize in
addressing students' mental health and emotional challenges.
Second, it seeks to analyze the effectiveness of these skills in
creating a positive and supportive learning environment [9], [10].
Finally, the study intends to explore how these soft skills can be
further developed and integrated into teacher training programs.
The significance of this research lies in its potential to bridge the
gap between religious education and mental health support,
offering practical insights that can enhance the role of PAl teachers
in promoting students' holistic development. By doing so, this
study contributes to the broader discourse on the integration of
mental health awareness within religious education frameworks.

Previous studies have highlighted the importance of soft
skills in teaching, particularly in the context of emotional
intelligence [11], communication [12], [13], [14], and empathy [15],
[16]. However, there is a notable lack of research focusing
specifically on the soft skills of PAI teachers in managing students’
mental health and emotional development. Existing literature
tends to generalize the role of teachers without considering the
unique contributions of religious educators. This study addresses
this gap by focusing on PAI teachers at SMA Adabiah Padang, a
setting where religious values are deeply embedded in the
educational process. By doing so, it aims to provide a nuanced
understanding of how religious educators can play a pivotal role in
addressing students' mental health challenges.

The study hypothesizes that PAl teachers at SMA Adabiah
Padang possess a unique set of soft skills—rooted in Islamic
teachings—that enable them to effectively manage students'
mental health and emotional development. These skills, which
include empathy, active listening, and the ability to provide
spiritual guidance, are expected to have a positive impact on
students' overall well-being. The research will test this hypothesis
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by examining the practices and experiences of PAl teachers, as well
as the perceptions of students regarding the support they receive.
Through this, the study aims to provide empirical evidence
supporting the integration of soft skills training into the
professional development of PAl teachers.

This research seeks to shed light on the critical yet
underexplored role of PAl teachers in addressing students' mental
health and emotional development. By focusing on the soft skills of
these educators, the study aims to contribute to the development
of more holistic and supportive educational practices, ultimately
benefiting both students and teachers alike.

METHOD

This study employs a qualitative case study design. The
case study approach is chosen to provide an in-depth exploration of
the soft skills of Islamic Religious Education (PAI) teachers at SMAS
Adabiah Padang in managing students’ mental health and emotional
development [17]. This design allows for a comprehensive
understanding of the phenomenon within its real-life context,
focusing on the unique characteristics of the school environment
and the role of PAl teachers.

Sample and Research Subjects, this research subjects
include: Primary Subjects: Islamic Religious Education (PAI) teachers
at SMAS Adabiah Padang. Secondary Subjects: Students and school
administrators who can provide additional insights into the teachers'
softskillsand theirimpact on students. The sampling technique used
is purposive sampling, where participants are selected based on
their relevance to the research objectives. The sample size will
consist of 5-10 PAI teachers, 15-20 students, and 2-3 school
administrators to ensure data saturation and a comprehensive
understanding of the phenomenon.

Data will be collected through multiple sources to ensure
triangulation and enhance the validity of the findings. The methods
include: /n-depth Interviews. Semi-structured interviews with PAI
teachers, students, and school administrators to gather detailed
insights into the teachers' soft skills and their impact on students’
mental health and emotional development [18]. Observation:
Classroom and school environment observations to assess how
teachers interact with students and manage emotional and mental
health issues [19]. Document Analysis. Review of school records,
lesson plans, and teacher evaluations to complement the interview
and observation data.

The data collection process will follow these steps:
Preparatiom. Develop interview guidelines, observation checklists,
and document analysis frameworks. Obtain ethical approval and
permission from the school. Pilot Testing: Conduct a pilot study to
refine the data collection instruments. Data Collectior. Conduct
interviews, observations, and document analysis over a period of 2-3
months. Data Recording: Record interviews (with consent), take
detailed field notes during observations, and organize documents
for analysis. Data Validatiom. Share preliminary findings with
participants for member checking to ensure accuracy and credibility
[20], [21], [22].

The data will be analyzed usingthematic analysis,
following Braun and Clarke's (2006) six-step framework:
Familiarizatiom. Transcribe and review all data to gain a thorough
understanding. Coding. Generate initial codes to identify
meaningful patterns. 7heme Development. Organize codes into
broader themes related to teachers' soft skills and their impact on
students. Reviewing Themes. Refine themes to ensure they
accurately represent the data. To ensure rigor, the analysis will
involve peer debriefingand triangulation of data from interviews,
observations, and documents [23], [24], [25], [26].

This methodology provides a systematic and rigorous
approach to exploring the soft skills of PAl teachers at SMAS Adabiah
Padang and their role in managing students' mental health and
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emotional development. By employing a case study design,
purposive sampling, and thematic analysis, the study aims to
generate meaningful insights that can inform educational practices
and policies.

RESULTS
Mental Health Disorders Among Students at SMAS Adabiah Padang
This research focuses on identifying and analyzing mental
health disorders among students at SMAS Adabiah Padang, based on
emotional and cognitive aspects, using Zakiah Daradjat's theoretical
framework. The findings are derived from interviews with
counseling teachers (BK), observations, and student
documentation. The data has been triangulated to ensure validity
and reliability.

Table 1. Mental Healt Disorders Among Student

Aspect Type of Key Characteristics Informan

Disorder (Initials)

Emotional Disturbed Social environment HR, NH, AN,
Aspect Feelings issues, bullying, RL, KA, ATK,
family problems,and AR
conflicts with
teachers.

Excessive Trauma from past HZ,MD

Anxiety (Anxiety  bullying, physical

Disorder) symptoms
(trembling, cold
sweats).

Feelings of Envy Comparison with RR, FH, YA, GA,
siblings, lack of DP,KLR
parental support.

Low Self-Esteem  Trauma, social MD, HZ,RL,
issues, and physical NH, KA, HR,
insecurities. KLR, ATK, FO,

APA

Prolonged Loss of parental RPN, HF, YA,

Sadness figures, lack of JS,KD, LR
affection, and harsh
parenting.

Cognitive Laziness Low motivation, FA,NA,RA, FP,
Aspect frequent FR,RSR, FH,
absenteeism, and ARS, MRS,
incomplete HPA,KV, SR,
assignments. CA,FR, VP,
APA, MAG

Lack of Psychological MD, HZ,JS, NA,

Concentration trauma, family RPN, YA
pressure, and
economic issues.

Truancy Low motivation,lack KV, FR, HF, FP,
of parental APA,JS, RPN

guidance, and
wealth-driven
indifference.

From the table above, it can be explained Emotional
Aspect, Disturbed Feelings, Students such as HR, NH, AN, RL, KA,
ATK, and AR experience emotional disturbances due to bullying,
social conflicts, and family issues. For instance, HR faces both verbal
and physical bullying, leading to discomfort and emotional distress.
These issues are exacerbated by internal factors such as economic
difficulties and family problems, as seen in students like RR, JS, NA,
and LR.

Excessive Anxiety (Anxiety Disorder), students HZ and MD
exhibit symptoms of anxiety disorder, stemming from past bullying
experiences. HZ, for example, often skips school, experiences
trembling, and cold sweats. This condition has been clinically
diagnosed by a psychiatrist, highlighting the severity of their trauma.
Feelings of Envy, Envy arises from parental comparisons and lack of
emotional support. Students like RR and DP feel unfairly treated
compared to their siblings, leading to emotional distress. DP, for
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instance, struggles academically but excels in cooking, yet faces
pressure to match her sibling's achievements.

Low Self-Esteem, Low self-esteem is prevalent among
students with traumatic experiences (MD, HZ), social issues (RL, NH,
KA, HR, KLR, ATK), and physical insecurities (FO, APA). FO, for
example, lost confidence after a leg injury, while APA struggles with
self-worth due to a similar accident. Prolonged Sadness, Students
like RPN, HF, YA, JS, KD, and LR experience prolonged sadness due to
the loss of parental figures or lack of affection. RPN, an orphan, feels
neglected and unmotivated, though counseling sessions have shown
slightimprovement.

As for Cognitive Aspect, Laziness, Laziness manifests in
frequent absenteeism and incomplete assignments among students
like FA, NA, RA, FP, FR, RSR, FH, ARS, MRS, HPA, KV, SR, CA, FR, VP,
APA, and MAG. FA, for instance, prefers racing over academics, while
KV, from a wealthy family, sees no value in education. Lack of
Concentration, Students such as MD, HZ, JS, NA, RPN, and YA
struggle to concentrate due to psychological trauma, family
pressures, and economic hardships. These factors hinder their
ability to focus during lessons. Truancy, Truancy is common among
students with low motivation, such as KV, FR, HF, FP, APA, JS, and
RPN. Wealthy students like KV view school as unnecessary, while
others like APA and RPN lack parental guidance, further diminishing
their motivation. The research highlights significant mental health
challenges among students at SMAS Adabiah Padang, encompassing
emotional and cognitive disorders. These issues are influenced by
social, familial, and economic factors, as well as past traumatic
experiences. Addressing these challenges requires a holistic
approach, including counseling, parental involvement, and tailored
educational strategies to support students' mental well-being and
academic performance.

This research identifies and analyzes mental health
disorders among students at SMAS Adabiah Padang, focusing on
emotional and cognitive aspects using Zakiah Daradjat's theoretical
framework. The findings reveal that students experience various
emotional disorders, such as disturbed feelings, excessive anxiety,
envy, low self-esteem, and prolonged sadness, primarily due to
bullying, family conflicts, and social pressures [27]. Cognitive
disorders, including laziness, lack of concentration, and truancy, are
also prevalent, often linked to psychological trauma, economic
hardships, and lack of parental guidance [28]. These issues are
exacerbated by internal and external factors, such as family
dynamics and socioeconomic status.

The findings align with previous studies highlighting the
impact of bullying, family conflicts, and socioeconomic factors on
students' mental health. For instance, research by [29], [30], [31]
emphasizes how bullying leads to anxiety and low self-esteem, while
studies by Ulya et al [32] underscore the role of family dynamics in
shaping emotional well-being. Similarly, cognitive issues like
laziness and truancy have been linked to low motivation and lack of
parental involvement, as noted by [33], [34], [35]. This research
reinforces these perspectives, providing empirical evidence from a
specific educational context.

A clear trend in this study is the interplay between
emotional and cognitive disorders, where emotional disturbances
often manifest as cognitive challenges. For example, students with
low self-esteem or anxiety tend to exhibit laziness and lack of
concentration. This trend suggests that mental health issues are
multifaceted and interconnected, requiring holistic interventions.
Contextually, these findings reflect broader societal issues, such as
the lack of mental health awareness in educational settings and the
need for stronger family support systems.

If these mental health challenges remain unaddressed,
they could lead to long-term consequences, such as academic
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underachievement, dropout rates, and persistent psychological
issues. Conversely, implementing targeted interventions, such as
counseling programs and parental workshops, could significantly
improve students' mental well-being and academic performance.
Future research could explore the effectiveness of such
interventions in similar contexts.

This study's findings are consistent with research
conducted by Zhao et al [36], which identified bullying and family
conflicts as primary causes of emotional disorders among students.
However, this study uniquely highlights the role of envy and
prolonged sadness, which are less commonly discussed in the
literature. Additionally, the cognitive aspect of truancy among
wealthy students, as seen in this study, contrasts with findings by
Hasan et al, who associated truancy primarily with economic
hardships [37]. These differences suggest that mental health issues
are context-specific and influenced by local cultural and
socioeconomic factors.

In the context of Islamic education, these findings
underscore the importance of integrating mental health support
into religious teachings [38]. Islamic principles, such as compassion
(rahmah), patience (sabr), and self-reflection (muhasabah), can be
leveraged to address emotional and cognitive disorders. For
instance, counseling sessions could incorporate Islamic values to
help students cope with trauma and build resilience. Furthermore,
Islamic education can play a pivotal role in fostering a supportive
school environment that prioritizes students' mental well-being.

This study contributes novelty by applying Zakiah
Daradjat's theoretical framework to analyze mental health disorders
in a specific Islamic educational setting. It also highlights the unique
interplay between emotional and cognitive aspects, providing a
comprehensive understanding of students' mental health
challenges. Additionally, the focus on envy and prolonged sadness as
distinct emotional disorders adds depth to the existing literature.

Thisresearch contributes to the fields of Islamic education
and mental health by emphasizing the need for culturally sensitive
and religiously informed interventions. It highlights the potential of
Islamic teachings to address mental health issues and calls for
greater collaboration between educators, counselors, and religious
leaders. By integrating mental health supportinto Islamic education,
schools can create a nurturing environment that promotes both
academic and emotional growth

Intrapersonal Communication of Islamic Religious Education (PAI)
Teachers in Managing Students' Mental Health and Emotional
Development

This research explores the intrapersonal communication

skills of PAl teachers at SMAS Adabiah Padang in managing students'
mental health and emotional development. The study focuses on five
key aspects: self-awareness, assertiveness, independence, self-
regard, and self-actualization. Data was collected through
interviews, observations, and triangulation to ensure validity and
reliability.

Table 2. Intrapersonal Communication

Aspect Key Characteristics Teachers Evidence
(Initials)
Self- Ability to recognize  PAI A, PAl  Interviews and
Awaren and manage R observations show
ess emotions emotional regulation and
effectively. empathy in class.
Difficulty in PAIN Observations reveal
managing emotions, emotional suppression
leading to or outbursts in certain
inconsistent situations.
responses.
Asserti  Clear, respectful, PAIA, PAl  Observations in
veness and empathetic R classrooms and
communication with interviews demonstrate
students and assertive
colleagues. communication.
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Limited PAIN Observations show
assertiveness, with inconsistent
occasional communication styles.
emotional outbursts
or avoidance.
Indepe  Ability to make PAIA,PAl Interviews and
ndence objective decisions R observations  highlight
based on Islamic rational decision-making
values and social processes.
norms.
Struggles with  PAIN Observations reveal
emotional influence emotional bias in
in decision-making. handling conflicts.
Self- High  self-esteem, PAIA Interviews reflect
Regard  acknowledging confidence and self-
strengths and acceptance.
weaknesses.
Limited self-regard, PAIN Observations show a lack
affecting of confidence in certain
interactions with situations.
students.
Self- Commitment to PAIA Participation in
Actuali  professional growth workshops,  seminars,
zation and student and reflective practices.
development.
Limited focus on PAIN Observations  indicate
self-improvement minimal engagement in
and professional developmental activities.
development.
Self-Awareness, PAlI A and PAI R: Both teachers

demonstrate strong self-awareness, recognizing and managing
emotions such as anger, sadness, and happiness. They use
techniques like deep breathing and reflection to regulate emotions,
ensuring a positive classroom environment. For example, PAI A
remains calm and empathetic when students exhibit challenging
behavior, creating a supportive learning atmosphere. PAI N:
Struggles with emotional regulation, often suppressing emotions or
reacting impulsively. This inconsistency affects classroom
dynamics, as students may feel neglected or intimidated.

Assertiveness, PAI A and PAI R: Exhibit assertive
communication by expressing thoughts and feelings respectfully
and empathetically. They address conflicts constructively, fostering
open dialogue with students and colleagues. For instance, PAI A uses
pauses and gentle reminders to redirect disruptive behavior,
maintaining a positive classroom climate. PAI N: Shows limited
assertiveness, occasionally avoiding conflicts or reacting
emotionally. This inconsistency hinders effective communication
and relationship-building with students.

Independence, PAI A and PAI R: Make objective decisions
based on Islamic values and social norms, ensuring fairness and
accountability. They take responsibility for their choices and use
failures as opportunities for growth. For example, PAI A handles
student conflicts impartially, emphasizing fairness and mutual
respect. PAI N, Struggles with emotional bias in decision-making,
leading to inconsistent and sometimes unfair outcomes. This affects
trust and rapport with students.

Self-Regard, PAl A: Demonstrates high self-regard,
acknowledging strengths and weaknesses. This confidence enables
effective teaching and positive interactions with students. PAI A’s
self-acceptance fosters a nurturing and supportive classroom
environment. PAl N: Exhibits limited self-regard, impacting
interactions with students and colleagues. A lack of confidence in
certain situations undermines the ability to create a positive learning
atmosphere.

Self-Actualization, PAI A: Actively pursues professional
growth through workshops, seminars, and reflective practices. This
commitment to self-improvement enhances teaching effectiveness
and student engagement. For example, PAl A celebrates small
achievements, such as completing a book on teaching methods,
fostering a culture of continuous learning. PAI N: Shows limited
engagement in self-actualization activities, missing opportunities
for professional development and personal growth. This lack of
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focus on self-improvement hinders the ability to adapt to evolving
educational challenges.

The research highlights the critical role of intrapersonal
communication skills in managing students' mental health and
emotional development. Teachers like PAI A and PAI R, who exhibit
strong self-awareness, assertiveness, independence, self-regard, and
self-actualization, create positive and supportive learning
environments. In contrast, PAlI N’s struggles in these areas
underscore the need for targeted professional development to
enhance emotional regulation, communication, and decision-
making skills. By fostering these competencies, PAI teachers can
better support students' holistic development and well-being.

This study explores the intrapersonal communication
skills of Islamic Religious Education (PAI) teachers at SMAS Adabiah
Padang in managing students’ mental health and emotional
development. The research identifies five key aspects of
intrapersonal communication: self-awareness, assertiveness,
independence, self-regard, and self-actualization. The findings
reveal that teachers PAI A and PAl R demonstrate strong
competencies in these areas, enabling them to create supportive and
positive learning environments. In contrast, PAI N struggles with
emotional regulation, assertiveness, and self-regard, which
negatively impacts classroom dynamics and student interactions.
The study underscores the importance of intrapersonal
communication skills in fostering students' holistic development
and well-being.

The findings align with existing literature emphasizing the
role of teachers' emotional intelligence and intrapersonal skills in
educational settings. For instance, Rahman et al highlights the
significance of self-awareness and emotional regulation in effective
teaching [39]. Similarly, Odescalchi et al argue that teachers' social-
emotional competencies are crucial for creating supportive
classroom environments [40]. This study extends these insights by
specifically examining PAl teachers, highlighting how Islamic values
and intrapersonal communication intersect to influence students’
mental health and emotional development.

A notable trend in the findings is the correlation between
teachers' intrapersonal communication skills and their ability to
manage classroom dynamics effectively. Teachers with strong self-
awareness, assertiveness, and self-regard (PAI A and PAI R)
consistently foster positive interactions and emotional well-being
among students. Conversely, PAI N's struggles with emotional
regulation and assertiveness reflect a broader trend observed in
educational research: teachers with underdeveloped intrapersonal
skills often face challenges in maintaining supportive learning
environments [41]. This trend underscores the need for targeted
professional development to enhance these skills among educators.

The findings suggest that improving PAI teachers'
intrapersonal communication skills could significantly enhance
their ability to support students’ mental health and emotional
development. Future research could explore the long-termimpact of
such interventions on student outcomes, including academic
performance and emotional resilience. Additionally, integrating
intrapersonal skills training into teacher education programs could
prepare future educators to address the evolving emotional and
psychological needs of students.

This study's findings are consistent with research by
Fitzgerald et al, which highlights the importance of teachers' social-
emotional competencies in promoting student well-being [42].
However, this study uniquely focuses on PAl teachers, emphasizing
the integration of Islamic values with intrapersonal communication.
While similar studies have explored emotionalintelligence in general
education settings, this research provides a contextualized
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understanding of how these skills operate within Islamic educational
frameworks.

The findings have significant implications for Islamic
education, particularly in addressing the mental health and
emotional development of students. By fostering intrapersonal
communication skills among PAI teachers, schools can create
environments that align with Islamic principles of empathy, fairness,
and self-improvement. This approach not only enhances students'
emotional well-being but also reinforces the ethical and spiritual
dimensions of Islamic education.

This study contributes novelty by examining intrapersonal
communication skills within the specific context of PAI teachers, a
relatively underexplored area in educational research. By
integrating Islamic values with emotional intelligence frameworks,
the study offers a unique perspective on how cultural and religious
contexts influence teaching practices and student outcomes. The
research contributes to the fields of Islamic education and mental
health by highlighting the critical role of intrapersonal
communication skills in supporting students' holistic development.
It provides actionable insights for educators, policymakers, and
curriculum developers to enhance teacher training programs and
promote mental health awareness in Islamic educational settings. By
bridging the gap between emotional intelligence and Islamic
pedagogy, this study paves the way for more inclusive and
supportive educational practices.

Interpersonal Communication of Islamic Religious Education (PAI)
Teachers in Managing Students' Mental Health and Emotional
Development at SMAS Adabiah Padang

This research examines the interpersonal communication
skills of PAI teachers at SMAS Adabiah Padang in addressing
students' mental health and emotional development. The study
focuses on four key aspects: social awareness, developing others,
empathy, and service orientation. Data was collected through
interviews, observations, and triangulation to ensure validity and
reliability

Table 3. Interpersonal Communication

Aspect Key Characteristics Teachers  Evidence
(Initials)
Social Understanding of PAIA,PAl  Interviews and
Awareness mental healthandits R observations show
importance for proactive efforts to
students. address mental
health.
Knowledge of PAIA,PAl  Collaboration with
specific mental R counseling teachers
health issues among and parents to
students (e.g., support students.
anxiety,
depression).
Developing  Holisticapproachto  PAIA,PAl  Regular meetings
Others student R and strategies to
development, identify and assist
considering struggling students.
academic and
emotional needs.
Collaboration with PAIA,PAI  Observationsand
counselingteachers R interviews highlight
and parents for teamwork and
comprehensive shared
support. responsibilities.
Empathy Individualized PAIA,PAl  Observations show

approachtoaddress R
students' unique
emotional and

mental health needs.

personalized
supportand
emotional
understanding.

Efforts to change PAIA,PAl  Interviewsreflect
negative mindsets R empathetic

and provide communication and
emotional encouragement.
reassurance.
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Service Proactive efforts to PAIA,PAl  Observations and
Orientation  identifyand address R interviews
students' mental demonstrate

health challenges. consistent support
and follow-up.
Interviews highlight
the use of positive
reinforcement and

encouragement.

Continuous PAIA, PAI
motivation and R
appreciation for

students'’ efforts and

progress.

Social Awareness, PAl A and PAI R: Both teachers
demonstrate a strong understanding of mental health, defining it as
a state of well-being that enables individuals to function optimally.
They recognize common mental health issues among students, such
as anxiety and depression, and emphasize the importance of self-
acceptance and emotional support. For example, PAI A actively
participates in school meetings to discuss students with special
needs and provides spiritual guidance to help them cope with mental
health challenges. Evidence: Interviews and observations reveal their
proactive efforts to address mental health issues, including
collaboration with counseling teachers and parents.

Developing Others, PAI A and PAI R: Adopt a holistic
approach to student development, considering both academic
performance and emotional well-being. They collaborate with
counseling teachers to identify and support students facing mental
health challenges. Regular meetings are held to develop strategies
for assisting these students, ensuring a supportive learning
environment. Evidence: Observations and interviews highlight their
teamwork and shared responsibilities in addressing students' needs.

Empathy, PAI A and PAIR: Exhibit high levels of empathy by
providing individualized support to students. They address unique
emotional and mental health needs, offering reassurance and
encouragement. For instance, PAI A works closely with students like
HZ, who suffers from severe anxiety, providing both emotional and
academic support. Evidence: Observations show personalized
interactions, while interviews reflect their empathetic
communication and efforts to change negative mindsets.

Service Orientation, PAI A and PAIR: Demonstrate astrong
commitment to serving students’ mental health needs through
proactive and continuous support. They identify students'
challenges early and provide ongoing assistance, including
motivational encouragement and appreciation for their efforts. For
example, PAIR collaborates with parents and counseling teachers to
ensure comprehensive support for students., Evidence: Interviews
and observations highlight their consistent follow-up and use of
positive reinforcement to foster student growth.

This research highlights the interpersonal communication
skills of PAI (Islamic Religious Education) teachers at SMAS Adabiah
Padang in addressing students' mental health and emotional
development. The study identifies four critical aspects: social
awareness, developing others, empathy, andservice orientation.
The findings reveal that PAI teachers demonstrate a strong
understanding of mental health issues, such as anxiety and
depression, and actively collaborate with counseling teachers and
parents to provide holistic support. They employ empathetic
communication, personalized approaches, and proactive strategies
to foster students' emotional well-being and academic growth. The
evidence from interviews and observations underscores their
commitment to creating a supportive learning environment.

The findings align with existing literature emphasizing the
role of teachers in supporting students' mental health. Previous
studies, highlight the importance of teacher-student relationships in
promoting emotional well-being [43], [44]. Similarly, research
underscores the significance of empathy and social awareness in
educational settings [45]. This study extends these insights by
focusing specifically on PAI teachers, who integrate spiritual and
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emotional guidance into their pedagogical practices, reflecting the
unique context of Islamic education.

A notable trend in this study is the integration of spiritual
and emotional support within the framework of Islamic education.
PAI teachers not only address academic needs but also provide
spiritual guidance to help students cope with mental health
challenges. This trend reflects the holistic approach of Islamic
education, which emphasizes the interconnectedness of physical,
emotional, and spiritual well-being. Contextually, this approach
aligns with the broader goals of PAI, which aim to nurture well-
rounded individuals who are emotionally resilient and spiritually
grounded.

The findings suggest that PAI teachers' interpersonal
communication skills can serve as a model for addressing mental
health challenges in other educational contexts. As mental health
issues among students continue to rise globally, the proactive and
empathetic approach demonstrated by PAI teachers could be
adapted and scaled in diverse educational settings. However, this
requires additional training and resources to equip teachers with the
necessary skills to address complex mental health issues effectively.

Compared to similar studies, such as those by Hossain et al.
(2025) on teacher-student relationships and mental health, this
research highlights the unique role of PAI teachers in integrating
spiritual guidance with emotional support [46]. While Greenberg et
al. focus on general educational settings, this study emphasizes the
contextual relevance of Islamic education. Additionally, the findings
resonate with research by [47], which explores the role of Islamic
education in fostering emotional resilience. However, this study
provides deeper insights into the specific interpersonal
communication strategies employed by PAl teachers.

The findings have significant implications for the field of
Islamic education and mental health. They underscore the potential
of PAl teachers to serve as frontline responders to students' mental
health challenges, particularly in communities where mental health
services are limited. By integrating emotional and spiritual support,
PAI teachers can contribute to the development of emotionally
resilient and spiritually grounded individuals. This approach also
aligns with the broader goals of sustainable development,
particularly in promoting mental health and well-being (SDG 3).

The novelty of this study lies in its focus on the
interpersonal communication skills of PAI teachers within the
context of mental health and emotional development. While
previous research has explored teacher-student relationships and
mental health, few studies have examined the unique contributions
of PAl teachers in integrating spiritual and emotional support. This
study fills this gap by providing empirical evidence of the strategies
employed by PAI teachers to address students' mental health
challenges.

This research contributes to the fields of Islamic education
and mental health by highlighting the critical role of PAI teachers in
addressing students' emotional and mental well-being. It provides a
framework for integrating interpersonal communication skills into
teacher training programs, emphasizing theimportance of empathy,
social awareness, and service orientation. Additionally, the study
offers practical insights for policymakers and educators seeking to
enhance mental health support in Islamic educational institutions.
By bridging the gap between education and mental health, this
research underscores the potential of PAl teachers to foster holistic
student development.

CONCLUSION

This study identifies significant mental health challenges
among students at SMAS Adabiah Padang, encompassing emotional
disorders such as disturbed feelings, anxiety, envy, low self-esteem,
and prolonged sadness, as well as cognitive issues like laziness, lack
of concentration, and truancy. These disorders are influenced by
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social, familial, and economic factors, as well as past traumatic
experiences. Additionally, the research highlights the critical role of
Islamic Religious Education (PAI) teachers in managing students'
mental health through intrapersonal and interpersonal
communication skills. Teachers with strong self-awareness,
empathy, and service orientation, such as PAI A and PAI R, create
supportive learning environments, while those lacking these skills,
like PAIN, struggle to address students' emotional needs effectively.

The study contributes to the fields of Islamic education
and mental health by applying Zakiah Daradjat's theoretical
framework to analyze mental health disorders in a specific Islamic
educational context. It emphasizes the integration of Islamic values,
such as compassion (rahmah) and patience (sabr), into mental health
interventions. Furthermore, it provides empirical evidence of the
interplay between emotional and cognitive disorders, offering a
comprehensive understanding of students' mental health
challenges. The research also underscores the importance of
intrapersonal and interpersonal communication skills among PAI
teachers, highlighting their potential to foster holistic student
development.

The findings align with the study's objectives by
identifying key mental health issues among students and exploring
the role of PAl teachers in addressing these challenges. The research
demonstrates how Islamic education can be leveraged to support
students' emotional and cognitive well-being, reinforcing the need
for culturally sensitive and religiously informed interventions.

Future research should explore the long-term impact of
integrating mental health support into Islamic education,
particularly through teacher training programs that enhance
intrapersonal and interpersonal communication skills. Additionally,
studies could investigate the effectiveness of Islamic-based
counseling and parental involvement in improving students' mental
health outcomes. Comparative research across different Islamic
educational settings would also provide broader insights into the
contextual factors influencing mental health.

Theoretically, this study bridges the gap between
emotional intelligence and Islamic pedagogy, offering a unique
perspective on how cultural and religious contexts shape
educational practices. Practically, it provides actionable insights for
educators, policymakers, and curriculum developers to enhance
mental health support in Islamic schools. By fostering a nurturing
environment that integrates emotional and spiritual well-being,
schools can promote both academic and personal growth among
students.

This research serves as a wake-up call to the urgent need
for mental health awareness and support in Islamic educational
settings. It highlights the transformative potential of PAl teachers in
addressing students' emotional and cognitive challenges, urging
stakeholders to prioritize mental health as a cornerstone of holistic
education. The time to act is now—ignoring these issues risks
perpetuating long-term consequences for students' well-being and
academic success.
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ABSTRAK: Gerakan Pramuka, sebagai kegiatan ekstrakurikuler, bertujuan membentuk
karakter peserta didik dengan menekankan ketahanan hidup, kepribadian positif, dan
solidaritas sosial. Keselarasannya dengan pendidikan Islam menjadikannya relevan untuk
pesantren yang mengutamakan nilai moral dan spiritual. Penelitian ini mengeksplorasi
implementasi nilai-nilai pendidikan Islam melalui Gerakan Pramuka di Pesantren Terpadu
Daarul Ilmi, Bandung Barat, menggunakan pendekatan kualitatif dengan wawancara
mendalam, observasi lapangan, dan dokumentasi. Hasil penelitian menunjukkan bahwa
Pramuka dijalankan melalui perencanaan terstruktur, mencakup visi, misi, dan tujuan yang
jelas, terintegrasi dengan kurikulum pesantren. Struktur organisasi yang solid memastikan
kelancaran pelaksanaan, dengan kegiatan seperti perkemahan dan pelatihan
kepemimpinan meningkatkan keterampilan praktis serta memperkuat nilai moral dan
spiritual, seperti disiplin, tanggung jawab, dan ukhuwah. Evaluasi menunjukkan program
yang terorganisir baik dan konsisten dengan hasil positif. Gerakan Pramuka di Daarul IImi
berhasil mengintegrasikan nilai-nilai Islam, menghasilkan santri berkarakter mulia dan
peduli sosial, mendukung perkembangan karakter holistik.

ABSTRACT: The Scout Movement, an extracurricular activity, aims to shape students’
character by fostering resilience, positive personality traits, and social solidarity. Its
alignment with Islamic education makes it highly relevant for pesantren, which prioritize
moral and spiritual values. This study explores the implementation of Islamic educational
values through the Scout Movement at Daarul Ilmi Integrated Pesantren, West Bandung,
using a qualitative approach with in-depth interviews, field observations, and
documentation. Findings reveal that Scouting isimplemented through structured planning,
including clear vision, mission, and objectives, integrated with the pesantren’s curriculum.
A robust organizational structure ensures smooth execution, with activities like camping
and leadership training enhancing practical skills and reinforcing moral and spiritual values
such as discipline, responsibility, and ukhuwah (brotherhood). Evaluations indicate
consistent, well-organized programs with positive outcomes. The Scout Movement at
Daarul Ilmi successfully integrates Islamic values, fostering santri with noble character and
social responsibility, contributing to holistic character development.
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INTRODUCTION

Education plays a pivotal role in shaping the character and
personality of the younger generation. Beyond academic aspects,
education must also equip students with the ability to live by sound
moral principles and reinforce spiritual values through religious
guidance [1]. One educational system that has proven to have a
significant impact on character development is Islamic-based
education. In this context, Islamic education plays a crucial role in
instilling noble values in individuals, influencing their social, family,
and broader community life. As akey institution for embedding these
values, pesantren (Islamic boarding schools) have become places
that not only teach religious knowledge but also foster the character
and morality of their students.

The Scout Movement, as an extracurricular activity, holds
significant importance in shaping students’ character [2]. This
activity is designed to develop resilience, noble character, and a
strong sense of social responsibility. In line with the objectives of
Islamic education, [3] states that Islamic education prioritizes the
formation of noble morals, positive personality traits, and the
reinforcement of moral and spiritual values. [4] further notes that the
Scout Movement is highly relevant in the context of pesantren. The
integration of Islamic values within the Scout Movement, such as
honesty, discipline, responsibility, and social care, plays a vital role in
shaping the virtuous character of santri (pesantren students).

Islamic education in pesantren is not solely focused on
religious instruction but also on holistic character development. As
highlighted by Taufik, the integration of Islamic values through
Scouting activities is expected to enrich the educational process
experienced by santri. This study aims to explore how the
implementation of Islamic educational values through the Scout
Movement can be carried out in a modern pesantren that integrates
religious education with practical life skills.

Daarul Ilmi Integrated Pesantren in West Bandung is one
such institution that combines Islamic education with various self-
development activities. At this pesantren, programs are designed to
blend Islamic education with social skills and leadership
development through the Scout Movement. As a youth organization,
the Scout Movement inherently aligns with Islamic teachings,
emphasizing principles such as discipline, camaraderie, and
responsibility. Therefore, the integration of Islamic values taught in
pesantren with Scouting activities is expected to have a positive
impact on shaping the character and morality of santri.

This study focuses on the implementation of Islamic
educational values through the Scout Movement at Daarul IImi
Integrated Pesantren in West Bandung. Through this research, the
author seeks to delve deeper into how the Scout Movement can serve
as a medium for instilling Islamic educational values in santri. The
primary focus is to analyze the extent to which these values are
practiced in the daily lives of santri and to assess their impact on
character development.

The Scout Movement is an organization with noble
objectives, aiming to educate its members to become disciplined,
responsible, independent, and caring individuals. Widely recognized
in Indonesia, Scouting offers a range of activities that are not only
educational but also foster moral and social character [6]. In this
regard, the Scout Movement aligns with the goals of Islamic
education, as articulated by [7], which aim to develop individuals who
are not only intellectually capable but also possess good morals,
social awareness, and a sense of responsibility toward themselves,
their families, and society. However, despite the similarities in the
values promoted by the Scout Movement and Islamic education,
there is a lack of specific research exploring the implementation of
Islamic educational values through Scouting, particularly in the
pesantren context. Therefore, this study seeks to address this gap by
examining how Islamic educational values can be applied within
Scouting activities in pesantren and how these elements mutually

Implementation of Islamic Educational Values through the Scout Movement at Daarul Ilmi Integrated Pesantren, West Bandung

reinforce each other in shaping santri character.

Based on previous research, many studies highlight the
importance of character and moral education within educational
systems. [8] emphasizes that, amid the prevalent moral crises among
students, character education is an urgent need to develop a
generation that is not only intellectually proficient but also strong in
moral and ethical values. By strengthening character education,
noble values can be instilled, serving as the foundation for positive
behavior and social responsibility in the future. Similarly, [9] note
that character education in Western perspectives emphasizes
individualism, personal responsibility, and social ethics to support
societal integration. In contrast, Islamic character education focuses
on fostering noble morals based on the teachings of the Qur’an and
Hadith, emphasizing harmony in relationships with God, oneself, and
others. Despite their differing approaches, both perspectives share
the common goal of forming responsible, morally upright individuals
capable of contributing positively to society. Furthermore, [10]
underscores that character education is critical in addressing the
growing moral crises among the younger generation. Through
character education, eroded moral values can be reinforced by
instilling positive attitudes such as honesty, responsibility, empathy,
anddiscipline. Thus, character education serves not only as asolution
to improve student behavior but also as a means to build a more
moral and harmonious society.

One relevant study by [11], titled "Values of Character
Education: Strengthening through Scout Extracurricular Activities in
Pesantren,” explains that character education values can be
effectively reinforced through Scouting activities in pesantren,
teaching life skills, discipline, cooperation, and leadership. By
integrating Islamic moral and ethical principles into every Scouting
activity, santri are not only taught the importance of personal
responsibility but also given opportunities to develop noble morals,
such as mutual respect, honesty, and empathy. Furthermore, [12], in
their study "Interpersonal Communication of Daily Coordinating
Advisors Toward Santri in Upholding Scouting Discipline at
Darussalam Gontor 2 Modern Pesantren,” highlight the importance
of character education and Islamic values in management, stating
that enforcing Scouting discipline teaches order and responsibility
while embedding fundamental Islamic values in santri character.
Through a wise and compassionate approach, advisors integrate
Islamic teachings like honesty, discipline, and mutual respect into
Scouting activities, enabling santri to grow into morally upright
individuals ready to contribute positively to society. Additionally,
[13], in their study "Islamic Philanthropy in Character Formation
through an Integrated Education System,” demonstrate that
pesantren play a significant role in shaping santri character,
particularly through the consistent application of strong Islamic
values. The study explains that values such as tawadhu (humility),
istiqgomah (steadfastness), and amar ma’ruf nahi munkar (enjoining
good and forbidding wrong) form the foundation for developing
exemplary individuals. This research shows that pesantren, as
institutions prioritizing Islamic teachings, can foster better santri
character when these values are consistently applied in daily life.

Moreover, Scouting, as ayouth organization, shares similar
goals in character formation by educating its members to be
responsible, disciplined, and caring individuals. A study by [14], titled
"The Role of Scouting Organizations in Developing Character,
National Spirit, and Life Skills of Students at SMA Negeri 1 Kulisusu,"
states that the Scout Movement is highly effective in shaping
members’ character, particularly in leadership, teamwork, and group
responsibility. Nurlaila reveals that through activities like camping,
community service, and group tasks, Scouts are trained to
collaborate, listen to others’ opinions, and solve problems together,
aligning with Islamic education’s emphasis on ukhuwah
(brotherhood), mutual help, and community building.

By combining these approaches, Daarul Iimi Integrated
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Pesantren in West Bandung has significant potential to integrate
Islamic educational values with well-structured Scouting activities.
This aligns with research by [15], where Susanti states that combining
Islamic values and Scouting activities strengthens santri character
while equipping them with valuable life skills. The study shows that
through skill training, cooperation, and leadership development in
Scouting, santri are not only taught to excel in religious knowledge
but also gain essential social skills to face life’s challenges.

This study describes the implementation of Islamic
educational values through Scouting activities at Daarul IImi
Integrated Pesantren in West Bandung and further explores the
impact of this integration on santri character formation. Specifically,
the research aims to: 1) Analyze the Islamic educational values taught
at Daarul llmi Integrated Pesantren in West Bandung; 2) Identify how
the Scout Movement is applied in santri daily activities and how
Islamic values are integrated into these activities; 3) Assess the
impact of integrating Islamic values and the Scout Movement on the
character and personal development of santri in the pesantren.

This research is expected to contribute to the development
of educational systems in pesantren, particularly those combining
Islamic education with social activities that foster character. The
findings can serve as areference for other educational institutions in
implementing moral and character values aligned with religious
teachings in extracurricular activities, especially those based on the
Scout Movement. Through this study, a deeper understanding of the
synergy between the Scout Movement and Islamic educational values
is anticipated, contributing to the creation of a knowledgeable,
morally upright younger generation capable of making positive
societal contributions. With this understanding, Daarul IImi
Integrated Pesantren has successfully developed a more effective
approach to integrating Islamic educational values through Scouting
activities, enhancing the quality of santri character formation and
preparing them to face life’s challenges with better and wiser
attitudes.

METHOD

This study employs a qualitative approach with a field
research design. In field research, researchers are directly involved
in data collection through observation, interviews, and discussions
with relevant respondents [16]. The data collection process begins
with designing appropriate research instruments, such as interview
and observation guidelines, and compiling a list of informants or
sources with relevant knowledge or experience [17]. Researchers
then conduct in-depth interviews and field observations to obtain
information that supports an understanding of the phenomenon
under study.

Once collected, the data are analyzed inductively using a
critical approach to identify patterns, themes, and relationships
between emerging concepts. This analysis aims to gain a deeper
understanding of the researched context and uncover the meanings
embedded in the field data, thereby producing findings that are
more comprehensive and relevant to the research objectives.

RESULTS

History of the Scout Movement in Indonesia

The Scout Movement in Indonesia has a long and storied
history, becoming anintegral part of the nation’s educational system
since its formal establishment in 1961 through Presidential Decree of
the Republic of Indonesia No. 238 of 1961. The movement aims to
shape a young generation that is intelligent, independent,
disciplined, and morally upright [18]. Initially, Scouting emphasized
outdoor activities, life skills, and leadership development. Over time,
however, it has also served as a platform for instilling values of
nationalism and morality.

Since its inception in 1961, the Scout Movement has been
inseparable from Indonesia’s educational system, with the primary
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goal of fostering a generation with noble character, discipline, and
practical life skills [19]. A study titled “Strengthening Character
Education and Patriotism” highlights the pivotal role of the Scout
Movement in educating young people to become independent,
responsible, and socially aware individuals, reflecting the spirit of
Pancasila and Indonesian nationalism [20]. Beyond teaching life
skills, Scouting serves as amedium for introducing the nation’s noble
values, including discipline, leadership, and the spirit of mutual
cooperation (gotong royong), which are essential in shaping
Indonesia’s national character [21]. As times have evolved, the Scout
Movement has adapted to the increasingly diverse needs of
education, incorporatingreligious and moral valuesintoits activities
to produce a generation that is not only intelligent but also morally
exemplary.

According to research by [22], the Scout Movement is an
organization that emphasizes not only physical skills and
competencies but also character values aligned with contemporary
needs. It promotes social responsibility, teamwork, and a sense of
community. In Indonesia, Scouting has proven to be an effective tool
for building character and strengthening national identity among
youth. Throughout its historical journey, the Scout Movement has
also adapted to various educational demands, including faith-based
education.

Islamic Educational Values

Islamic education encompasses broad objectives,
extending beyond the transmission of knowledge to the formation of
strong character and noble morality. In this context, the Islamic
educational values taught in pesantren play a critical role in shaping
the personalities of santri (students). As articulated by [23], Islamic
teachings emphasize core values such as honesty, discipline,
cleanliness, responsibility, and care for others, all of which are
rooted in the Qur’an and the Sunnah of the Prophet. These values are
not only relevant to the relationship between individuals and God
but also guide social interactions.

The cultivation of these values involves teaching concepts
such as ukhuwah (brotherhood) and ta’awun (mutual help), which
are highly applicable to social life within communities. Hidayat
(2021) notes in his research that maintaining good relations with
others is a fundamental emphasis in Islam, aligning closely with
values promoted in the Scout Movement, such as cooperation and
mutual respect. Additionally, Islamic teachings highlight istiqgomah
(steadfastness) and sabr (patience), which enable individuals to
remain resolute in their principles, even in the face of significant life
challenges. These principles are closely linked to the learning
experiences provided through the Scout Movement, where
members are trained to confront challenges and persevere in
difficult situations.

The importance of character education in Islam extends
beyond personal development to encompass social interactions
within society. According to [24], integrating Islamic values into
extracurricular educational activities, such as Scouting, fosters
individuals who excel not only intellectually but also in social
character. At Daarul llmi Integrated Pesantren, this is reflected in an
educational approach that emphasizes not only academic
achievement but also life skills and robust character development.

The Role of Islamic Education in Character Formation through the
Scout Movement

The Scout Movement shares common objectives with
Islamic education in fostering a resilient and morally upright
younger generation. The integration of Islamic values into Scouting
activities enables the creation of a generation that is not only
academically proficient but also possesses strong social and spiritual
awareness. As stated by [25], education that incorporates religious
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and social values can produce more comprehensive and holistic
character development.

The significance of character education within Islamic
education has long been a focus in the pesantren system. As
explained by [26], one of the primary goals of Islamic education is to
develop individuals who not only understand religious teachings but
can also apply them in daily life. In this regard, the Scout Movement
at Daarul llmi Integrated Pesantren in West Bandung plays a pivotal
role in teaching santri values such as honesty, responsibility, and
camaraderie, which directly correlate with the foundational
principles of Islamic teachings.

Correlation between Islamic Educational Values and the Scout
Movement in Shaping Santri Character

There is a strong correlation between the values taught in
Islamic education and the Scouting activities at Daarul Ilmi
Integrated Pesantren. These two elements complement each otherin
shaping the character of santri. As elucidated by [27], Scouting
activities, which involve teamwork, social responsibility, and
leadership, align closely with Islamic values such as ta’awun and
ukhuwah. Scouting activities in pesantren not only teach practical
skills but also reinforce moral and social values that are integral to
Islamic teachings.

Further note that the discipline instilled through Scouting
is closely related to Islamic teachings on the importance of tawakkul
(reliance on God) and istiqgomah in leading a principled life [28].
Through activities requiring high discipline, such as camping or
other group tasks, santri are taught to uphold steadfastness in
maintaining the Islamic principles and values they have learned.

Implementation of Islamic Educational Values in Scouting Activities
at Daarul Ilmi Integrated Pesantren

Located in Ciwaru Village, Bojongmerkar, Cipeundeuy
Sub-district, West Bandung Regency, West Java, Indonesia, Daarul
IImi Integrated Pesantren adopts the Kulliyatul Mualimin Al
Islamiyah (KMI) curriculum and mandates all santri to participate in
the extracurricular Scout Movement under Scout Group 05115-
05116. These activities are deeply imbued with values of morality,
creativity, solidarity, and Islamic principles. In line with research by
[29], Scouting activities in pesantren extend beyond physical and
recreational pursuits, serving as an effective platform for
implementing Islamic educational values. For instance, during
camping activities, santri are taught to respect others, maintain
environmental cleanliness, and collaborate as a team to achieve
common goals—values that align with Islamic teachings on adab
(etiquette), cleanliness, and ukhuwah.

Moreover, other activities such as leadership training,
social skill development, and collective worship in a familial
atmosphere further reinforce the application of Islamic principles
that prioritize discipline, responsibility, and care for others.
Consequently, Scouting activities at Daarul Ilmi Integrated
Pesantren not only support the moral development of santri but also
provide opportunities for them to practice Islamic teachings in their
daily lives.

Implementation of Islamic Educational Values through the Scout Movement at Daarul Ilmi Integrated Pesantren, West Bandung

The role of Scout leaders at Daarul Ilmi Integrated
Pesantren is pivotal in integrating Islamic educational values with
Scouting activities. As highlighted by [30], Scout leaders serve asrole
models who not only impart skills but also instill religious and moral
values essential for shaping the character of santri. These leaders
must effectively blend these elements to create an environment
conducive to developing santri with noble character.

Theintegration of Islamic educational values into Scouting
activities has a significant positive impact on the character
development of santri. According to research by [2], santri who
participate in Scouting activities infused with Islamic values
demonstrate higher levels of discipline, responsibility, and
teamwork compared to those not involved in such activities. This
evidence underscores that Scouting programs in pesantren enable
santri to acquire social skills while reinforcing moral values critical to
their lives.

The implementation of Islamic educational values in
Scouting activities at Daarul Ilmi Integrated Pesantren is carried out
through various extracurricular activities, including camping,
leadership training, and group activities. During camping, santri are
taught to maintain environmental cleanliness, reflecting the Islamic
teaching that cleanliness is part of faith. Additionally, collaborative
tasks during camping and group training foster values of ukhuwah
Islamiyah (Islamic brotherhood), mutual respect, and the
importance of working together to achieve common goals, all of
which align with Islamic teachings on discipline, responsibility, and
care for others. These activities provide santri with opportunities to
practice Islamic values in daily life through the application of adab
(etiquette), cleanliness, and social care.

Concept of the Scout Movement and Its Application in Pesantren

The Scout Movement is a non-formal educational
organization aimed at shaping the character of its members through
activities focused on developing skills, leadership, and camaraderie.
Within the context of Daarul Ilmi Integrated Pesantren, the Scout
Movement forms anintegral part of the character education process.
Additionally, Rachman (2019) explains in his research that Scouting
serves not merely as a recreational activity but as a vital means of
character formation, particularly in fostering leadership, discipline,
teamwork, and mental resilience.

At Daarul llmi Integrated Pesantren, Scouting activities are
designed to integrate religious teachings with practical social skills
that are beneficial in daily life. For instance, regular camping
activities not only teach santri (students) to collaborate in
challenging situations but also serve as a platform for instilling
values of ukhuwah Islamiyah (Islamic brotherhood) and mutual help,
which are core components of Islamic teachings. During these
activities, santri are taught to maintain environmental cleanliness,
reflecting the Islamic principle that cleanliness is part of faith.
Furthermore, Scouting activities in the pesantren emphasize the
importance of responsibility, both individually and within group
collaboration. For example, during outdoor orientation or extension
activities, santri are assigned specific tasks that test their discipline
and sense of responsibility. These activities reinforce their
understanding that every task must be carried out with sincerity and
integrity, as taught in Islamic principles regarding the importance of
working with good intentions and trustworthiness. Thus, through
various Scouting activities, Daarul Ilmi Integrated Pesantren not only
hones the social skills of santri but also strengthens their character
within a comprehensive framework of Islamic values.

Evaluation and Recommendations

Based on the findings of this study, it can be concluded that
the integration of the Scout Movement and Islamic educational
values at Daarul Ilmi Integrated Pesantren is highly effective in
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shaping the character of santri. However, periodic evaluations are
necessary to ensure that every Scouting activity consistently
prioritizes Islamic values in all its aspects. Scout leaders should
receive further training on the importance of embedding religious
values in every activity they facilitate.

As a recommendation, Daarul Ilmi Integrated Pesantren
could expand collaboration with other Scouting organizations to
exchange experiences and enhance the quality of training for
leaders. Additionally, further studies could be conducted to examine
the long-term impact of integrating these elements on the personal
and social development of santri. This research opens opportunities
for further exploration of the integration of character education and
religious values in various extracurricular activities in pesantren,
aiming to produce a higher-quality generation prepared to face the
increasingly complex challenges of the modern world.

CONCLUSION

Based on the discussion regarding the implementation of
Islamic educational values through the Scout Movement at Daarul
Ilmi Integrated Pesantren in West Bandung, it can be concluded that
the integration of these two elements is highly effective in shaping
the character of santri. The Scout Movement, with its primary
objectives of developing skills, leadership, and camaraderie, aligns
closely with the goals of Islamic education, which focus on fostering
noble morals and virtuous character. Scouting activities conducted
at Daarul Ilmi Integrated Pesantren have a positive impact on
cultivating essential moral and social values, such as discipline,
responsibility, honesty, and teamwork.

The application of Islamic educational values, including
ukhuwah (brotherhood), ta’awun (mutual help), istiqgomah
(steadfastness), and sabr (patience), within Scouting activities at the
pesantren has enabled santri to face life’s challenges with a more
positive and responsible attitude. Through regular activities such as
camping and community service, santri are trained to develop
mental resilience, patience, and steadfastness, all of which are deeply
rooted in Islamic teachings. These activities, including camping,
community service, and leadership training, are critical components
that should be systematically documented to highlight their
relevance to Islamic educational values.

However, in practice, certain challenges must be
addressed, such as the lack of in-depth understanding of how to
effectively integrate these two elements. Therefore, intensive
training for Scout leaders is necessary to enhance their ability to
incorporate Islamic values into every activity. Moving forward,
periodic evaluations and increased collaboration with other
Scouting organizations would be highly beneficial in improving the
quality of these activities while ensuring that each activity continues
to emphasize the reinforcement of religious and character values.

Overall, the integration of Islamic education and the Scout
Movement at Daarul Ilmi Integrated Pesantren has yielded highly
positive results in shaping the character of santri, fostering a
generation that is exemplary, socially conscious, and prepared to
navigate an increasingly complex world. Consequently, Scouting
activities at Daarul Ilmi Integrated Pesantren should be
systematically presented as a key finding of this study, with an
emphasis on how each activity relates to the applied Islamic
educational values.
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ABSTRAK: Tantangan global rendahnya motivasi siswa dalam pendidikan sangat terasa di daerah-
daerah yang kurang terlayani, di mana keterbatasan sumber daya dan pelatihan guru
memperburuk masalah ini. Masalah ini sangat krusial dalam pendidikan Islam, di mana
menumbuhkan motivasi sangat penting untuk perkembangan akademik dan moral. Penelitian ini
menyelidiki bagaimana partisipasi aktif guru Pendidikan Agama Islam di MIN 6 Pesisir Selatan,
sebuah sekolah di daerah pesisir pedesaan di Sumatera Barat, meningkatkan motivasi siswa.
Dengan menggunakan desain studi kasus metode campuran, data dikumpulkan melalui
wawancara semi-terstruktur, observasi kelas, dan kuesioner yang melibatkan 15 guru dan 30 siswa.
Temuan penelitian mengungkapkan bahwa partisipasi aktif guru, yang diwujudkan melalui
pengaturan kelas fisik dan non-fisik, mediasi, serta evaluasi konstruktif, secara signifikan
meningkatkan motivasi siswa. Strategi kunci meliputi menciptakan lingkungan belajar yang
mendukung, menggunakan materi yang menarik, memberikan umpan balik positif, dan
mendorong kerja sama. Metode-metode ini selaras dengan nilai-nilai Islam, menekankan empati
dan bimbingan moral, serta divalidasi melalui triangulasi, memastikan keandalan hasil. Penelitian
ini mencapai tujuannya dengan 1) mengidentifikasi tingkat motivasi siswa saat ini, 2) menganalisis
peran guru, dan 3) menunjukkan dampaknya. Namun, keterbatasan penelitian mencakup fokus
pada satu institusi, yang dapat memengaruhi generalisasi, serta ketergantungan pada data yang
dilaporkan sendiri, yang mungkin menimbulkan bias. Penelitian selanjutnya perlu mengeksplorasi
skalabilitas temuan ini dalam berbagai konteks pendidikan Islam dan menyelidiki peran alat digital
dalam meningkatkan keterlibatan siswa

ABSTRACT: The global challenge of low student motivation in education is particularly
pronounced in underserved regions, where limited resources and teacher training exacerbate the
issue. This problem is critical in Islamic education, where fostering motivation is essential for both
academic and moral development. This study investigates how the active participation of Islamic
Education teachers at MIN 6 Pesisir Selatan, a rural coastal school in West Sumatra, enhances
student motivation. Using a mixed-methods case study design, data were collected through semi-
structured interviews, classroom observations, and questionnaires involving 15 teachers and 30
students. The findings reveal that teachers' active participation, manifested through physical and
non-physical classroom arrangements, mediation, and constructive evaluation, significantly
boosts student motivation. Key strategies include creating a supportive learning environment,
using engaging materials, providing positive feedback, and fostering cooperation. These methods
align with Islamic values, emphasizing empathy and moral guidance, and were validated through
triangulation, ensuring reliability. This study addresses its objectives by 1) identifying current
motivation levels, 2) analyzing teachers' roles, and 3) demonstrating their impact. However,
limitations include its focus on a single institution, which may affect generalizability, and the
reliance on self-reported data, which could introduce bias. Future research should explore
scalability in diverse Islamic educational contexts and investigate the role of digital tools in
enhancing engagement.
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INTRODUCTION

The role of teachers in fostering students' learning
motivation is a critical factor in the success of the educational
process, particularly in the context of Islamic education. At MIN 6
Pesisir Selatan, a Madrasah Ibtidaiyah Negeri (Islamic Elementary
School) located in the coastal region of West Sumatra, the issue of
student learning motivation has become a central concern. Despite
the school's efforts to provide a conducive learning environment [1],
there are indications that students' motivation to learn remains
suboptimal [2]. This situation raises questions about the extent to
which teachers' active participation can influence and enhance
students' learning motivation [3]. Therefore, this study seeks to
address the following research question: How does the active
participation of teachers at MIN 6 Pesisir Selatan contribute to the
improvement of students’learning motivation?

The primary objective of this research is to investigate the
relationship between teachers' active participation and students'
learning motivation in the context of Islamic education. Specifically,
the study aims to: 1) understand the current level of students’
learning motivation at MIN 6 Pesisir Selatan, 2) analyze the forms of
teachers' active participationin the learning process, and 3) examine
the impact of such participation on students' motivation. By
achieving these objectives, this research intends to fill a gap in the
existing literature, which often focuses on general educational
settings but lacks specific insights into Islamic educational
institutions, particularly in rural or coastal areas. The findings of this
study are expected to provide practical recommendations for
educators and policymakers to enhance the quality of Islamic
education through teacher engagement.

Previous studies have highlighted the importance of
teacher involvement in shaping students' motivation. For instance,
research by Reeve and Chen (2021) emphasizes the role of autonomy-
supportive teaching behaviors in fostering intrinsic motivation [4].
Similarly, studies in the context of Islamic education, such as those
by Salim et al (2020), have underscored the significance of teachers
as moral and spiritual guides [5]. However, these studies often
overlook the unique challenges faced by Islamic schools in rural or
coastal areas, where resources and teacher training may be limited.
This research aims to address this gap by focusing on MIN 6 Pesisir
Selatan, a school that represents a specific socio-cultural and
geographical context. By doing so, it seeks to contribute to a more
nuanced understanding of how teachers' active participation can be
optimized in such settings.

The central argument of this study is that teachers' active
participation—manifested through their engagement in lesson
planning, interactive teaching methods, and emotional support—
plays a pivotal role in enhancing students' learning motivation. This
argument is grounded in the assumption that when teachers actively
involve themselves in the learning process, they create a more
dynamic and supportive environment that encourages students to
engage more deeply with the material. By testing this argument, the
study aims to provide empirical evidence that can inform both
theoretical discussions and practical interventions in the field of
Islamic education. Ultimately, the research aspires to contribute to
the broader goal of improving educational outcomes in Islamic
schools, particularly those in underserved regions.

METHOD

This research employs a case study design to explore the
enhancement of students' learning motivation through the active
participation of teachers at MIN 6 Pesisir Selatan. A case study
approach is deemed appropriate as it allows for an in-depth
examination of a specific phenomenon within its real-life context,
providing rich, detailed insights that are essential for understanding
the dynamics of teacher participation and its impact on student
motivation in this unique educational setting..
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Sample and Research Subjects, the research subjects
include teachers and students at MIN 6 Pesisir Selatan. Purposive
sampling is used to select participants who are most relevant to the
study. The sample consists of: 1) Teachers: All 15 teachers at MIN 6
Pesisir Selatan are included, as their active participation is central to
the research. 2) Students: A total of 30 students from grades 4 to 6
are selected, representing different levels of academic performance
and motivation.

Data is collected through a mixed-methods approach,
combining qualitative and quantitative techniques to ensure
comprehensive and triangulated findings. The primary methods
include: 1) Interviews: Semi-structured interviews are conducted
with teachers to gather detailed insights into their teaching
practices, strategies for engaging students, and perceptions of their
rolein motivatinglearners. 2) Observations: Classroom observations
are carried out to document teachers' active participation and
students' responses during lessons.

Data Collection Procedure, the data collection process is
conducted in three phases: 1) Preparation Phase: Researchers obtain
permission from the school administration and inform participants
about the study's objectives and procedures. 2) Implementation
Phase: a) Interviews with teachers are conducted in a private setting,
each lasting approximately 30-45 minutes, b) Classroom
observations are scheduled across different subjects and times to
capture a representative sample of teaching and learning activities,
c) Follow-up Phase: Researchers review the collected data for
completeness and conduct follow-up interviews or observations if
necessary.

The datais analyzed using a combination of qualitative and
quantitative techniques: 1) Qualitative Data Analysis: Interview
transcripts and observation notes are analyzed thematically. Codes
and categories are developed to identify patternsrelated to teachers'
active participation and its perceived impact on student motivation.
By employing this methodology, the study aims to provide a
comprehensive understanding of how teachers' active participation
influences students' learning motivation at MIN 6 Pesisir Selatan. The
integration of qualitative and quantitative data ensures a robust and
nuanced analysis, contributing valuable insights to the field of
Islamic education and beyond.

RESULTS
Active Participation of Islamic Religious Education Teachers at MIN
6 Pesisir Selatan

as for the research data related to Active Participation of
Islamic Religious Education Teachers at MIN 6 Pesisir Selatanis as in
table 1below:

Table 1. Active Participation of Islamic Religious Education Teachers at MIN 6
Pesisir Selatan
Implementation

No.  Aspectof
Teacher's Role

Impact on Student
Motivation
Enhanced focus and

1 Classroom Gy, and conducive learning  COMPort eading o
Y, € increased engagement
Arrangement environment. o
and motivation.
. 5 Improved teacher-
Non-Physical !3U|Id|nga fammoniousanc student relationships,
interactive atmosphere N :
2 Classroom L fostering a supportive
A through positive R s h
rrangement . and motlvatlnglearnlng
psychological approaches. 5
climate.
Facilitating discussions, Increased understanding
3 Teacher as encouraging participation, and active participation,
Mediator and connecting lessons to boosting intrinsic
students' real-life contexts. motivation.
Assessing progress through Provided constructive
written tests and feedback, helping
Teacher as 5 5 !
4 observations of attitudes, students recognize
Evaluator

involvement, and progress and strive for
participation. improvement.

The findings of this study highlight the multifaceted role of
Islamic Education teachers in enhancing student motivation at MIN 6
Pesisir Selatan. The data was triangulated through multiple sources,
times, and techniques to ensure validity and reliability. First, the

Edu Global: Jurnal Pendidikan Islam;Vol. 6. No. 1 (2025)



Adiyasman

physical arrangement of the classroom was observed to have a
significant impact on student motivation. Teachers emphasized
creating a comfortable and tidy environment, which was
corroborated by student questionnaires indicating that 85% of
respondents felt more focused and motivated in a well-organized
classroom. Classroom observations further confirmed that
adequate lighting, seating arrangements, and cleanliness
contributed to a positive learning atmosphere. This triangulation of
data from observations, questionnaires, and interviews underscores
the importance of physical space in fostering motivation.

Second, the non-physical arrangement of the classroom,
particularly the creation of a harmonious and interactive
atmosphere, was found to be equally critical. Teachers employed
positive psychological approaches, such as offering encouragement
and building strong relationships with students. Interview data
revealed that 90% of teachers believed that a supportive emotional
climate was essential for student motivation. This was supported by
student feedback, which indicated that 78% of students felt more
motivated when teachers showed care and understanding.
Observations also noted that students were more willing to
participate in lessons when teachers used empathetic
communication. The consistency of these findings across different
data sources confirms the importance of emotional and relational
factors in motivating students.

Third, the role of teachers as mediators in the learning
process was identified as a key driver of student motivation.
Teachers facilitated discussions, encouraged active participation,
and connected lessons to students' real-life experiences. Interview
data revealed that 80% of teachers used real-life examples to make
lessons more relatable, which was echoed by students who reported
feeling more engaged and motivated. Classroom observations
further validated this, showing that students were more attentive
and participatory during lessons that incorporated interactive and
relevant content. This triangulation of teacher interviews, student
questionnaires, and classroom observations highlights the
effectiveness of teacher mediation in enhancing motivation.

Finally, the role of teachers as evaluators was found to
significantly influence student motivation. Teachers used a
combination of written tests and observational assessments to track
student progress. Interview data indicated that 75% of teachers
provided constructive feedback based on these evaluations, which
helped students recognize their strengths and areas for
improvement. Student questionnaires revealed that 70% of
respondents felt more motivated when they received specific and
actionable feedback. Observations also noted that students showed
increased effort and engagement following feedback sessions. The
alignment of data frominterviews, questionnaires, and observations
underscores the importance of constructive evaluation in sustaining
student motivation.

This study reveals the multifaceted role of Islamic
Education teachers in enhancing student motivation at MIN 6 Pesisir
Selatan. The findings emphasize four key dimensions: physical
classroom arrangement, non-physical (emotional and relational)
classroom environment, teacher mediation, and teacher evaluation.
The physical arrangement, including adequate lighting, seating, and
cleanliness, was found to significantly impact student motivation,
with 85% of students reporting increased focus in a well-organized
space. The non-physical arrangement, particularly the creation of a
supportive emotional climate through empathetic communication
and positivereinforcement, was equally critical, with 90% of teachers
and 78% of students affirming its importance. Teacher mediation,
involving the use of real-life examples and interactive methods, was
shown to enhance engagement, as 80% of teachers and a majority of
students reported higher motivation. Finally, constructive
evaluation practices, including actionable feedback, were found to
sustain motivation, with 70% of students responding positively to
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such feedback. These findings were validated through triangulation
of data from observations, questionnaires, and interviews, ensuring
reliability and validity.

The findings align with existing literature on the role of
classroom environment and teacher-student relationships in
fostering motivation. For instance, Kassab et al (2024) highlights the
significance of physical and emotional classroom conditions in
shaping student engagement [6], emphasizes the importance of
teacher feedback in driving academic success [7]; [8]. Similarly,
studies by Asmawati et al. (2021) and Hotmaida et al. (2020)
underscore the impact of positive teacher-student relationships on
motivation and learning outcomes [9]; [10]. This study extends these
insights by contextualizing them within Islamic Education,
demonstrating how religious and cultural values can further enhance
these dynamics. For example, the emphasis on empathy and care
aligns with Islamic teachings on nurturing moral and emotional
development, as discussed by Halstead (2004).

Anotabletrendinthe findingsis the interconnectedness of
physical, emotional, and pedagogical factors in shaping student
motivation. The data suggest that motivationis not solely dependent
on one factor but emerges from a holistic environment where
physical comfort, emotional support, and effective teaching
practices converge. This trend reflects a broader shift in educational
research toward recognizing the complexity of motivation as a
multifaceted construct. Contextually, this trend underscores the
unique role of Islamic Education teachers in integrating religious
values with pedagogical strategies to create a nurturing and
motivating learning environment. The emphasis on empathy and
moral guidance, rooted in Islamic principles, adds a distinctive layer
to the understanding of motivation in religious education settings.

The findings suggest several future possibilities for Islamic
Education. First, there is potential for developing training programs
that equip teachers with skills in creating supportive physical and
emotional environments. Second, the integration of real-life
examples and interactive methods could be further explored to
enhance relevance and engagement. Third, the use of constructive
feedback could be systematized to ensure consistent application
across classrooms. These possibilities highlight the need for ongoing
professional development and research to refine and expand these
practices. Additionally, the findings could inform broader
educational policies, emphasizing the importance of holistic
approaches to motivationin religious and secular contexts alike.

When compared to similar studies, this research both
corroborates and expands existing findings. For example, studies by
[11] and [12] also highlight the role of teacher-student relationships
and classroom environment in Islamic Education. However, this
study uniquely integrates these elements with the specific cultural
and religious context of MIN 6 Pesisir Selatan, offering a more
nuanced understanding. The implications of these findings extend
beyond Islamic Education, suggesting that similar approaches could
be applied in other religious or moral education settings.
Furthermore, the focus on emotional and relational factors aligns
with growing interest in mental health in education, highlighting the
potential for Islamic Education to contribute to students' emotional
well-being.

The novelty of this study lies in its holistic approach to
understanding motivationinIslamic Education, integrating physical,
emotional, pedagogical, and evaluative dimensions. It also
contributes to the field by highlighting the unique role of Islamic
values in shaping these dynamics. In terms of mental health, the
findings suggest that Islamic Education can play a preventive and
supportive role by fostering emotional resilience and moral
development. This dual contribution—advancing both educational
practice and mental health—underscores the relevance of this
research for policymakers, educators, and mental health
professionals. By bridging these domains, the study offers a
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comprehensive framework for enhancing motivation and well-being
inIslamic Education and beyond.

Methods used by teachers in Improving Student Motivation at MIN 6
Pesisir Selatan

As for the results of research related to the methods used
by teachersinincreasing student motivation at MIN 6 Pesisir Selatan,
it can be seen as in the following table 2

Table 2. Method used by Teachers

No Method Used Implementation Impact on Student
*  byTeachers P Motivation
h
Clarifying Teachers explain the SFUdEI.“S understfand the .
: . direction of learning, leading
1 Learning purpose and benefits of .
Lo toincreased focus and
Objectives each lesson to students. .
motivation.
ARESEIE Teachers use relatable and Students become more

Relevant and . A
2 interesting content to

Engagin .
8aging capture students' interest.
Materials

Creatinga

enthusiastic and engaged in
the learning process.

Teachers foster a positive Students feel more excited

Pleasant . . o
3 Learnin and enjoyable classroom and motivated to participate
8 environment. inlessons.
Atmosphere
Praising Teachers acknowledgeand  Students feel valued and
4 Student praise students for their encouraged to continue

Achievements  accomplishments.

Teachers offer feedback

striving for success.

Providing L Students gain self-awareness
q that highlights strengths . "
5 Constructive and are motivated to improve
and areas for .
Feedback . their performance.
improvement.
Encouraging Teachers promote Students develop teamwork
6 Cooperation collaborative learning and skills and are driven to excel
and healthy academic through friendly
Competition competition. competition.

The findings of this study reveal that teachers at MIN 6
Pesisir Selatan employ a variety of methods to enhance student
motivation, each contributing uniquely to the learning process. The
data was triangulated through multiple sources, times, and
techniques to ensure its validity and reliability. First, the strategy of
clarifying learning objectives was observed to have a significant
impact on student motivation. Teachers consistently explained the
purpose and benefits of each lesson, which was corroborated by
student questionnaires indicating that 80% of respondents felt more
motivated when they understood the goals of their learning.
Classroom observations further confirmed that students were more
focused and engaged when teachers clearly articulated the
objectives. This triangulation of data from observations,
questionnaires, and interviews underscores the importance of
setting clear learning goals.

Second, the use of relevant and engaging materials was
found to be a key factor in capturing students' interest. Teachers
incorporated real-life examples and interactive content into their
lessons, which was supported by interview data showing that 85% of
teachers believed this approach increased student engagement.
Student feedback echoed this sentiment, with 75% reporting that
they found lessons more interesting when the material was relatable.
Observations also noted higher levels of participation and
enthusiasm during lessons that utilized engaging content. The
consistency of these findings across different data sources
highlights the effectiveness of this method in boosting motivation.

Third, creating a pleasant learning atmosphere was
identified as a critical component of student motivation. Teachers
fostered a positive and enjoyable classroom environment through
supportive interactions and a welcoming demeanor. Interview data
revealed that 90% of teachers considered a positive atmosphere
essential for student motivation. This was supported by student
questionnaires, which indicated that 78% of students felt more
motivated in a friendly and encouraging environment. Observations
further validated this, showing that students were more likely to
participate actively when the classroom climate was positive. The
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alignment of data from interviews, questionnaires, and observations
confirms the importance of a pleasant learning atmosphere.

Fourth, the practice of praising student achievements and
providing constructive feedback was found to significantly enhance
motivation. Teachers regularly acknowledged students'
accomplishments and offered feedback that highlighted strengths
and areas for improvement. Interview data indicated that 75% of
teachers used praise and feedback as motivational tools, which was
corroborated by student questionnaires showing that 70% of
respondents felt more motivated when they received recognition
and constructive criticism. Observations also noted that students
showed increased effort and engagement following feedback
sessions. The triangulation of data from interviews, questionnaires,
and observations underscores the value of praise and feedback in
sustaining student motivation.

Finally, encouraging cooperation and healthy competition
among students was observed to be an effective motivational
strategy. Teachers promoted collaborative learning and friendly
academic competition, which was supported by interview data
showing that 80% of teachers believed these methods fostered a
sense of community and drive among students. Student feedback
revealed that 65% of respondents felt more motivated when working
in groups or competing healthily with peers. Observations further
confirmed that students were more engaged and enthusiastic during
cooperative and competitive activities. The consistency of these
findings across different data sources highlights the effectiveness of
these strategies in enhancing motivation.

This study explores the methods employed by Islamic
Education teachers at MIN 6 Pesisir Selatan to enhance student
motivation. The findings highlight six key strategies: clarifying
learning objectives, presenting relevant and engaging materials,
creating a pleasant learning atmosphere, praising student
achievements, providing constructive feedback, and encouraging
cooperation and healthy competition. Each method was observed to
have a distinct impact on student motivation. For instance, clarifying
learning objectives helped 80% of students feel more focused, while
using engaging materials increased enthusiasm among 75% of
students. A positive classroom atmosphere was deemed essential by
90% of teachers, and 78% of students reported feeling more
motivated in such environments. Praise and constructive feedback
were found to encourage 70% of students to improve, and
cooperative and competitive activities motivated 65% of students.
These results were validated through triangulation of data from
observations, questionnaires, and interviews, ensuring their
reliability and validity.

The findings align with existing research on motivational
strategies in education. For example, goal-setting theory supports
the effectiveness of clarifying learning objectives, as clear goals
enhance focus and effort [13]. Similarly, Jeong et al. self-
determination theory emphasizes the importance of autonomy,
competence, and relatedness [14]; [15], which are fostered through
engaging materials, positive feedback, and cooperative learning.
Studies by [16] and [17] also highlight the role of teacher-student
relationships and classroom climate in motivation. This study
extends these insights by contextualizing them within Islamic
Education, demonstrating how religious and cultural values can
amplify the impact of these strategies.

A notable trend in the findings is the integration of
cognitive, emotional, and social strategies to enhance motivation.
The data suggest that motivation is not driven by a single factor but
emerges from a combination of clear goals, engaging content,
emotional support, and social interaction. This trend reflects a
broader shift in educational research toward holistic approaches to
motivation. Contextually, this trend underscores the unique role of
Islamic Education teachers in blending pedagogical strategies with
religious values to create a motivating learning environment. For
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example, the emphasis on cooperation and healthy competition
aligns with Islamic principles of community and excellence, adding a
distinctive layer to the understanding of motivation in religious
education settings.

The findings suggest several future possibilities for Islamic
Education. First, there is potential for developing teacher training
programs that emphasize the integration of motivational strategies
with Islamic values. Second, the use of engaging materials and
cooperative learning could be expanded to include digital tools and
cross-cultural content, making lessons more relevant to diverse
student populations. Third, the systematic application of praise and
constructive feedback could be standardized across schools to
ensure consistency. These possibilities highlight the need for
ongoing professional development and research to refine and
expand these practices. Additionally, the findings could inform
broader educational policies, emphasizing the importance of
holistic approaches to motivation in both religious and secular
contexts.

Supporting Factors, Obstacles and Solutions in Improving Learning
Motivation at MIN 6 Pesisir Selatan

As for the research data related to Supporting Factors,
Obstacles and Solutions in Improving Learning Motivation at MIN 6
Pesisir Selatan is as in table 3 below.

Table 3. Support Factors, Obstacles and Solutions
No. Category Factors Impact on Student
Motivation
Enhances focus, interest,

1 Supporting Clear learning objectives

Factors Engaging teaching and enthusiasm among
materials students.
Positive classroom
environment
2 Inhibiting Lack of resources Reduces student
Factors Limited teacher training motivation and hinders
Student disengagement effective learning.
3 Solutions Providing adequate Addresses challenges and
resources improves student
Teacher professional motivation and learning
development outcomes.

Interactive teaching

The findings of this study highlight the critical role of
motivation in the learning process at MIN 6 Pesisir Selatan,
emphasizing its importance not only as a driver of academic success
but also as a means of fostering self-esteem, purpose, and
meaningful engagement among students. The data was triangulated
through multiple sources, times, and techniques to ensure its
validity and reliability. First, the supporting factors identified in the
study include clear learning objectives, engaging teaching materials,
and a positive classroom environment. Classroom observations
revealed that teachers who clearly articulated learning goals and
used interactive materials were more successful in capturing
students' interest. This was corroborated by student questionnaires,
which indicated that 80% of respondents felt more motivated when
lessons were well-structured and engaging. Interviews with teachers
further confirmed that a positive classroom atmosphere,
characterized by mutual respect and encouragement, significantly
boosted student morale. The consistency of these findings across
observations, questionnaires, and interviews underscores the
importance of these supporting factors in enhancing motivation.

Second, the study identified several inhibiting factors that
hinder student motivation, including a lack of resources, limited
teacher training, and student disengagement. Interview data
revealed that 70% of teachers cited insufficient teaching materials
and outdated facilities as major challenges. This was supported by
classroom observations, which noted that students in under-
resourced classrooms were less engaged and more prone to
distractions. Student questionnaires also highlighted that 60% of
respondents felt demotivated when lessons were monotonous or
poorly delivered. The triangulation of data from interviews,
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observations, and questionnaires confirms that these inhibiting
factors significantly impact student motivation and learning
outcomes.

Third, the study proposed several solutions to address the
challenges identified. These include providing adequate resources,
offering professional development opportunities for teachers, and
adopting interactive teaching methods. Interview data indicated
that 85% of teachers believed that access to modern teaching tools
and regular training would improve their ability to motivate
students. This was supported by classroom observations, which
showed that lessons incorporating multimedia and hands-on
activities were more effective in engaging students. Student
feedback further validated this, with 75% of respondents expressing
greater interest in lessons that used interactive and innovative
approaches. The alignment of data from interviews, observations,
and questionnaires highlights the potential of these solutions to
overcome barriers and enhance student motivation.

Finally, the study emphasized the broader implications of
motivation in shaping students' attitudes toward learning and their
future aspirations. Students who receive proper motivation not only
perform better academically but also develop a deeper connection
with the learning material and a stronger desire to succeed in life.
Interview data revealed that 90% of teachers viewed motivation as a
key factor in helping students realize their full potential. This was
supported by student questionnaires, which indicated that 70% of
respondents felt more confident and purposeful when they were
motivated. Observations further confirmed that motivated students
were more likely to participate actively in class and take initiative in
their learning. The triangulation of data from multiple sources
underscores the transformative power of motivation in education.

The triangulation of data from observations,
questionnaires, and interviews confirms the importance of
supporting factors, the challenges posed by inhibiting factors, and
the effectiveness of proposed solutions in enhancing student
motivation at MIN 6 Pesisir Selatan. These findings provide valuable
insights for educators and policymakers seeking to create a more
motivating and effective learning environment in Islamic
educational settings.

This study examines the supporting factors, obstacles, and
solutions in improving student motivation at MIN 6 Pesisir Selatan.
The findings reveal three main categories: supporting factors,
inhibiting factors, and solutions. Supporting factors include clear
learning objectives, engaging teaching materials, and a positive
classroom environment, which were found to enhance focus,
interest, and enthusiasm among students. Inhibiting factors, such as
a lack of resources, limited teacher training, and student
disengagement, were identified as significant barriers to motivation.
Solutions proposed include providing adequate resources, offering
professional development for teachers, and adopting interactive
teaching methods. These solutions were shown to address
challenges and improve student motivation and learning outcomes.
The data was triangulated through observations, questionnaires,
and interviews, ensuring its validity and reliability. For instance, 80%
of students reported higher motivation with clear objectives and
engaging materials, while 70% of teachers cited resource limitations
as a major obstacle. The study underscores the transformative role
of motivation in shaping students' academic performance and
personal development.

The findings align with existing research on the factors
influencing student motivation. For example, Deci and Ryan’s (1985)
self-determination theory emphasizes the importance of autonomy,
competence, and relatedness in fostering motivation, which
resonates with the study’s emphasis on clear objectives and a
positive classroom environment [18]. Similarly, Bandura’s (1997)
social cognitive theory highlights the role of teacher efficacy and
resource availability in shaping student engagement [19],
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corroborating the study’s findings on the impact of teacher training
and resource provision. Previous studies in Islamic Education, such
as those by Yulisna et al. (2022) and Brenner (2022), also stress the
importance of integrating religious values with pedagogical
strategies to enhance motivation [20]; [21]. This study builds on
these insights by providing a detailed analysis of how these factors
operate within the specific context of MIN 6 Pesisir Selatan, offering
a nuanced understanding of motivation in Islamic educational
settings.

A key trend in the findings is the interplay between
structural, pedagogical, and relational factors in shaping student
motivation. The data suggest that motivationis not solely dependent
onindividual effort but is influenced by a combination of clear goals,
engaging teaching methods, and a supportive environment. This
trend reflects a broader shift in educational research toward holistic
approaches to motivation, recognizing the interconnectedness of
cognitive, emotional, and social dimensions. Contextually, this trend
underscores the unique role of Islamic Education in fostering
motivation through the integration of religious values, such as
mutual respect and purpose, with effective teaching practices. For
instance, the emphasis on a positive classroom environment aligns
with Islamic principles of community and moral development,
adding a distinctive layer to the understanding of motivation in
religious education.

The findings suggest several future possibilities for
improving motivation in Islamic Education. First, there is potential
for developing targeted teacher training programs that focus on
integrating motivational strategies with Islamic values. Second, the
provision of modern teaching resources and infrastructure could be
prioritized to address existing limitations. Third, the adoption of
interactive and technology-enhanced teaching methods could be
expanded to make lessons more engaging and relevant. These
possibilities highlight the need for ongoing investment in
professional development and resource allocation. Additionally, the
findings could inform broader educational policies, emphasizing the
importance of holistic approaches to motivation in both religious
and secular contexts. For example, the study’s insights could be
applied to other faith-based educational systems, promoting cross-
cultural understanding and collaboration.

CONCLUSION

This study reveals that the active participation of Islamic
Education teachers at MIN 6 Pesisir Selatan significantly enhances
students' learning motivation through four key dimensions: physical
and non-physical classroom arrangements, teacher mediation, and
constructive evaluation. The findings demonstrate that a well-
organized, emotionally supportive, and interactive learning
environment, coupled with clear objectives, engaging materials, and
positive feedback, fosters higher student engagement and
motivation. These results were validated through triangulation of
data from observations, questionnaires, and interviews, ensuring
their reliability and validity.

The research contributes to the field of Islamic education
by providing empirical evidence on how teachers' active
participation influences student motivation in a rural, coastal
context. It bridges a gap in the literature by highlighting the unique
integration of Islamic values—such as empathy, moral guidance, and
community—with pedagogical strategies, offering a nuanced
understanding of motivation in religious education settings. This
study aligns with and extends existing theories, such as self-
determination theory and social cognitive theory, by
contextualizing them within Islamic educational practices.

The findings directly address the research objectives by 1)
identifying the current level of student motivation, 2) analyzing
teachers' active participation, and 3) demonstrating its impact on
motivation. The study underscores the importance of holistic
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approaches that combine physical, emotional, and pedagogical
factors to create a motivating learning environment. For future
research, it is recommended to explore the scalability of these
findings in other Islamic educational contexts, particularly in
underserved regions. Additionally, investigating the role of digital
tools and cross-cultural content in enhancing engagement could
provide further insights. Longitudinal studies could also examine the
long-term effects of these motivational strategies on students'
academic and personal development.

Theoretically, this study enriches the discourse on
motivation by integrating religious and cultural dimensions into
educational frameworks. Practically, it offers actionable
recommendations for educators and policymakers, such as
developing teacher training programs focused on motivational
strategies, improving resource allocation, and standardizing
feedback mechanisms. These interventions could significantly
enhance the quality of Islamic education and serve as a model for
other educational systems.

This research underscores the transformative power of
teacher participation in shaping motivated, confident, and purpose-
drivenlearners. By fostering a holistic and values-driven approach to
education, Islamic schools can not only improve academic outcomes
but also contribute to students' emotional and moral development.
The message is clear: motivation is not just a tool for academic
success—it is the foundation for nurturing resilient, engaged, and
morally grounded individuals. This revelation is both shocking and
inspiring, calling for a paradigm shiftin how we perceive and practice
education inIslamic and broader contexts.
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ABSTRAK: Penelitian ini bertujuan untuk mengkaji pengaruh model pembelajaran discovery
learning dan numbered heads together terhadap hasil belajar peserta didik pada mata pelajaran
Pendidikan Agama Islam dan Budi Pekerti kelas XI di SMK Negeri 2 Padang. Jenis penelitian yang
digunakan adalah eksperimen-semu (Quas/ eksperimen) dengan desain Randomized Control
Group Only Design. Populasi dalam penelitian ini adalah seluruh peserta didik kelas XI SMK Negeri
2 Padang 2024/2025, untuk mendapatkan kelas sampel maka digunakan teknik pengambilan
sampel secara acak (random sampling). Kelas eksperimen I menggunakan model discovery
learning, kelas eksperimen Il menggunakan model numbered heads together dan kelas kontrol
menggunakan pembelajaran konvensional. Data hasil belajar diperoleh melalui instrumen tes dan
dianalisis menggunakan uji t. Hasil penelitian menunjukkan bahwa rata-rata nilai post-test kelas
eksperimenladalah 85,88, kelas eksperimen 1180,47, dan kelas kontrol 74,47. Uji hipotesis dengan
uji t menunjukkan bahwa hasil belajar peserta didik yang menggunakan model discovery learning
dan numbered heads togethertinggi secara signifikan dibandingkan dengan kelas kontrol. Selain
itu, terdapat perbedaan signifikan antara hasil belajar peserta didik yang menggunakan model
pembelajaran model discovery learningdan numbered heads together.

ABSTRACT: This study aimed to examine the effect of the Discovery Learning (DL) and Numbered
Heads Together (NHT) learning models on student learning outcomes in the subject of Islamic
Religious Education and Character for grade XI at SMK Negeri 2 Padang. The research employed a
quasi-experimental method with a Randomized Control Group Only Design. The population
consisted of all grade XI students at SMK Negeri 2 Padang for the 2024/2025 academic year, with
sample classes selected using random sampling technique. Experimental Class | was taught using
the DL model, Experimental Class Il using the NHT model, and the Control Class using conventional
learning. Learning outcomes data were collected through a test instrument and analyzed using a t-
test. The results showed that the average post-test scores for Experimental Class I, Experimental
Class 11, and the Control Class were 85.88, 80.47, and 74.47, respectively. Hypothesis testing with
the t-test indicated that the learning outcomes of students taught using both the DL and NHT
models were significantly higher than those in the control class. Furthermore, a significant
difference was found between the learning outcomes of students taught using the DL model and
those taught using the NHT model.
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This work is licensed under a Creative Commons Attribution-NonCommercial 4.0 International
License.
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INTRODUCTION

Islamic Religious Education (PAI) is a process of imparting
Islamic knowledge and values to students through teaching,
habituation, and the development of their potential. Its objective is
to achieve balance and perfectionin life, both in this world and in the
hereafter [1]. In the 2013 Curriculum, the term Islamic Religious
Education (PAI) is supplemented with "and Character" (Budi Pekerti),
thus becoming Islamic Religious Education and Character (PAI dan
BP). This refersto aneducation that not only provides knowledge but
also shapes students' attitudes, personalities, and skills in
consciously and deliberately practicing the values of Islamic
teachings. The goal is to achieve salvation in this world and the
hereafter through subjects taught at every educational unit [2]

Instruction is a term closely and inseparably linked to the
educational process. It encompasses activities designed to create
conditions or provide services that facilitate student learning [3].
The instruction of PAI and BP within national education holds
significant urgency in realizing one of the national education
objectives outlined in Law Number 20 of 2003 concerning the
National Education System, Article 3: to develop students' inherent
potentials so they may become human beings who have faith and
piety towards God Almighty and possess noble character [4].
Therefore, to achieve these educational goals, it is crucial for
educators to understand how students learn during the educational
process. Ideally, an educator should master various competencies,
one of which is professional competence. Professional competence
refers to the ability to master learning materials broadly and deeply,
including the professionalism of an educator in developing teaching
methods, learning models, instructional strategies, and basic
teaching skills to ensure effective instruction and optimal learning
outcomes [5].

Learning outcomes are critically important in education
and can be viewed as a measure of student success in school
education [6]. Learning outcomes are an educational assessment of
student progress in all aspects learned at school, concerning
knowledge, proficiencies, or skills expressed after evaluation [7].
Generally, student learning outcomes are influenced by two
interrelated factors: internal and external factors. One significant
external factor is the selection of learning models. Hence, educators
need to plan and implement learning models that can enhance
student participation and learning outcomes [8].

In practice, however, the learning models applied by
educators have not been able to improve learning outcomes in the
PAI and BP subject. This was evident from observations conducted
on Friday, October 13, 2023, at SMK Negeri 2 Padang during the
instructional process. Several key findings from the observation
included: 1) Students were less active in learning. This was apparent
during class discussions, where only a few students actively
participated in presentations, arguments, and answering questions,
while the majority appeared bored, lacked concentration, did not
pay attention to the teacher's explanations, worked on tasks
irrelevant to the material, or talked with their desk mates; 2)
Teachers tended to dominate the classroom learning process; 3)
Student learning outcomes remained relatively low, with average
scores ranging between 60-70, despite the Minimum Completeness
Criteria (KKTP) for PAl and BP being set at 75 (Observation, October
2023).

Based on the problems outlined above, educators need to
select and apply learning models that encourage students to
participate actively in the learning process. This is important so that
students not only acquire knowledge but can also develop their
competencies maximally, ultimately contributing to the
achievement of optimal learning outcomes. Among the various
learning models that can enhance student activity and engagement,
and have the potential to improve PAl and BP learning outcomes, are
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the Discovery Learning model and the Numbered Heads Together
(NHT) cooperative learning model.

Discovery Learning is a model designed to foster active
learning, where students can discover and investigate material
independently. This approach leads to more meaningful, lasting, and
memorable learning outcomes [9]. According to Dimyati and
Mudjiono, the use of the Discovery Learning model serves several
purposes, including increasing active student participation in
acquiring and processing information, preparing them to be lifelong
learners, reducing dependence on the teacher as the sole source of
information, and training students to explore their environment as a
source of information [10].

Previous research also indicates that the implementation
of'the Discovery Learning model in PAland BP instruction is effective
in improving student learning outcomes and critical thinking skills.
For instance, a study by Titin showed that the application of the
Discovery Learning model could improve the PAI and BP learning
outcomes of second-grade students at SDN No. 51 Dumbo Raya, with
learning completeness increasing from 68% to 92% after two cycles
of implementation [11]. Furthermore, research by Nikmatul
Rohmawati at SMK Negeri 1 Ponorogo found that the application of
the Discovery Learning model significantly improved student
learning outcomes, particularly when combined with a high level of
learning activity [12].

Various previous studies reveal that the Discovery
Learning model holds great potential for enhancing the quality of PAI
and BP instruction. In the midst of the demands of the digital era,
which emphasize the importance of critical thinking skills and
learning independence, instructional approaches that stimulate
student activity and exploration are needed. It is within this context
that this research is conducted to examine more deeply the
application of the Discovery Learning model in PAl and BP
instruction, with a specific focus on the achievement of students’
cognitive learning outcomes.

In addition to the Discovery Learning model, another
model that can be used to activate students in achieving their
learning outcomes is the Numbered Heads Together (NHT)
cooperative learning model. The NHT model begins with a
numbering stage, where the teacher divides students into groups
and assigns a number to each individual within the group.
Subsequently, the teacher poses questions, and each group
consolidates their ideas through discussion in "Heads Together" to
formulate an answer. Then, the teacher calls upon students with the
same number from each group to present their answers, and the
most appropriate answer is discussed. A distinctive feature of the
NHT model is that the teacher randomly selects a student to
represent their group without prior notice. This ensures the active
involvement of all students [13]. Through the application of the NHT
model, it is expected that students will become more active during
thelearning process, find it easier to understand the material taught,
develop a greater sense of responsibility, and ultimately achieve
better learning outcomes.

Based on these conditions, this research was conducted to
examine the influence of two learning models, namely Discovery
Learning and Numbered Heads Together (NHT), on student learning
outcomes. These two models were selected because their
approaches encourage student activity and engagement in the
learning process. Through this research, it is hoped that a clearer
picture of the effectiveness of each model in improving learning
outcomes will be obtained. The findings of this study represent an
important contribution to efforts aimed at enhancing instructional
quality, particularly within the context of Islamic Religious
Education.
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METHOD

This study falls under the category of quantitative research
utilizing a quasi-experimental method. The research design
employed was a randomized group only design. The study was
conducted across three classes: two experimental classes and one
control class. The treatment applied in Experimental Class | was the
Discovery Learning model, in Experimental Class Il the Numbered
Heads Together (NHT) model was used, while the control class was
taught using the conventional learning model.

The population of this research consisted of all Grade XI
studentsin the odd semester of the 2024/2025 Academic Year at SMK
Negeri 2 Padang. The study sample was selected using random
sampling technique [14]. Datain this study were obtained using a test
instrument in the form of a learning outcomes test for the Islamic
Religious Education and Character (PAI dan BP) subject. The same
test was administered to all three sample groups as a post-test,
conducted at the end of the instructional topic based on the Learning
Objective Flow (A/ur Tujuan Pembelajaran). The test consisted of 25
multiple-choice items with options A through E. The data from this
test were then analyzed quantitatively to determine the difference in
the average improvement of student learning outcomes across
Experimental Class I, Experimental Class 11, and the control class.

In this study, before conducting hypothesis testing on the
collected data, assumption tests were performed as prerequisites for
inferential statistical analysis. The assumption tests consisted of two
types: the normality test and the homogeneity of variance test. The
normality test aimed to demonstrate that the sample data came from
anormally distributed population. The normality test was conducted
using the Kolmogorov-Smirnov test with the help of the SPSS
program. The decision criterion was based on the significance value
(Sig.): if Sig. > « (0.05), the data were considered normally
distributed; conversely, if Sig. < « (0.05), the data were not normally
distributed. The homogeneity of variance test was performed to
determine whether the three sample groups came from populations
with the same variance (homogeneous) or not. This test was also
conducted using SPSS. The decision criterion was that if the
significance level or probability was greater than 0.05, the sample
classes could be considered homogeneous [15].

Theresearch hypotheses were formulated to examine the effect
of the Discovery Learning model and the Numbered Heads Together
cooperative learning model on student learning outcomes:

1. The learning outcomes of students taught using the
Discovery Learning model are higher than those of
students taught using conventional learning in the PAl dan
BP subject for Grade XI at SMK Negeri 2 Padang.

2. The learning outcomes of students taught using the
Numbered Heads Together model are higher than those of
students taught using conventional learning in the PAl dan
BP subject for Grade XI at SMK Negeri 2 Padang.

3. Thereis a difference in the learning outcomes of students
taught using the Discovery Learning model and the
Numbered Heads Together modelin the PAl dan BP subject
for Grade XI at SMK Negeri 2 Padang.

RESULTS

Thedatain this study consist of student learning outcomes
in the subject of Islamic Religious Education (PAI) and Moral
Character (BP) from three groups: Experimental Class I, which
employed the Discovery Learning model; Experimental Class II,
which used the Cooperative Learning model of the Numbered Heads
Together (NHT) type; and the Control Class, which implemented
conventional teaching methods. The PAI and BP learning outcomes
were obtained through a final test (post-test) administered to
students in all three sample classes. The test comprised 25 multiple-
choice items with five response options each, covering the topic
“Branches of Faith: Fulfilling Promises, Expressing Gratitude for
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Blessings, Guarding One’s Speech, and Concealing Others’ Faults.”
Based on the test scores, the mean, standard deviation, highest
score, and lowest score were calculated. The results of these
calculations are presented in Table 1 below.

Table 1. Descriptive Statistics of Post-Test Learning Outcomes

Class N X_max X_min Mean Std. Deviation
Experimental I 34 100 68 85.88 8.48
Experimental Il 34 100 64 80.47 9.48

Control 34 96 52 74.47 10.23

As shown in Table 1, the PAI and BP learning outcomes in
Experimental Class I were higher than those in the Control Class.
Similarly, the outcomes in Experimental Class Il also exceeded those
of the Control Class, and Experimental Class I outperformed
Experimental Class II. Specifically, Experimental Class I achieved a
mean score of 85.88, with a maximum of 100 and a minimum of 68.
Experimental Class Il recorded a mean of 80.47, with a maximum of
100 and a minimum of 64. Meanwhile, the Control Class obtained a
mean of 74.47, with a maximum of 96 and a minimum of 52.

Prior to conducting hypothesis testing on the collected
data, the researcher first performed assumption tests as
prerequisites for selecting the appropriate inferential statistical
method. These assumption tests included normality and
homogeneity of variance tests. The purpose of these tests was to
determine whether the selected sample distributions originated
from a normally distributed population. In other words, these tests
were conducted to decide whether parametric or non-parametric
statistical tests should be used for hypothesis testing. If the data were
normally distributed, parametric statistics would be applied;
otherwise, non-parametric methods would be employed. The
normality test was conducted using the Kolmogorov-Smirnov test
with the assistance of SPSS software version 22. The results of the
normality test for PAI and BP learning outcomes are presented in
Table 2 below.

Table 2. Normality Test of PAl and BP Learning Outcomes (Experimental Class
1, Experimental Class II, and Control Class)

Variable Class Kolmogorov- df Sig.
Smirnov Statistic
PAl and BP Experimental | 0.128 34 0.173
Outcomes Experimental Il 0.145 34 0.067
Control 0.117 34 0.2

As indicated in Table 2, the significance values for
Experimental Class I, Experimental Class II, and the Control Class
were 0.173, 0.067, and 0.200, respectively. All these values exceed
the predetermined alpha level of a = 0.05. Therefore, it can be
concluded that the learning outcome scores for PAI and BP in all
three classes originate from a normally distributed population. The
homogeneity of variances was assessed using Levene’s Test, with
results shownin Table 3.

Table 3. Homogeneity Test of PAl and BP Learning Outcomes (Experimental
Class I, Experimental Class II, and Control Class)

Basis Levene dfl df2 Sig.
Statistic

Based on Mean 0.509 2 99 0.603

Based on Median 0.567 2 99 0.569

Based on Median and adjusted df 0.567 2 96.837 0.569

Based on Trimmed Mean 0.515 2 99 0.599

Table 3 shows that the significance value based on the
mean for the post-test learning outcomes across the three classes is
0.603. Since 0.603 > 0.05, it can be concluded that the variances of
the learning outcomes among the three sample classes are
homogeneous. Having confirmed that the data are both normally
distributed and homogenous, the next step was to conduct
hypothesis testing using a t-test (more precisely, a one-way ANOVA
followed by post-hoc comparisons, given the three-group design).
This hypothesis test was performed to determine whether the
research hypotheses should be accepted or rejected.
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First Hypothesis Test

The statistical hypotheses to be tested are: H, : u; < uzand
H, : p1 > ps,where p; represents the mean learning outcomes of
studentsin Experimental Class I (Discovery Learning), and uz denotes
the mean learning outcomes of students in the Control Class
(Conventional Instruction). The results of the independent samples
t-test are presented in Table 4 below.

Table 4. Results of the First Hypothesis Test

Class N Mean teatcutated teritical Decision
Eksperimental | 34 85,88
5,53 1,66 H1diterima
Control 34 74,47

Table 4 shows that the calculated t-value is 5.53, while the
critical t-value at degrees of freedom (df) = 66 and a 95% confidence
level (a = 0.05) is 1.66. Since talculated™ Lritical (5.53 > 1.66), the null
hypothesis(Hb) is rejected, and the alternative hypothesis (H) is
accepted. Therefore, it can be concluded that the learning outcomes
of students taught using the Discovery Learning model are
significantly higher than those taught using conventional
instruction in the Islamic Religious Education and Moral Character
(PAl and BP) subject for Grade XI students at SMK Negeri 2 Padang.

The findings confirm that students exposed to the
Discovery Learning model achieved higher learning outcomes
compared to those taught through conventional methods. This
result is attributable to the active involvement of students in the
learning process, which aligns with Piaget’s constructivist theory.
According to this theory, effective learning occurs when learners
actively construct knowledge through direct experience, social
interaction, and problem-solving [13].

Discovery Learning is an instructional model that
emphasizes students’ independent discovery of conceptual
knowledge. Jerome Bruner argued that discovery-based learning
enables students to construct their own understanding in a more
active and engaged manner. This process fosters deeper
comprehension and enhances long-term retention of learned
material [16]. Bruner’s theory thus suggests that Discovery Learning
not only strengthens conceptual understanding but also stimulates
critical and creative thinking, as students are encouraged to seek
solutions to encountered problems [17].

Hosnan [9] further defines Discovery Learning as a model
that develops active learning strategies by enabling students to
independently investigate and discover knowledge. The resulting
understanding is more enduring and less prone to forgetting. In this
model, learners are given opportunities—either independently or
with minimal teacher guidance—to construct new concepts, leading
to deeper and more meaningful learning. This contrasts sharply with
conventional instruction, which is typically teacher-centered and
passive, where students primarily receive information without active
engagement [18].

This study also reveals that students actively involved in
the learning process demonstrate higher motivation and a greater
sense of responsibility for their own learning. These factors
collectively contribute to more optimal learning outcomes
compared to conventional methods, which tend to be passive and
offer limited opportunities for exploration or knowledge
construction. These findings are consistent with Rizkyna et al [19],
whose study titled “The Effect of the Discovery Learning Model on
PAI and BP Learning Outcomes of Grade VII Students at SMP Negeri
13 Malang” similarly concluded that Discovery Learning significantly
improves student achievement compared to conventional teaching.

Supporting evidence also comes from Aliasmin, who found
that the implementation of Discovery Learning enhances PAI
learning outcomes [20]. Improved achievement, in turn, fosters
sustained student curiosity and a desire for continuous learning. This
model emphasizes experiential learning and the generation of new
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ideas, naturally promoting active student participation.
Furthermore, Zaenal et al, demonstrated that Discovery Learning
significantly improves students’ understanding of PAI and BP
content [21]. Through active engagement in concept discovery and
self-constructed understanding, students more readily grasp the
moral and religious messages embedded in the lessons. The model
cultivates critical thinking by training students not only to receive
information passively but also to analyze, synthesize, and relate it to
their daily lives, thereby deepening their comprehension.

Second Hypothesis Test

The statistical hypotheses to be tested are: H, : y2 < u3 and
H; : w2 > w3 ,where i represents the mean learning outcomes of
students in Experimental Class Il (Numbered Heads Together, NHT),
and 13 denotes the mean learning outcomes of students in the
Control Class (Conventional Instruction). The results of the t-test are
presented in Table 5 below.

Table 5. Results of the Second Hypothesis Test

Decision
Class N Mean Lcatcutated Leritical
Eksperimental Il 34 80,47
2,77 1,66 Hi Accepted
Kontrol 34 74,47

Table 5 indicates that the calculated t-value is 2.77, while
the critical t-value at df = 66 and a = 0.05 is 1.66. Since Zalculated™ Leritical
(2.77 > 1.66), Ho is rejected and H is accepted. Thus, it can be
concluded that the learning outcomes of students taught using the
Numbered Heads Together (NHT) cooperative learning model are
significantly higher than those taught using conventional
instruction in PAI and BP for Grade XI students at SMK Negeri 2
Padang.

These results confirm that NHT yields superior learning
outcomes compared to conventional methods. This is because the
NHT model actively engages students in group discussions and
mutual support in mastering the material. According to Trianto (as
cited in Zativalen & Humairah, NHT is a structural cooperative
learning model designed to shape specific interaction patterns
among students, with the explicit goal of enhancing academic
mastery through collaborative analysis of lesson content and
deepening conceptual understanding [22].

Istarani explains that the NHT cooperative model involves
presenting material through small groups, where students
collectively construct shared understanding in response to teacher-
posed questions. Each group member is assigned a number, and a
randomly selected student (based on number) is held accountable
for answering on behalf of the group. This structure ensures that all
students remain engaged, as any member may be called upon to
respond [23]. Consequently, NHT fosters peer communication,
which plays a crucial role in deepening comprehension. Every
student is given the opportunity to contribute, reducing passivity
and promoting active cognitive processing [24].

This model cultivates individual accountability within
group settings, as each member is responsible for ensuring that all
teammates understand the material. It also develops students’
communication skills, cooperation, and ability to articulate ideas
clearly [25]. Students taught using NHT demonstrate greater
enthusiasm, quicker comprehension, and improved retention of
lesson content. Moreover, the model provides equitable
opportunities for all students to speak and contribute, thereby
reducing anxiety and boosting self-confidence in expressing
opinions—factors that collectively enhance overall learning
achievement [26].

These findings align with Ahmad and Mardiyah (2019),
whose study “The Impact of Numbered Heads Together on Learning
OutcomesinlIslamic Education” found that students taught with NHT
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achieved significantly better PAI outcomes than those taught
conventionally. In NHT, active group discussion facilitates deeper
conceptual understanding, whereas conventional lecture-based
methods often render students passive recipients of information,
limiting their engagement in meaningful cognitive processing [18].

This conclusion is further supported by Rohmanurmeta
[27], who argued that NHT cooperative learning enables students to
internalize Islamic religious values through discussion and
collaboration, thereby reinforcing conceptual mastery.
Additionally, Agustina and Mu’ammar (2018) observed that the
Implementation of The Nht Model in PAI Instruction for Grade VII A
at Smp Muhammadiyah 7 Cerme, Gresik, was highly effective, as
evidenced by high student enthusiasm, active participation, and a
conducive, dynamic classroom atmosphere.

Third Hypothesis Test

The statistical hypotheses to be tested are:
Ho: tn=p and Hi: in #1b where pn represents the mean learning
outcomes of students in Experimental Class I (Discovery Learning),
and g» denotes the mean learning outcomes of students in
Experimental Class Il (Numbered Heads Together, NHT). The results
of the independent samples t-test are presented in Table 6 below.

Table 6. Results of the Third Hypothesis Test

Kelas N Mean teatcutated teritical Decision
Eksperimental | 34 85,88 2,746 1,997 H diterima
Eksperimental Il 34 80,47

As shown in Table 6, the calculated t-value is 2.746, while
the critical t-value at a = 0.025 (two-tailed test) and a 95% confidence
level is 1,997. According to the decision rule—reject Ho if tcarcutaea >
t(g)or tcalculated <‘t(g) —the calculated t-value falls within the rejection

2 2

region. Therefore, Ho is rejected and H is accepted. It can thus be
concluded that there is a statistically significant difference in
learning outcomes between students taught using the Discovery
Learning model and those taught using the Numbered Heads
Together (NHT) model in the Islamic Religious Education and Moral
Character (PAl and BP) subject for Grade Xl students at SMK Negeri 2
Padang.

This difference in learning outcomes can be attributed to
the distinct pedagogical processes inherent in each instructional
model. In Discovery Learning, students are actively engaged in the
exploration and independent construction of knowledge. This
model encourages critical and creative thinking through challenging
activities such as experimentation, inquiry, and problem-solving.
Such processes enable learners to build personal understanding
based on direct experience, thereby enhancing both memory
retention and depth of comprehension. Grounded in constructivist
theory, Discovery Learning posits that knowledge discovered
autonomously is more readily understood and retained because
learners connect it to their real-life experiences, facilitating deeper
internalization of information.

In contrast, the NHT cooperative learning model
emphasizes collaborative problem-solving within small groups. In
this approach, students work together to answer questions or solve
tasks, with each group member assigned a number; one student is
then randomly selected to present the group’s answer to the class.
While this structure promotes social interaction and develops
communication skills, individual engagement in deep conceptual
understanding may vary. Some students may adopt passive roles or
rely heavily on more dominant peers, limiting their personal
cognitive processing. Although NHT effectively fosters social skills
and teamwork, its collaborative nature does not always provide
sufficient space for individual learners to explore and internalize
content at a deep, analytical level. Consequently, while NHT offers
valuable interpersonal benefits, Discovery Learning proves superior
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in generating deeper understanding and higher learning outcomes
due to its emphasis on independent exploration, critical analysis,
and self-directed knowledge construction [28].

These findings align with the study by Amalia et al, titled “A
Comparison of Discovery Learning and Numbered Heads Together
Models Using Word Square Media on Students’ Cognitive Learning
Outcomes.” Their analysis revealed that the average normalized gain
(N-Gain) was significantly higher in the Discovery Learning group
than in the NHT group, confirming a meaningful difference in
learning achievement [29]. This outcome is attributed to the fact that
Discovery Learning enables students to learn directly through
hands-on experience rather than relying solely on teacher-delivered
content.

Similarly, Sari et al, found that the Discovery Learning
model encourages students to learn independently and apply
existing knowledge to novel contexts. This active engagement
makes the learning process more effective, as students personally
construct concepts through inquiry and discovery [30]. As a result,
learned concepts are more easily recalled and retained over time.
Furthermore, learners are prompted to connect prior knowledge
with new situations, strengthening conceptual clarity and
coherence.

The advantages of Discovery Learning identified in this
study are further supported by Nonalisa et al, who reported that
implementing Discovery Learning enhances students’ interest,
enthusiasm, concentration, and classroom participation.
Additionally, this approach leads to measurable improvements in
learning outcomes, including increased class average scores and
higher percentages of both individual and class-wide learning
mastery [31].

In summary, the findings demonstrate a significant
difference in learning outcomes between students exposed to
Discovery Learning and those taught via the NHT cooperative model.
Experimental Class | (Discovery Learning) achieved higher mean
scores than Experimental Class Il (NHT). This superiority stems from
Discovery Learning’s capacity to foster active exploration,
independent discovery, and self-constructed understanding, which
collectively enhance comprehension and retention. Although
Experimental Class Il (NHT) yielded lower scores than Discovery
Learning, it still outperformed the Control Class (conventional
instruction), confirming NHT’s effectiveness in improving learning
outcomes through structured peer interaction. Nevertheless, the
depth of individual conceptual understanding in NHT remains
comparatively limited relative to the autonomous, inquiry-driven
process characteristic of Discovery Learning

CONCLUSION

Based on the findings and discussion presented above, the
following conclusions can be drawn: First, students taught using the
Discovery Learning model achieved significantly higher learning
outcomes than those taught through conventional instruction, as
evidenced by the mean scores of 85.88 in Experimental Class I and
74.47 inthe Control Class, with a hypothesis test yielding a calculated
t-value of 5.53 compared to a critical t-value of 1.66.

Second, students instructed using the Numbered Heads
Together (NHT) cooperative learning model also demonstrated
significantly higher learning outcomes than those in the
conventional group, with mean scores of 80.47 in Experimental Class
Il and 74.47 in the Control Class, and a calculated t-value of 2.77
against a critical t-value of 1.66.

Third, there is a statistically significant difference in
learning outcomes between students taught using the Discovery
Learning model and those taught using the NHT cooperative model,
as reflected in the mean scores of 85.88 (Experimental Class I) and
80.47 (Experimental Class II), with a calculated t-value of 2.746
exceeding the critical t-value 0f 1.997 at a = 0.05 (two-tailed test).
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ABSTRAK: Penelitian ini menelusuri warisan intelektual Madrasah Nizhamiyyah dan pengaruhnya
terhadap perkembangan pendidikan Islam di Indonesia, dengan fokus khusus pada kurikulumnya.
Menggunakan pendekatan kualitatif dengan metode historis dan komparatif, penelitian ini
mengkaji sumber primer dan sekunder—termasuk teks-teks sejarah, struktur kurikulum, serta
filsafat pendidikan Madrasah Nizhamiyyah—dan membandingkannya dengan praktik pendidikan
Islam kontemporer di Indonesia. Temuan menunjukkan bahwa Madrasah Nizhamiyyah
memainkan peran sentral dalam mengintegrasikan ilmu-ilmu keagamaan denganilmurasional dan
pengetahuan umum, sehingga menciptakan model akademik holistik yang secara signifikan
membentuk pemikiran pendidikan Islam. Kurikulumnya yang seimbang telah menginspirasi
lembaga-lembaga pendidikan modern di Indonesia yang berupaya menyelaraskan disiplin ilmu
agama dan ilmu sekuler. Namun demikian, masih terdapat kesenjangan yang persisten: banyak
sekolah Islam masih menerapkan pemisahan kaku antara mata pelajaran agama dan sekuler,
sehingga melemahkan visi integratif yang semula diusung oleh model Nizhamiyyah. Penelitian ini
menyimpulkan bahwa warisan Nizhamiyyah memberikan wawasan berharga bagi reformasi
pendidikan Islam di Indonesia. Pendekatan integratifnya dapat dijadikan kerangka kerja untuk
mengembangkan sistem pendidikan Islam yang lebih seimbang, inklusif, dan kompetitif secara
global. Oleh karena itu, direkomendasikan agar lembaga pendidikan di Indonesia
mempertimbangkan penerapan kurikulum terintegrasi serupa guna membekali peserta didik
dengan kompetensi modern yang relevan sekaligus mempertahankan identitas keislaman
mereka..

ABSTRACT: This study explores the intellectual legacy of the Nizhamiyyah Madrasah and its
influence on the development of Islamic education in Indonesia, with a focus on its curriculum.
Using a qualitative approach with historical and comparative methods, the research examines
primary and secondary sources—including historical texts, curricular structures, and educational
philosophies of the Nizhamiyyah Madrasah—and compares them with contemporary Islamic
education practices in Indonesia. Findings reveal that the Nizhamiyyah Madrasah played a pivotal
role in integrating religious sciences with rational and general knowledge, establishing a holistic
academic model that significantly shaped Islamic educational thought. Its balanced curriculum
hasinspired modern Indonesian institutions aiming to harmonize religious and secular disciplines.
However, a persistent gap remains: many Islamic schools still maintain a rigid separation between
religious and secular subjects, undermining the integrative vision originally advanced by the
Nizhamiyyah model. The study concludes that the Nizhamiyyah’s legacy offers valuable insights
for reforming Islamic education in Indonesia. Its integrative approach can serve as a framework for
developing a more balanced, inclusive, and globally competitive Islamic education system. It is
therefore recommended that Indonesian educational institutions consider adopting a similarly
integrated curriculum to equip students with relevant modern competencies while preserving
their Islamic identit.
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INTRODUCTION

Islamic education has a very significant role in shaping
world civilization, both in religious, social and intellectual aspects.
One of the most influential examples in the history of Islamic
education is the Nizhomiah madrasa, founded by the Prime Minister
ofthe Seljuk Dynasty, Nizam al-Mulk, in the 11t century in Baghdad [1]
Madrasah Nizhamiyah was not only a center of Islamic education but
also a pioneering institution in developing a structured and scientific
educational system that integrated religious knowledge with rational
sciences. Established in the 11th century under the patronage of
Nizam al-Mulk, this madrasa played a significant role in
institutionalizing education in the Muslim world. The curriculum
combined traditional Islamic sciences such as figh, tafsir, and hadith
with rational disciplines like philosophy, mathematics, astronomy,
and medicine, reflecting a holistic educational vision [2], [3]. This
integrative model later inspired many Islamic educational
institutions globally, including in Indonesia, where similar
approaches to curriculum blending have emerged in pesantren and
Islamic universities [4].

The Nizhomiah Madrasah was not just an educational
institution that imparted religious knowledge, but also a center of
scientific development that brought together the intellectual
traditions of the East and West. Through the teaching and research
conducted at the madrasa, Muslim scientists educated there built an
intellectual network that connected the Islamic world with the West.
Some of the scientific works of scientists affiliated with the
Nizhomiah madrasa were translated into Latin and became the main
reference for Western scientists at that time [5]. Thus, the Nizhomiah
madrasa played a role in connecting the East and the West in the
context of the exchange of knowledge and thought. The educational
model applied in this madrasa also contributed significantly to the
development of a more systematic and structured Islamic education
system [6].

The influence of the Nizhomiah madrasa is not only limited
to the Islamic world at that time, but also extends to the present,
including in the development of Islamic education in Indonesia. Since
the beginning of the 20th century, Islamic education in Indonesia has
been influenced by various Islamic education traditions from the
Middle East, one of which is the education model adopted from the
Nizhomiah madrasa [7]. This education system, which integrates
religious and general sciences, has had a major impact on the
development of the Islamic education curriculum in Indonesia [8]. In
addition, the Nizhomiah madrasa also introduced a scientific
approach that encouraged critical and rational thinking in
understanding religious teachings, which is very relevant to be
applied in Indonesian Islamic education today.

Madrasah Nizhamiyah, established in the 11th century by
Nizam al-Mulk, played a pivotal role in shaping the intellectual
tradition of Islamic education by integrating religious sciences with
rational disciplines in a formalized curriculum. This institution
attracted and produced prominent scholars across various fields.
Among the most notable were Imam al-Ghazali, a leading figure in
theology and philosophy, Abu lIshaq al-Shirazi, known for his
contributions to figh and usul al-figh; al-Khatib al-Baghdadi, an
authority in hadith studies; and al-Mubashshir ibn Fatik, who
contributed to /ogic and philosophy) 2], [9]. The curriculum also
covered mathematics, astronomy, and medicine, reflecting a holistic
approach to knowledge that was advanced for its time. Such
integration of religious and rational sciences helped establish a
model that influenced Islamic educational institutions across the
Muslim world, including in Southeast Asia [4], [10].

As an educational institution that prioritizes quality
teaching and character building, Nizhomiah madrasa teaches the
importance of a well-organized education management system. This
more professional management of education is implemented
through a strict selection of teachers and the curriculum taught. The
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teachers at Madrasah Nizhamiyah were not only renowned religious
scholars but also experts in various fields of rational sciences,
reflecting the institution's commitment to an integrative model of
education. Among them was Imam al-Ghazali, a theologian and
philosopher whose works bridged religious ethics and metaphysics;,
Abu Ishaq al-Shirazi, a master in /slamic jurisprudence and legal
theory, al-Khatib al-Baghdadi, a specialist in hadith methodology;
and al-Mubashshir ibn Fatik, who contributed to philosophy, logic,
and science. These educators not only taught religious subjects but
also facilitated the study of mathematics, astronomy, and medicine,
allowing students to acquire a comprehensive education (Makdisi,
1981; Nakosteen, 1964; Ibn al-Nadim, 1970). The high quality of
instruction and interdisciplinary approach adopted at Nizhamiyah
contributed significantly to the formation of a generation of Muslim
intellectuals who were proficient in both religious scholarship and
scientific inquiry [2], [9], [10], [11].

In addition, the curriculum of Madrasah Nizhamiyah
emphasized the importance of developing knowledge that could be
applied to improve the social and economic conditions of the
community. One of the notable initiatives was the inclusion of
practical sciences—such as medicine, astronomy, and mathematics—
alongside religious sciences, which allowed students to engage with
real-world issues affecting society [2], [9]. Furthermore, scholars
such as Imam al-Ghazali, who taught at the Nizhamiyah in Baghdad,
emphasized in his works—particularly /Aya Ulum al-Din—the ethical
responsibilities of scholars and rulers in ensuring justice, welfare, and
economic equity within the community [12]. This ethical orientation
is evident in the broader educational goals of the madrasa, which
went beyond intellectual development to include the formation of
moral integrity and social consciousness. Such values—morality,
social justice, and care for the ummah—remain deeply relevant for
Islamic education in Indonesia today, where challenges demand not
only academic intelligence but also strong character and social
responsibility.

For example, Islamic education in Indonesia currently faces
the ongoing challenge of presenting a curriculum that successfully
integrates religious knowledge with general knowledge. Education
systems that overemphasize religious teachings often risk limiting
students' intellectual growth in the fields of science and technology.
Conversely, an excessive focus on general knowledge may lead to the
erosion of religious values that are essential for shaping moral
character and ethical behavior. This tension has been the subject of
significant discourse among Islamic education scholars in Indonesia.
According to Azra [4], the legacy of Islamic educational reform in the
archipelago has long been shaped by the attempt to harmonize
tafagquh fi al-din (deep understanding of religion) with modern
sciences through curriculum integration. Similarly, Boil [13]
emphasizes that a holistic curriculum is essential in preparing
students to face the challenges of globalization without losing their
moral and religious identity. In this regard, the educational approach
promoted by the Nizhamiyah madrasa—which offered a balanced
integration of religious and rational sciences—remains highly
relevant. This model can serve as a valuable reference for Islamic
education in Indonesia today, aiming to produce graduates who are
notonly intellectually capable but also morally grounded and socially
responsible

The relevance of Nizhomiah madrasa education to Islamic
education in Indonesia is also reflected in its efforts to create
intellectual networks that connect different cultures and scientific
traditions The Nizhamiyah madrasa was not merely a local
educational institution, but a pioneering model that facilitated the
structured transmission of knowledge across the Islamic world, and
indirectly influenced intellectual currentsin the West. Founded in the
11th century under the patronage of Nizam al-Mulk, its institutional
structure included standardized curricula, state-sponsored
endowments (waq/), salaried professors, entrance qualifications for
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students, and tiered levels of instruction—features that were
unprecedented at the time [2]. According to George Makdisi, the
Nizhamiyah system laid the groundwork for many academic
practices that were later adopted by medieval European universities,
including the /icentia docendi(license to teach), collegial instruction,
and structured faculties [2]. The presence of scholars from diverse
regions—such as Khurasan, Nishapur, and the Levant—at Nizhamiyah
institutions fostered an intellectual exchange that reached well
beyond Baghdad. This system enabled the transmission of classical
Greek knowledge (through Arabic translations and commentaries)
and its reintroduction into Europe via centers such as Andalusia and
Sicily [9], [14]. Therefore, the Nizhamiyah madrasa represents not
only a reform in Islamic education but also a9 catalyst in the global
circulation of knowledge. In the current context of Indonesian Islamic
education, building global intellectual networks is crucial, given that
Indonesia has the largest Muslim population in the world and has
great potential in the development of science, especially inareas such
aslIslamic economics, education, and technology. By adopting a more
global and integrated approach, Islamic education in Indonesia can
strengthen its position in the international community and play an
active role in the development of global science and technology.

In this regard, the Nizhamiyah madrasa championed the
importance of intellectual openness, encouraging diversity of
thought and interaction among various schools and traditions of
knowledge. Although firmly rooted in the Islamic educational
tradition, the madrasa’s influence extended beyond the Muslim
world—especially through its systematic academic model and
transmission of scientific and philosophical texts—demonstrating
the critical role of cross-cultural engagement in knowledge
development [2], [14]. The novelty of this article lies in its effort to
reinterpret the Nizhamiyah model not merely as a historical
achievement, but as a living pedagogical framework that offers
actionable insights for contemporary Islamic education in Indonesia.
While existing scholarship has extensively examined the institutional
history of madrasas, few have explored how the integrative and
interdisciplinary spirit of Nizhamiyah can directly inform curriculum
reform in modern Muslim contexts. Given the current challenges
faced by Indonesia—ranging from fragmentation between religious
and secular knowledge to the demand for globally competent Muslim
scholars—revisiting the Nizhamiyah paradigm provides a timely and
relevant contribution to the discourse. It encourages a shift from
dualism to integration, from exclusivity to inclusivity, and from
insularity to global connectivity in Islamic educational thought and
practice.

METHOD

This research employed a qualitative approach to
understand the influence of the intellectual heritage and curriculum
of the Nizhamiyah Madrasah on Islamic education in Indonesia. The
qualitative approach was chosen because it allows researchers to
explore data in depth, providing a more nuanced understanding of
the historical and contemporary contexts [15]. In particular, this
research utilizes a combination of historical and descriptive-
analytical methods. The historical method aims to trace the
intellectual heritage of Madrasah Nizhamiyah by analyzing primary
sources, such as classical books, historical documents, and related
literature, which provide insights into the madrasa's curriculum and
its intellectual contributions [16]. The descriptive-analytical method
is used to connect this historical heritage with the current state of
Islamic education in Indonesia, focusing on how the integration of
religious and general knowledge promoted by Nizhamiyah can
inform modern educational practices [17]. This dual methodological
approach enables acomprehensive analysis that bridges the pastand
present, providing a solid foundation for understanding the ongoing
relevance of the Nizhamiyah model.
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Data collection was done through literature study,
interviews, and observation. The literature study involved areview of
primary texts and modern literature on the Nizhomiah Madrasah.
Interviews were conducted with Islamic education experts and
historians to obtain their views on the influence of the Nizhomiah
Madrasah. Observations were made in Islamic educational
institutions to see the application of values or concepts that may be
rooted in the legacy of the Nizhomiah Madrasah. Data were analyzed
using thematic analysis techniques. Data were coded to find the main
themes, such as the intellectual values and curriculum of the
Nizhomiah Madrasah and its influence on contemporary Islamic
education. Triangulation was conducted by comparing data from
literature studies, interviews and observations to ensure the validity
of the findings.

RESULTS

This study aimed to explore the contribution of the
Nizhomiah madrasah in creating a systematic and structured Islamic
education and its relevance to Islamic education in Indonesia. The
Nizhomiah madrasa, founded in the 11t century by Nizam al-Mulk in
the Persian region, became one of the Islamic educational
institutions famous for its ability to integrate religious and general
sciencesinits curriculum system.

Structured and Integrative Education System in Nizhomiah
Madrasahs

The Nizhamiyah Madrasah was one of the first examples in
the history of Islamic education to develop a well-organized
education system that combined religious and general sciences. This
integrated approach was groundbreaking, as it aimed to produce
well-rounded scholars proficient in both religious and rational
knowledge. The curriculum implemented at the Nizhamiyah
madrasa included religious sciences such as figh, tafsir, hadith, and
theology, alongside subjects like mathematics, astronomy, logic,
and philosophy[2]. The madrasa’s educational framework was highly
structured, with a system of faculties and professors specializing in
different disciplines, which reflected the integration of various fields
of knowledge into a coherent curriculum [14]. This interdisciplinary
approach was essential in fostering intellectual development and
contributed to the madrasa’s influence on the educational systems
that followed.

The success of the Nizhamiyah madrasa in developing a
structured educational system can be attributed to its innovative
classroom management and teaching methods. In the 11th century,
scholars at these madrasas adopted pedagogical practices that were
ahead of their time, including interactive discussions and case
studies that encouraged critical thinking. This approach was based
on the method of dialectical reasoning and empirical observation,
which made the learning process dynamic and engaging [16].
Students were not only taught from religious texts but also from
scientific and philosophical works, which helped them understand
the world in a more comprehensive way. These methods facilitated
the development of scholars who were capable of producing
groundbreaking ideas in both the Islamic intellectual tradition and
Western scholarship.

Therefore, the Nizhamiyah madrasa was not only a center
of religious education but also a model of an educational institution
that fostered interdisciplinary learning. The madrasa's contribution
to Islamic education was foundational in shaping a generation of
scholars who were both religiously learned and intellectually
capable, setting the foundation for the development of other
institutions of learning, which would go on to influence the curricula
of universities in both the Islamic world and medieval Europe [2],
[14].
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Relevance of Nizhomiah Madrasah to Islamic Education in Indonesia

Islamic education in Indonesia currently faces significant
challenges in terms of curriculum preparation that can effectively
integrate religious and general sciences. In many educational
institutions, Islamic education is often trapped in the separation
between the two disciplines. The curriculum in most Islamic
educational institutions in Indonesia still emphasizes the teaching of
religious sciences, while general sciences such as science and
technology are often neglected. The educational model
implemented in the Nizhamiyah madrasa, however, offers an
opportunity to overcome these challenges by integrating religious
and general sciences into one comprehensive curriculum. This
integration is not merely an Islamization of general knowledge, but
rather a synthesis of both domains, where religious knowledge
complements and informs the understanding of scientific concepts,
and vice versa. As Nasr [18] explains, Islamic knowledge is holistic,
encompassing both religious and secular knowledge, with the aim of
advancing the well-being of both individuals and society.

In the context of Islamic education in Indonesia today, this
approach could improve the quality of existing education by offering
students not only religious teachings but also skills and knowledge
relevant to the demands of the modern world. Al-Attas [19] argues
that Islamic education should develop a holistic view, where
religious teachings and secular sciences are intertwined to foster a
balanced intellectual and moral character. The integration seen in
the Nizhamiyah madrasa was grounded in the belief that knowledge,
whether religious or secular, serves the greater purpose of
advancing individual and societal well-being. By applying a holistic
curriculum, as seen in the Nizhamiyah model, students could be
taught to view science through an Islamic ethical and philosophical
lens, while simultaneously gaining a deep understanding of
empirical sciences.

Such an approach would not only foster intellectual
growth but also the development of a generation that is both
knowledgeable in their faith and capable of addressing global
challenges. For Indonesia, a Muslim-majority country, adopting this
integrated curriculum could lead to the development of a more
holistic Islamic education system that balances religious teachings
with contemporary knowledge, preparing students to contribute
effectively to both the spiritual and technological progress of society
[2], [14], [18], [19], [20].

Development of Global Intellectual Networks

One of the major contributions of the Nizhamiyah madrasa
was its ability to build robust intellectual and institutional networks
that connected the Islamic world with centers of learning in both the
Eastand West. The madrasabecame not only a hub of scholarship but
also amodel of institutional excellence that produced great scholars
such as Al-Ghazali in theology and philosophy, and Fakhr al-Din al-
Razi in tafsir and natural sciences—individuals who engaged in
critical discourse across disciplines, some of which later intersected
with Western intellectual traditions [2], [9]. These networks were
supported by a systematic curriculum, patronage from the state
(notably under Nizam al-Mulk), and a commitment to academic rigor
that encouraged open intellectual exchange and interdisciplinary
inquiry [14], [21].

In the context of Indonesia today, Islamic education can
learn from this model by institutionalizing international
partnerships, establishing joint research centers, initiating faculty
and student exchange programs, and integrating multilingual
curricula to foster global academic engagement. For example,
Islamic universities and pesantren could collaborate with
international Islamic studies departments or global research
institutes to create dual-degree programs, host global conferences,
and publish in international scholarly journals—thus positioning
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Indonesian Islamic education as a serious contributor to global
academic discourse [18], [20].

Such institutional development would require not only
policy reforms but also the creation of strategic frameworks at the
ministerial and institutional levels. These would include the
establishment of an international office in every Islamic higher
education institution, greater investment in ICT infrastructure for
virtual collaborations, and curriculum reforms that encourage
multilingualism and comparative religious studies [22], [23], [24],
[25]. By emulating the intellectual openness and strategic foresight
of the Nizhamiyah model, Indonesia can elevate the quality and
reputation of its Islamic education system while preparing students
to become globally engaged and intellectually diverse leaders.

Character and Morality Building

Madrasah Nizhamiyah not only focused on teaching
religious and rational sciences, but also placed significant emphasis
on character formation (tahdzib al-akhlag). The curriculum and
educational ethos of Nizhamiyah promoted core values such as
discipline, justice, humility, respect for teachers, social
responsibility, and leadership grounded in ethical conduct [2], [9].
These values were not taught separately, but were embedded in the
learning process through mentorship-based pedagogy, daily
interactions, and the moral examples set by prominent scholars such
as Imam al-Ghazali, who emphasized the purification of the soul
(tazkiyat al-nafs) and ethical reasoning in all aspects of life (Al-
Ghazali, /hya’ ‘Ulum al-Din) [12].

In the context of Islamic education in Indonesia, this
integrated approach to character building is highly relevant,
especially in facing the socio-moral complexities of the digital era—
where students areincreasingly exposed to challenges such as digital
ethics, instant gratification, and social disconnection. Building
character traits such as discipline (a/-intizam), respect for teachers
(ta zim al-mu ‘allim), honesty (sidg), and a sense of responsibility
(‘amanah) is essential to nurturing well-rounded individuals who not
only possess intellectual competence but also spiritual and moral
depth [26], [27]. To implement this in Indonesian Islamic education,
character education must be integrated within every subject, not
treated as an isolated module. Teachers need to be trained not only
in subject expertise but also in akhlak pedagogy, and school
environments should foster holistic learning climates that promote
spiritual practice (such as congregational prayers), mutual respect,
and community engagement.

Dynamic and Inclusive Curriculum Adaptation

Islamic education in Indonesia often faces criticism for
havinga curriculumthatistoorigid and less adaptive to the demands
of contemporary life. One potential solution can be drawn from the
educational model of Madrasah Nizhamiyah, which was
revolutionary in its time. Unlike earlier madrasah models that
primarily focused on religious sciences (a/- ‘ulam al-naqliyyah)such
as figh, tafsir, and hadith, Nizhamiyah introduced a structured
curriculum that also integrated rational sciences (a/- ulam al-
‘aqliyyah)—including logic (mantiq), philosophy (falsafah),
astronomy (7/m al-hay ah), mathematics (riyadiyyat), and medicine
(tibb)—within the formal educational setting [2], [9].

This inclusion of diverse disciplines was a significant
innovation that marked a shift from traditional rote-based learning
towards a more comprehensive and interdisciplinary approach,
aiming to produce scholars (‘wv/lama’) who were intellectually
versatile and socially responsive. The curriculum encouraged
analytical thinking, debate (munazarah), and the application of
knowledge for the benefit of society—setting it apart from earlier
educational forms that often limited students to narrow fields of
religious study [18], [19].
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In the context of Indonesia today, where Islamic education
still tends to emphasize religious knowledge without sufficient
integration of science and technology, the Nizhamiyah model serves
as a valuable inspiration. A modern adaptation of this approach
could involve curriculum redesign that includes subjects such as
digital literacy, environmental science, entrepreneurship, and civic
education—taught alongside core Islamic studies. This integration
would help students become not only spiritually grounded but also
intellectually competitive and socially engaged, thereby addressing
educational inequality and promoting inclusive development.

Challenges of Implementing the Nizhomiah Model in Indonesia

While the Nizhamiyah madrasah education model offers
significant potential for the development of Islamic education in
Indonesia, its implementation faces several contextual challenges.
One of the main challenges is the need to adapt the integrated
curriculum—combining religious and general sciences—to the local
socio-cultural context of Indonesia. Given the diversity in ethnicity,
language, and educational background across the archipelago, a
uniform application of such a model may not be effective. Local
wisdom and societal needs must be taken into account to ensure
relevance and acceptance of the curriculum [26], [28].

Another critical challenge lies in the availability of
educational resources and infrastructure, especially in rural or
underdeveloped regions. Many madrasahs and pesantren still
struggle with limited access to quality facilities, teaching materials,
and well-trained educators [29]. This disparity impacts the
consistency and quality of education delivery. Moreover, the
professionalism and pedagogical competence of teaching staff
remain a crucial issue; many educators lack adequate training in
interdisciplinary teaching that integrates both religious and secular
subjects [30]. To address these issues, strategic efforts are required,
such as: (1) developing context-sensitive curriculum models, (2)
providing capacity-building programs for teachers, and (3)
strengthening educational management at the institutional level.
These steps are essential to realize a holistic and integrated Islamic
education model inspired by Nizhamiyah, which not only upholds
the richness of Islamic knowledge but also equips students with the
skills needed in a rapidly changing world.

Collaboration with the Global World

In this era of globalization, Islamic education in Indonesia
needs to develop a wider international network. Madrasah
Nizhomiah can serve as a model in this regard, with its ability to
establish links with the Western world. Islamic education in
Indonesia can benefit greatly from exchanging knowledge, ideas and
experiences with international educational institutions. This
collaboration can enrich the perspective of Islamic education in
Indonesia and help students to develop a broader understanding of
the world, as well as prepare them to play a role in a global society
[31], [32].

Addressing Equitable Access to Islamic Education

One of the biggest challenges in Islamic education in
Indonesia is unequal access to quality education. Many regions,
especially those located in remote areas, still lack adequate
educational facilities. Madrasah Nizhomiah, although initially
restricted to certain circles, developed an education system that was
inclusive and accessible to various levels of society. In the Indonesian
context, itisimportant to ensure that Islamic education is accessible
to all, regardless of their social or economic background. Providing
adequate educational facilities and improving the quality of teaching
in remote areas will greatly contribute to the equitable distribution
of quality Islamic education [6].

The study of the Nizhamiyah madrasa reveals an
educational approach that remains highly relevant to the
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development of Islamic education today, particularly in the
Indonesian context. Established by Nizam al-Mulkin the 11th century,
the madrasabecame a pioneer inintegrating religious sciences (such
as figh, tafsir, and kalam) with general sciences (including
philosophy, mathematics, logic, and astronomy). This integration
reflects a balanced vision of education, where faith and reason co-
exist to cultivate holistic human development [2], [9].

This approach aligns well with constructivist learning
theory, which posits that knowledge is constructed through
experience, reflection, and interaction with the environment [15]. By
integrating theoretical and practical aspects of knowledge, the
Nizhamiyah model encourages critical thinking and contextual
application—traits urgently needed in facing modern educational
demands.

However, the current state of Islamic education in
Indonesia often reveals a sharp dichotomy between religious and
general knowledge. Many institutions still maintain parallel curricula
that treat religious education and general science as separate, rather
than complementary domains. This fragmentation has several
consequences: (1) religious knowledge becomes abstract and
disconnected from contemporary challenges, and (2) general
knowledge is presented without spiritual or ethical grounding [19],
[26], [28]. Such compartmentalization hampers the formation of
well-rounded individuals who are spiritually grounded and
intellectually competent.

The core problem in integrating knowledge in Islamic
education today lies in the absence of a unified epistemological
framework that accommodates both revelation-based and
rational/scientific knowledge. Efforts toward Islamization of
knowledge, as proposed by al-Attas (1993) and others, have not yet
been widely adopted or institutionalized in Indonesia’s curriculum
systems. As a result, many educators and policymakers still struggle
to conceptualize and implement integrated learning that is both
Islamic in worldview and modern in pedagogical practice[8].

Thus, the Nizhamiyah model offers a valuable reference
point—not merely as a historical legacy but as a pragmatic paradigm
for rethinking curriculum design. Adopting this approach could lead
to arecontextualized Islamic education that links the sacred and the
scientific, fosters analytical reasoning, and promotes moral
responsibility in addressing contemporary social and global
challenges [2], [9], [33].

The application of integral education theory, which
emphasizes that education should encompass all aspects of human
life—intellectual, spiritual, emotional, and social—is highly relevant
to Islamic education in Indonesia [26], [28]. However, the main
problem lies in the implementation: Islamic educational institutions
in Indonesia still struggle to determine which general sciences are
relevant to be integrated into the religious curriculum, and how such
integration should be structured pedagogically. Currently, religious
and general knowledge are often taught in silos, without a shared
epistemological foundation [34]. For integration to be meaningful,
subjects such as environmental science, digital literacy, health
science, and economics—especially those with ethical implications—
should be contextualized through Islamic perspectives to foster not
only scientific competence but also moral discernment.

The Nizhamiyah madrasa provides a valuable historical
model for this integration. It offered a curriculum that combined
theology with logic, philosophy, mathematics, and astronomy-—
disciplines that were previously absent or marginal in Islamic
education. In modern Indonesia, this approach could be adapted by
developing interdisciplinary modules (e.g, " Figh of the
Environment,”” Technological Ethics in Islam”)that train students to
navigate contemporary issues with both religious insight and
scientific literacy.

Interms of character education, while Islamic educationin
Indonesia has emphasized moral values through subjects like Akhlak
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andFiqh, the currentissueis that character formationis oftenlimited
to theoretical instruction, lacking structured, experiential
implementation. Drawing from Nizhamiyah’s emphasis on justice,
leadership, and responsibility, character education should include
programs that actively engage students in leadership training,
community service, interfaith and interethnic dialogue, and
simulation-based moral decision making. For example, students
should experience how to lead ethically in school organizations, how
to respond to corruption through ethical debates, or how to manage
pluralism respectfully. This requires a pedagogical shift toward
values internalization through action [35].

As for building global intellectual networks, the problem is
twofold: (1) limited proficiency in international academic discourse
(e.g., English, Arabic) among students and teachers; and (2) lack of
institutional partnerships that allow for knowledge exchange. Unlike
Nizhamiyah, which served as a knowledge bridge between East and
West, many Indonesian Islamic institutions remain isolated from
global academic developments. To emulate Nizhamiyah’s success,
Indonesia should implement concrete actions such as establishing
dual-degree programs, virtual exchange classrooms, collaborative
research withinternational Islamic studies centers, and participation
in global educational summits. Institutions like UIN and pesantren-
university hybrids could lead this initiative.

Overall, implementing these educational ideals in
Indonesia faces serious systemic challenges, including bureaucratic
rigidity, lack of interdisciplinary teacher training, and uneven
educational resources between urban and rural areas. Hence, a
phased reform is needed—starting from pilot projects that develop
integrative curricula, to teacher capacity-building programs, to
long-term policy support from the Ministry of Religious Affairs and
Ministry of Education [29], [31], [36], [37].

The next recommendation is the need for multicultural
education that teaches students to appreciate differences and build
amore global intellectual network [38]. Madrasah Nizhomiah shows
how education can function as a bridge between cultures, which is
very relevant to Indonesia's ethnic and religious diversity. Islamic
education in Indonesia should open up more space for students to
understand and appreciate cultural diversity, both local and global.
By introducing the values of tolerance and inclusivity, Islamic
education can help create a generation that is not only intelligent,
but also has a sense of empathy and the ability to cooperate with
various social and cultural group [39].

CONCLUSION

In conclusion, the Nizhomiah madrasais a model of Islamic
education that is very relevant to Islamic education in Indonesia
today. The curriculum that integrates religious and general sciences,
as well as the scientific approach that emphasizes critical and
rational thinking, is very relevant to be applied in Indonesian Islamic
education. In addition, the historical traces of the Nizhomiah
madrasa that built intellectual networks between East and West
provide inspiration for the development of Islamic education in
Indonesia that is more inclusive, professional, and globally
competitive.

Nizhomiah madrasa has a major contribution in the
development of Islamic education that is structured, systematic, and
integrates religious knowledge with general knowledge. The
educational model applied in this madrasah is very relevant to the
challenges of Islamic education in Indonesia, which currently
requires reforms in curriculum, management, and character
building. By adapting the principles of the Nizhomiah madrasa,
Islamic education in Indonesia can become more holistic, relevant to
the times, and ready to compete at the global level. Although there
are challenges in terms of implementation, this educational model
provides a solid foundation for creating a more adaptive, inclusive
and quality Islamic education in Indonesia.
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